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NO silver bullets

NO magic formula
NO special programs

If we can do this, ANYONE can!
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Creating the Conditions
“Brockton High demonstrates that
you don’t have to change the
student population to get results,
vyou have to change the conditions
under which they learn.”

Pedro Noguera




So, WHO is this
woman, and WHY is

she here???

A bit about Brockton




Boston

H International Center for
Leadership in Education




Some info about N
Brockton High

S,

Comprehensive 9 - 12
4,250 Students
_ *83% Poverty level

By -79% Minority population:

49 different languages

,‘ *43.4% speak another
‘ language in the home

. | -19% ELL Services
ARl °12% receive Special
. Al LB Education services




Who goes to
Brockton High?

21% White

12.3% Hispanic 70 e

2.5% Asian
3% Multirace




12 Year Demographic Trends
2003 2008 2015

* Another * Another Another
Language at Language at Language at
home 32.1% home 32.9% home 40%

* LEP 8.7% * LEP 12% ELL 17.2%

Low Income

80.23

Special

Education

Services 11%

e Low Income * Low Income

57.2 67.3

* Special * Special
Education Education
Services 10% Services 10.1%




More about BHS

1. Attendance Rate =93%

2. Dropout Rate 1.1%
(grades 9-12)

3. 922 Graduates in
in the Class of 2016

4. 91% Accepted at College
or University

5. Enlistees = 22




But it wasn’t always so happy. Here’s

what we faced... Sound familiar??

Mass. implemented a high stakes test (MCAS)

=Three-quarters of our students would not be
earning a diploma

Culture of low expectations — “Students have
a right to fail” (former BHS Principal)

Negative imatge in our city, in the state (nasty
comments!)

Yet we were living in DENIAL!!!

Who is responsible???? We had silos (My
kids, your kids, not OUR kids)

Success by chance — depended on who your
teacher was — are you lucky???




Here’s where we were on our
state assessment:

MCAS 1998 MCAS 1998
Failure Advanced+Proficient
ELA - 44% ELA — 22%
(Sped — 78%) -
MATH - 75% MATH - 7%
(Sped — 98%)

And they MUST pass to graduate —
NO exceptions!!!
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MCAS 1999 | The results

S——

Last month, the Board of Education voted to make 220 the
passing score for the MCAS exam. The class of 20083 will be the
first students in the state required to earn a 220 in both math and

English in order to earn a diploma. A 220 is one point above
failing in the ‘needs improvement” category. If the MCAS test
'm were a graduation requirement today, the following districts

would have the highest number of students who would not be able
to graduate. The Globe analysis is based on this year's Sth grade
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Renalssance 34 REVERE
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Let’s start with the BEST

part of the story first...
(It's WICKED awesome!)




1998

Advanced+Proficient

ELA-22 %
MATH -7 %

ELA - 44%

MATH — 75%

2014

Advanced+Proficient

ELA—- 88 %
MATH — 70%

ELA-— 1%
MATH -9 %




Profiles Home Directories Statewide Reports State Profile

Massachusetts School and District Profiles
Brockton High

2016 Accountability Data - Brockton High

Organization Information

District: Brockton (00440000)
School: Brockton High (00440505)
Region: Commissioner's Districts

Profiles Help

School type: High School
Grades served: 09,10,11,12
Title | status: Non-Title | School (NT)

Acco"~" _..uy Information

—.ccountability and Assistance Level

R D I

This school's overall performance relative to other sr* _ols in same school type (School percentiles: 1-99)

All ST g

About the Data

36
Highest performing

This school’s progress toward narrowing proficiency gaps (Cumulative Progress and Performance Index: 1-100)

T f::si:tvgxus% Sarols On Target = 75 or higher - View Detailed 2016 Data
data)

All students

Met Target

High needs

Econ. Disadvantaged
ELL and Former ELL

Met Target

Met Target

Students w/disabilities

Amer. Ind. or Alaska Nat.

Asian

Did Not Meet Target

Afr. Amer./Black

Met Target

Hispanic/Latino
Multi-race, Non-Hisp./Lat.

