Reflection on Classroom Grading Practices Survey

-Adapted from Appendix G
Very . Very
Classroom Grading Practices Little Someztlmes Of;en Often
1 4

Teachers in my building grade and communicate
student achievement based on NYS/Common Core
Standards.

Teachers in my building grade and communicate
student progress based on NYS/Common Core
Standards.

Teachers in my building inform students about
grading criteria and methods used for determining
a grade at the beginning of and throughout the unit,
term/year.

Teachers in my building assess student achievement
and assign a grade based on pre-determined and
consistent criteria.

Teachers in my building use formative assessments to
provide information about student progress and
direction for improvement but not for determining an
achievement grade.

Teachers in my building use summative assessments
to make judgments about student achievement at the
end of a period of instruction and for determining
a grade.

Teachers in my building emphasize the most recent
achievement data when determining a grade.

Teachers in my building gather achievement data to
inform my professional judgment in determining a
grade.

Teachers in my building use a reliable recording
system to track student achievement.

Teachers in my building “crunch” numbers fairly to
determine a grade.

Teachers in my building use a variety of assessments
to determine a grade.

Teachers in my building determine a grade based on
achievement of learner outcomes, rather than on
motivation and control.

Teachers in my building report on work habits (effort,
participation, behavior & attendance) separately from
achievement grades.




Teachers in my building establish procedures to
address work habit issues so that consequences do
not distort a grade.

How to Grade For Learning by Ken 0’Connor
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Classroom Grading Practices

Very Little
1

Sometimes
2

Often

Very Often
4

Teachers in my building grade and communicate student
achievement based on NYS/Common Core Standards.

Teachers in my building grade and communicate student progress
based on NYS/Common Core Standards.

Teachers in my building inform students about grading criteria and
methods used for determining a grade at the beginning of and
throughout the unit, term/year.

Teachers in my building assess student achievement and assign a
grade based on pre-determined and consistent criteria.

Teachers in my building use formative assessments to provide
information about student progress and direction for improvement but
not for determining an achievement grade.

Teachers in my building use summative assessments to make
judgments about student achievement at the end of a period of
instruction and for determining a grade.

Teachers in my building emphasize the most recent achievement data
when determining a grade.

Teachers in my building gather achievement data to inform my
professional judgment in determining a grade.

Teachers in my building use a reliable recording system to track
student achievement.

Teachers in my building “crunch” numbers fairly to determine a grade.

Teachers in my building use a variety of assessments to determine a
grade.

Teachers in my building determine a grade based on achievement of
learner outcomes, rather than on motivation and control.

Teachers in my building report on work habits (effort, participation,
behavior & attendance) separately from achievement grades.

Teachers in my building establish procedures to address work habit
issues so that consequences do not distort a grade.




Background

In August 2009, | attended the HOPE Foundation
Educator’s Workshop in Niagara Falls and heard
Ken O’Connor present for the first time. In the Fall of
2010, after reading his book, How To Grade For Learning,
| decided to explore the idea of developing consistent

grading practices within my Building (Grades 6-12).

| thought it would be a relatively simple endeavor.

It was not....




The Plan

The initial plan was:

The District would purchase the book, How To Grade For
Learning for all Curricular Chairs (K-12);

Curricular Chairs and Admin Team would participate in a
collaborative book study;

We would begin discussions with Department/Grade-Level

Teams in the Secondary Building about developing consistent
grading practices;

We would develop and implement consistent grading practices
by the 2011-2012 school year



Step One: Learn From My Mistakes

My Timeline Was Off. Why?

Belief that teachers would read the book
and see things the way | saw them

Underestimation of personal attachments to grading
systems

Presumption about types of grading systems and
practices that were in place

Assumption that the process would move more quickly
than it did



The First Problem: teachers’ Perspectives Differed From Mine

What | thought:

We are currently implementing some grading practices that
are not effective

The practices we implement should be research-based and
defensible

A grade should communicate what a student knows about
the content. Not how nice the student is, whether they turned
in tissues for extra credit or if they didn’t struggle with their

homework

What they thought...



YOUR THOUGHTS?

What are your personal beliefs about

grades/grade reporting?

What areas of grading/grade reporting will be
“hot button” issues in your District?



The Second Problem: Systems That Were In Place
-] |

» Not aligned with research
> Inconsistent

» Unclear



Justification For Moving Forward

| used examples of our “broken” grading practices to justify moving
forward:

A Middle School Student earned 100% on the work he completed for a

Math quiz. However, the grade he received was a 50% because he
used pen instead of pencil

A High School Student was failing English. When | spoke with the
student about why he was failing he informed me that,
“I get high 90’s on the tests but | don’t turn in my homework.”
He wasn’t lying; | verified this with his teacher

Students who turned in boxes of tissues were given bonus points which
were calculated into their averages

A student in an AP class earned an “A” for a test grade because he
beat the teacher at badminton

Depending on the teacher a student had for the same course,
work was due, graded and weighted differently. One teacher
collected all homework the next day instead of the next class

(alternating block schedule), one teacher graded all HW the other did
not etc...



The Third Problem: unreaiistic Timeline

Time needed for research

Time to digest, debate, decide

Time to experiment and revise

Time to change



Step Two: Don’t Make it Optional

| informed all teachers, explicitly, that we would be
implementing consistent grading practices 6-12.
What that would look like would depend on the
Department /Grade-Level.

Although the directive was clear, | initially gave
teachers two years to accomplish this task.




Step Three: Structure the Process
N

Each department must submit the following form/information to Shannon by 12:00 today. Thank you!