Nat. Haw. or Pacif. Isl.

Did Not Meet Target

White

Met Target




It’s cool and fun to | BEST
 LSNews |

be smart BRONZES

1998 |Honor Roll| 2015
859 stupenTs L.otatistics 11611 stubents

(4400 students) ) (4250 students)

|
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Brockton High went from this:

Rank/District Score

121 FALL RIVER 1996
122 BROCKTON 1993
123 LOWELL 1992
124 CHELSEA 1989
125 NEW BEDFORD 1988
126 LYNN N 1984
127 BOSTON h 1977
128 SPRINGFIELD 1964
129 HOLYOKE 1948
130 LAWRENCE 1944

H International Center for
Leadership in Education

the districts =———
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MCAS1999 | The results

Last month, the Board of Education voted to make 220 the
passing score for the MCAS exam. The class of 20083 will be the
first students in the state required to earn a 220 in both math and
English in order to earn a diploma. A 220 is one point above
failing in the ‘needs improvement” category. ITf the MCAS test
were a graduation reguirement today, the following districts
would have the highest number of students who would not be able
to graduate. The Globe analysis is based on this year's Sth grade

test results because those students will be members of the class of
2003.

Failing scores l

English Math
District 1999 1998 District
HOLYOKE 40 40 Sewen Hills
SPRINGFIELD 3a 29 HOLYOKE
Seven Hills 33 23 LAWRENCE
LAWRENCE 32 33 SPRINGFIELD
CHELSEA 29 26 LYNN T
LYNN 29 27 NEW BEDFORD
NEW BEDFORD 28 25 BROCKTON
FITCHBURG 27 24 Sabis Intemational
WORCESTER 27 23 FALL RIVER o
BOSTON 26 29 LOWELL
LOWELL 26 30 Renaissance T
FALL RIVER 24 24 CHELSEA
Greenfieid 23 20 FITCHBURG
SROCKTON 22 21 Palmer
Webster 22 17 CHICOPEE
Renalssance 21 34 REVERE
HAVERHILL 20 TAUNTON
North Adams BOSTON




Turnaround at Brockton High The Hoston Globe

MCAS SCORES
1O0Oth-graders scoring

Emphasis on literacy brings big MCAS improvement “proficient” or higher at the

state's four largest high
schools:

ENGLISH
Brockton
Lowell
Fall River
New Bedford

MATH

Brockton
Rl 65%)
Fall River
New Bedford

SCIENCE

Brockton

. . 7 . . . .. Lowell
Principal Susan Szachowicz, shown chatting at lunch with Yiriam Lopez, Eall Rives

is in many ways the school’s biggest cheerleader. (Essdras M Suarez/ Globe New Bedford IS

Staff) SOURCE: Mass. Dept. of Elementary and
Secondary Education SLOBE STAFF

BRECITEN CBrockion tﬁrlglgil Shool has every excuse for failure, serving a city
plagued by crime, poverty, housing foreclosures, and homelessness.

Almost two-thirds of the students qualify for free or reduced-price lunches, and 14
percent are learning to speak English. More than two-thirds are African-American
or Latino - groups that have lagged behind their peers across the state on
standardized tests.

But Brockton High, by far the state’s largest public high school with 4,200 students,
has found a success in recent years that has eluded many of the state’s urban
schools: MCAS scores are soaring, earning the school state recognition as a symbol
of urban hope.
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As we say in Boxer Country,
we are WICKED AWESOME!!

Our Turn Around Story... | Transforming a
| We dld |t our way' Culture through

| - It's
COOL to be
smart at
| Brockton




High Expectations
in action!

It’s not enough to just EXPECT
MORE. High expectations are
essential, but they are NOT

ENOUGH!!! Students also
heed to build skills!

How did we change the culture
of Brockton High???




Just my opinion...

for what it’s worth

Too often schools consist of
separate classrooms, everyone
with their own set of
expectations and standards.
When everyone focuses, it can
be powerful learning!




The POWER of a
school wide

initiative!!!




Changing Culture through Literacy

** Set clear expectations about WHAT
we would teach the students to be

able to do: LITERACY
*** Taught everyone HOW to teach these

skills (WHAT?? Me teach reading??)
*** Many teachers only believed when
the SAW the results
** AND, we valued their work. Their
instruction mattered!!!




Here’s another way to
say it simply:

You want to improve
vyour school?
Focus on the adults,
not the kids!




Our FOUR
transformation steps




: Empowering a
Leadership Team

Restructuring Committee — our “think tank”

m Every department represented with a mix of
teachers and administrators

m Balance of new teachers and veterans, new
voices, and voices of experience

e e

m Selection criteria: Trust,
Communication Skills,
Collaboration, Humor

m Go after people!!!

-
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[&J We looked at the data
d@ )

And, our first plan:

Let's figure out the test
The result of that:

The Great
Shakespearean Fiasco




Back to the drawing board.. . s

We had to figure out a
different approach.

That led us to LITERACY
for all.




[@! Back to the drawing board
g to find a better approach

We asked 3 questions:

1. What skills do our students need to
be able to do to be successful on
the MCAS?

2. What skills do our students need to be
able to do to be successful in their
classes?

3. What skills do our students need to be
able to do to be successful in their lives
beyond BHS?




;

rom that discussion:

We noticed that students needed to be able to:
enging passages, difficult nonfiction,

_OT,

. read chal
- Write — a

- solve mu
thinking,

tistep problems, explain their

- speak professionally... they needed SKILLS!
THAT LED US TO:

LITERACY - First, we defined it, then
trained ourselves how to teach these literacy

skills to our students

-
L Leadership in Education




: Focused on
Literacy for ALL |
First, we defined literacy:
Reading, :

, Reasoning

Then we said, LITERACY for ALL,
every class!




How did we determine our focus?
Literacy Skills Drafted in each area:

LITERACY CHART: WRITING

SCIENCE SOCIAL

SCIENCE

ENGLISH WRITING ELECTIVE

to take notes

to explain one’s thinking

to argue a thesis and support one’s thinking

to compare and contrast

to write an open response

to describe an experiment, report one’s findings, and report one’s conclusion
to generate a response to what one has read, viewed, or heard

to convey one’s thinking in complete sentences

to develop an expository essay with a formal structure

¢ Brockton High School, 2002




Brockton High Literacy Initiative

/

ENGLISH

for content ( both literal and inferential ) o to take notes
to apply pre-reading, during reading and post-reading strategies to all o to explain one’s thinking
reading assignments, including determining purpose and pre-learning o to argue a thesis and support one’s thinking
vocabulary ) e to compare and contrast
to research a topic o to write an open response
:g f::@l e:::g:lma:u:: ment o to describe an experiment, report one’s findings, and report one’s conclusion
pre st o to generate a response to what one has read, viewed, or heard
to determine the main idea of a passage to convey one’s thinking in complete sentences
L J

to understand a concept and construct meaning devel .  with a f 1
to expand one’s experiences * o develop an expository essay with a fo structure

to convey one’s thinking in complete sentences to create, interpret and explain a table, chart or graph
to interp‘re( a passage orally to compute, interpret and explain numbers

to read, break down, and solve a word problem

to interpret and present statistics that support an argument or hypothesis
to identify a pattern, explain a pattern, and/or make a prediction based on a
pattern

to detect the fallacy in an argument or a proof

to explain the logic of an argument or solution

to use analogies and/or evidence to support one’s thinking

to explain and/or interpret relationships of space and time

to debate an issue

to participate in class discussion or a public forum

to make an oral presentation to one’s class, one’s peers, one’s community
to present one’s portfolio

to respond to what one has read, viewed, or heard

to communicate in a manner that allows one to be both heard and
understood




ALWAYS REMEMBER

The PROCESS of involving
everyone was critical to our

success. We did not have buy-in,
but we did have our faculty
engaged in the process.
We even involved our community!

-
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After each discussion, back to
Restructuring for revisions.