Department:

Members Present:

Members Absent:

Grading practices discussed:

Grading practice to be implemented

by the entire department
during the 2011-2012 school year:

Our grading practice can be found in the How To Grade For Learning book on the following page(s):







Step Four: Pay Attention

Y~ The review & revision process
is perhaps the most important step
&%, when developing consistent grading
TH[5 = practices.
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...Accompanied By Research
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Step Five: Be Respectful and Reflective

» Teacher Perceptions

» My Personal Reflections
> Hot-Button Issues

- Homework

- Leroes

- Effort/Participation

- Timeliness



Step Five: Be Flexible

Initially, | planned on having consistent grading practices
in place by September 2011.




The New Plan

In 2010-2011, each Department Chair would conduct a book study
with members of their Department; discussing pros & cons of individual
grading practices

Departments would select one consistent grading practice (ex. grading
homework vs. not grading homework) to implement during the
2012-2013 school year

After implementing one consistent practice, align all grading practices
(MS chose to do this by Grade-Level; HS by Departments)

Grade-Level Teams (Grades 6-8) and Departments (Grades 9-12)
were given the 2012-2013 AND the 2013-2014 school years to
develop consistent grading practices

By June 2014, Departments needed to have approved consistent
grading practices in place for full implementation in September 201 4.

Revise long-term expectations



Step Six: Set Realistic Long-Term Goals

1-year plan
Have Departments/Grade-Levels start with components of
grading they can agree upon

Focus on high-priority items (zeroes, weighting, lateness)
| know what you’re thinking...
3-year plan
What factors should be included in grades
Modify weighting to fully align with research
5+ plan
Consistency 6-12
Eliminate behaviors from grade calculations
Next logical steps: Summative /Formative and Feedback



Remember, Purpose Is The Purpose

You need to have the discussion about the purpose
of grades. Why do we give grades?
A common language must be established and

utilized

Start small

Choose your battles
Stay focused

Rely on research



Your Thoughts?

What is the purpose of a grade?

How do you communicate “Non-achievement Factors”
such as Effort, Behavior & Attendance?

Ideal “Set Up?”



Long-Term Planning Is Important

The meaning of grades
must be discussed and
clearly defined

Weighting of grades is
equally as important as
what a grade is
composed of

Non-academic factors
should not be included in
a grade

Aligned assessments

Formative vs.
summative

Use of (in)formative
assessment data

How to give quality
feedback



So Where Am | Now?¢

As of September 2016, ALL classes in grades 6-12 utilize consistent grading
practices:

Behaviors and attitudes are now separated from achievement. Specifically, we:

» utilize the Trojan PRIDE College and Career Readiness Rubric to report on
behaviors that do not provide evidence of academic achievement (ex.
submitting assignments late, completing an assignment with the wrong writing
utensil, being unprepared, not participating etc.). These behaviors are
reported separately from a student’s grades.

» provide strategic extra credit opportunities if appropriate. Only those extra
credit activities that demonstrate the achievement standards will be permitted.

» encourage students to give their best effort by not reporting averages below
*50% on Report Cards (*final course averages below 50% will be reported
at the end of the year). Students will have a mathematical opportunity to
“recover” from a bad marking period.

» grade students on their individual performance (no group grades)



Deadlines

An important skill for students to master while in Middle School
and High School is the ability to meet deadlines and
expectations. As such, the following deadlines are in place for
submitting assignments/work:

Middle School- Assignments will be submitted within 5 school
days of the original due date (or later, with prior teacher
permission).

High School- Assignments will be submitted within 3 school days

of the original due date (or later, with prior teacher permission).

If teachers accept late work, no penalty will be applied. If a
student does not turn in the assigned work (or it is not accepted
after the late work deadline), no credit will be earned for that
assignment.



Types of Grades Earned
Grades are “placed” in one of two categories;
Summative Assessments or Formative Assessments.

Depending on the course(s) a student is enrolled in, the weighting of these
categories will vary. Most MS/HS courses are weighted as follows: 90%
of the grade comes from Summative Assessment scores; 10% of the
grade comes from Formative Assessment scores.

Exceptions to this weighting scale exist for AP courses
and Self-Contained Courses.

Behaviors for Success
The Alexander MS/HS Building Leadership Team worked diligently to
identify5 key behaviors that lead to College and Career Readiness for all

of our students. In order for students to meet the rigors of the “real world,”
we believe that a good student needs to be: Prepared, Responsible, have
Integrity, be Dependable and put forth Effort. When students meet these
expectations, they are demonstrating Trojan PRIDE.
Students will be evaluated on these 5 components at ten week intervals
(on 10 week Report Cards).



Trojan PRIDE

College and Career Readiness Rubric

Rarely

Occasionally

Usually

Consistently

p Prepared

Brings necessary materials
Abides by classroom rules and
expectations

R Respectful

Values the contributions of others
Works effectively with others
Treats teacher with respect
Treats support staff with respect
Treats classmates with respect

l Integrity

Displays academic honesty
Serves as a role model for ethical
behavior (through words and
actions)

Contributes to positive classroom
community (ex. no cell phone
use during class)

n Dependable

Turns in assignments within
established deadlines

Makes up work when absent
Displays safe behaviors in the
classroom

F Effort

Completes assignments promptly
and in a timely manner

Persists when facing difficulties in
learning

Independently engages in
learning activities and critical
self-reflection

Stays for extra help when needed




40 Week Report Card

Alexander MS/HS

Shannon VWhitcombe, Principal
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To the Parent/Guardian Of:
John Smith
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Time for Team Work

Has your viewpoint changed at all?

Discuss whether developing consistent
grading practices is an area of interest
for you

Develop an action plan

Q& A
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