This process went back and forth
to the faculty four or five times
that year.

Review, discuss, revise, repeat!




We had cool looking charts on
the walls... SO WHAT...

The KEY to our implementation is
HOW we trained teachers to
teach these Literacy skills to
our students.

-
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Faculty Meetings became
Literacy Workshops

KEY = Adult Learning

Teachers teaching
teachers — GOOQOD stuff!




[&J The key to our

transformation:

ADULT LEARNING m\
and SUPPORT

We modeled for the B8
faculty the process -
that they would |
then teach to the
students.




It’s about
instruction:

We knew that the “HOW WE
TEACH IT” matters...

How many of your teachers
are like me?

Me, teach reading???

-
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We started with
writing'




LITERACY CHART: WRITING

SCIENCE SOCIAL

SCIENCE

ENGLISH WRITING ELECTIVE

to take notes

to explain one’s thinking

to argue a thesis and support one’s thinking

to compare and contrast

to write an open response

to describe an experiment, report one’s findings, and report one’s conclusion
to generate a response to what one has read, viewed, or heard

to convey one’s thinking in complete sentences

to develop an expository essay with a formal structure

¢ Brockton High School, 2002




’ LITERACY WORKSHOP:
KM  OPEN RESPONSE WRITING

WHAT IS IT? Students must read a
passage, and then write a
response to a question about that
passage.

WHY START WITH THAT? Easily
crosses all disciplines, is authentic,
and is measurable.

Students demonstrate writing skill
AND understand the content.




OPEN RESPONSE WRITING STEPS

1. ACTIVELY READ QUESTION BY CIRCLING AND
UNDERLINING KEY WORDS.

2. RESTATE QUESTION AS THESIS (LEAVING BLANKS).
3. ACTIVELY READ PASSAGE.

4. MAP OUT YOUR ANSWER.

5. WRITE YOUR RESPONSE CAREFULLY, USING YOUR

MAP AS A GUIDE.

. STRATEGICALLY REPEAT KEY WORDS FROM
THESIS IN YOUR BODY AND IN YOUR END

SENTENCE.
PARAGRAPH YOUR RESPONSE.
REREAD AND EDIT YOUR RESPONSE.




NOTICE THE FIRST FOUR STEPS IN
OUR WRITING PROCESS - READING!

1. Read the question, prompt, or directions.
2. Circle and Underline the question
Circle key direction verbs.
(for example; discuss, contrast, explain)
Underline important information
(often there is irrelevant information)

3. In your own words, write what the question, prompt, or
directions ask you to do.

4. Develop your PLAN to answer the question, prompt or
directions.




The student creates a map in order to

oradanize the response:

In this reading ..... (look at the flipped question
and restate by filling in the blanks)

/

Transition: One . .. Transition: The next . .. Transition: The final . . .
Topic Topic Topic
Supporting evidence Supporting evidence Supporting Evidence
Explanation connecting Explanation connecting Explanation connecting
to thesis to thesis t thesis

| Body Paragraph1 | Body Paragraph2 | Body Paragraph3

....................................................................................................................

To conclude... (connect to thesis)




inal Step:

he Rubric

This rubric
provides the
students
with the
criteria
upon which
they will be
assessed.

WRITER’S NAME

OPEN RESPONSE ASSESSMENT

CONTENT FORM
8
Response contains a clear thesis Response contains sophisticated and effective
and insightfully answers all parts use of transitions and strategic repetition
of the question. indicating complete control of the material.
Response provides relevant and Response is logically and effectively organmized
specific textual evidence. in its thesis, paragraphing. and sequencing of
e Explanations of evidence are clear examples.
and accurate, and demonstrate Response contains clear sentence structure
superior understanding of the with few or no errors.
material.
6 3 LEGIBILITY
e Response contains a clear thesis Response contains adequate but simplistic use 1
and adequately answers all parts of transitions and strategic repetition. = Easy
of the question. Response is organized in its thesis, to read
e Response provides relevant but paragraphing. and sequencing of examples. 0
general textual evidence. Response contains clear sentence structure e Difficult
e Explanations of evidence are with no distracting errors. 4
mostly clear and accurate, and to rea
demonstrate good understanding
of the matenial.
4 2
e Response contains a thesis but Response contains some inappropriate use of
only partially answers the transitions and strategic repetition.
question. Response demonstrates lapses in the
e Response provides a mix of organization of its thesis. paragraphing. and/or
accurate and inaccurate textual sequencing of examples.
evidence. Response contains lapses in sentence structure
e Explanations of evidence are that interfere with the clanty of thought.
vague and/or demonstrate limited
understanding of the material.
2 1 LENGTH
e Response contains a thesis but Response contains incorrect or inadequate use
only minimally answers the of transitions and strategic repetition. 1
question. Response reflects minimal organization of its e Sufficient
e Response provides insufficient thesis, paragraphing. and/or sequencing of
and/or largely inaccurate textual examples. 0
evidence. Response contains major eITors in sentence e Insuffici
e Explanations of evidence are structure. uthcient
unclear and/or demonstrate
minimal understanding of the
material.
0 0
= Response is incorrect. Response contains no evidence of transitions
e Response contains insufficient and strategic repetition.
evidence to show understanding Response reflects no organization
of the matenial. Response contains little to no evidence of
e Response is off-topic and/or sentence structure.
contains irrelevant content.
Evaluated by: Self Peer Teacher (Circle One) SCORING
13-14 = Advanced
Comments: 11-12 = Proficient
8-10 = Needs Improvement
0-7 = Failing




So then what...

Follow up the
Interdisciplinary Training.

Next step — HOW to bring this

iInto the classroom

m Lessons developed

m Implemented according
to a calendar




We didn’t leave it to chance!

Everyone was trained to
teach the targeted Literacy
Skill. The implementation

was according to a
specific timeline.
NO EXCEPTIONS!!!




Success by DESIGN, not by chance!

The Open Response calendar of implementation:

Nov 2-6: Social Science, Social Sci Biling.
Nov 30-Dec 4: Wellness, JROTC

Dec 14-18: Science, Science Bilingual
Jan 11-15: Business, Tech, & Career Ed.
Jan 25-29: Math, Math Bilingual

Feb 22-26: Foreign Lang, Special Ed
Mar. 7-11: English, ESL, Guidance

Mar 20-24: Family &Cons. Sci, ProjGrads
Apr 5-9: Music, Art




The key:

We infused literacy skills
into EVERY area rather than
doubling up on English and

math classes. The content
provides the context.




' : Monitored
O ‘) Iik r Z !!! | i
© crazy 2016

What gets monitored is what
gets done!

m Monitoring the work

of the students (rubrics
and collection and T,
review of the work) A =4
m Monitoring the implementation by
the faculty (walkthroughs, evals)

-
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Response contains a clear thesis and
adequately answers all parts of the

__good understanding of the material.

Responsc contains adequate but simplistic use
of transitions and strategic repetition.
Response is organized in its thesis,
paragraphing, and sequencing of examples.

- contains clear sentence structure
\/ no distracting errors.

LEGIBILITY

1
o F
o

- Difficul
t
to read

Response contains a thesis but only
partially answers the guestion.
Response provides a mix of
accurate and inaccurate textual
evidence.

Explanations of evidence are vague
and/or demonstrate limited
understanding of the material.

2

/<

Response contains some inappropriate use of
transitions and strategic re; ition.

Response demons s laj in the

orpgan

ization of its thesis, p ing, agpd/or
Ciequencing S¥ cxamples. — e o
Response contains lapses in sentence struct

that interfere with the clarity of thought.

1 LENGTH
Response contains a thesis but only - Response contains incorrect or inadequate use
minimally answers the question. of transitions and straicgic repetition. 1
Response provides insufficient - Response reflects minimal organization of its - Sufficic >
and/or largely inaccurate textual thesis, paragraphing, and/or sequencing of nt
evidence. examples
Explanations of evidence are - Response contains major errors in sentence 0
unclear and/or demonstrate minimal structure. s
understanding of the material. e Insuffic
ient '
0

Response is incorrect.

Response contains insufficiem
evidence to show understanding of
the material.

Response is off<topic and/or
contains irrelevant content.

Response contains no cevidence of transitions
and strategic repetition.
Response reflects no organization.
Response contains little to no evidence of
sentence structure.

.

3.¢

11-12 = Proficient
8-10 = Needs Improvement

0-7 = Failing
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Remember

It’s about the adults, not
the kids!

We taught ourselves to teach
these literacy skills to
the students.

And we will ALL do it THIS WAY!
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From Talent is Overrated
by Geoff Colvin

The factor that seems to explain the
most about great performance is
something the researchers call
deliberate practice... Deliberate
practice is hard. It hurts. But it works.
More of it equals better performance.
Tons of it equals great performance.
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By doing this we gave
our students powerful
THINKING ROUTINESl



So what does this look
like in the different

subject areas???
RIGOR + RELEVANCE=
GOOD WORK!!!




Emily Dickinson

Emily Dickinson was born in
Amherst, Massachusetts, in 1830.
She attended Mount Holyoke Female
Seminary in South Hadley, but
severe homesickness led her to
return home after one year.
Throughout her life, she seldom left
her house and visitors were scarce.
The people with whom she did come
in contact, however, had an
enormous impact on her thoughts
and poetry. She was particularly
stirred by the Reverend Charles
Wadsworth, whom she met on a trip
to Philadelphia. He left for the West
Coast shortly after a visit to her
home in 1860, and some critics believe his departure gave rise to the
heartsick flow of verse from Dickinson in the years that followed. While .
it is certain that he was an important figure in her life, it is not certain
that this was in the capacity of romantic love—she called him "my
closest earthly friend." Other possibilities for the unrequited love in
Dickinson’s poems include Otis P. Lord, a Massachusetts Supreme Court
Judge, and Samuel Bowles, editor of the Springfield Republican.

Photo courtesy of Amherst College
Library

By the 1860s, Dickinson lived in almost total physical isolation from the
outside world, but actively maintained many correspondences and read
widely. She spent a great deal of this time with her family. Her father,
Edward Dickinson, was actively involved in state and national politics,
serving in Congress for one term. Her brother Austin attended law
school and became an attorney, but lived next door once he married
Susan Gilbert (one of the speculated—albeit less persuasively—
unrequited loves of Emily). Dickinson’s younger sister Lavinia also lived
at home for her entire life in similar isolation. Lavinia and Austin were
not only family, but intellectual companions during Dickinson’s lifetime.

Dickinson's poetry reflects her loneliness and the speakers of her
poems generally live in a state of want, but her poems are also marked
by the intimate recollection of inspirational moments which are
decidedly life-giving and suggest the possibility of happiness. Her work
was heavily influenced by the Metaphysical poets of seventeenth-
century England, as well as her reading of the Book of Revelation and
her upbringing in a Puritan New England town which encouraged a
Calvinist, orthodox, and conservative approach to Christianity.

Héart! We Will Forget him!
Emily Dickinson

Heart, we will forget him!

You and I, to-night! |
You may forget the warmth he gave,
[ will forget the light.

When you have done, pray tell me,
That I my thoughts may din;
Haste! lest while you're Jagging,

] may remember him!

Knows how to forget!

by Emily Dickinson

Knows how to forget!
But could It teach it?
Easiest of Arts, they say
When one learn how

Dull Hearts have died

In the Acquisition

Sacrificed for Science

Is common, though, now —

I went to School

But was not wiser
Globe did not teach it
Nor Logarithm Show

"How to forget"!

Say — some — Philosopher!
Ah, to be erudite

Enough to know!

Is it in a Book?

So, I could buy it —

Is it like a Planet?
Telescopes would know —

if it be invention

It must have a patent.
Rabbi of the Wise Book
Don't you know?




Emily Dickinson is a poet who often wrote about
her own emotional struggles. In two poems
“Heart, We Will Forget Him” and “Knows How to
Forget” she writes about how difficult it is to
forget. Please read the two poems and the brief
biography and answer the following three
qguestions:

1. What were some of experiences in her life that
influenced her writing?

2. What do the two poems have in common?

3. How are the two poems different?

Please use one quote from the poems or
biography in each paragraph.
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Social Science /History

Open Response

aversial methods fory 1o abolish
wivinfiuence and answer the

John Brown was a fan
slavery. Read the arti
questions that follaw,

e 1 raefircickd
NSO ES John Brown - nﬂ@_(

g high s snhno! gi
jueens; Theynlikely numesaly !
was mpumxh]s for the murder of five unatme
menin 1856 along the nearby Pottawatomie Creek,
His memery is intertwined with the town'y past,
for he foughtto keep Osawatomie froe of slave ery:
i“) ’\Q-‘Tﬁsannuxl ‘summer event is 4 élebration of]
AN amanyhosemains preoftemost controversil
HORAN  igued]in American Tistory. John Brown dediated |~ (8
i 2 his 1ifE to the abolition of shlvcry; for
i used-to-aohieve this goal ware ji
Fle was prepared to kil orbe killed in
11 Qe decisive break with the nonviolent
embraced by most abolifionists a

He has been called|a saint, o

. Eold-blooded murderer/The deb
VB ature of the man, contin
ﬁ%@}!‘ }usxhwm &:b(c_ame «iw
glous mmkyxu nmlgmcumlaaucul W’J gjtﬁ'ﬁ
o famnily moved

thespark that started the €
oot OB yhe nown forits [0 flonn
‘d\%mrd wtislavery views S TEOTDN m Yoy ](O(\“Cb
S . b sy setling in Oho,
N | el o R
ous tin e, wool merchant, %
e e e

.u\nhhum

In 1842, he filed .ﬂn bﬂnk\:\lptc "
fre conivy arc @@e
SR

mw%,mmpamm

John Brown's Body — W&
g{ﬂ(% AMO0)
John Brown’s body lies a-mould’ring in the grave,
John Brown's body lies a-mould’ring in the grave, % }
John Brown’s body lies a-mould’ring in the grave, e (8]}
His soul is marching on. —1_\]{363(?(\

F pOBINO N

A i&m\rg

Gilory, gi‘ary hallelujah!
Glory, glory, hallelhyah!
Glory, glovy, halleliah!

s soul is marching onl

The stars of heaven are looking kmdly down,y,
] O the grave of old John: Brown. Cﬂm\“
# RS

He’s gone to be a soldier-in-the army. of the Lord,

Fypiherie. o000 0000

John umwn énad that-the- slave might-be fiee,” >
But his soul goes marching on.
(ol - St
-

Explain how the article and the spiritual show John

Brown’s commitment to the welfare of black people.

Support your answer with relevant and specific

information from the article and the spiritual.
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hances of Exoptansgt Life tmpossibls'? Gr "100 percent'?

By lan O'Neill | Thu Feb 3, 2011 08:48 PM ET
Some scientist think that there is life on the exoplanets that are rapidly being discovered. In an open

JlscoveryNews.
Just in case you haven't heard, our galaxy appears response essay, state whether you agree with that idea or not. Support your position with at least 3

to be teeming with small worlds, many of which are Earth-sized candidate exoplanets and dozens appear i N , ,
to be orbiting their parent stars in their "habitable zones." p e n e S p O n S e piecesofevidence and use the graphlcorgamxer provided.
Before Wednesday's Kepler announcement, we knew of just over 500 exoplanets orbiting stars in the

Milky Way. Now the space telescope has added another 1,235 candidales to the tally -- what a difference
24 hours makas.

Although this is very exciting, the key thing to remember is that we are talking about exoplanet
candidates, which means Kepler has detected 1,235 exoplanet signals, but more work needs to be done
(i al. more observing time) to refine their orbits, masses and, critically, to find out whather they actually
exist,

But, statistically speaking, a pattem is forming. Kepler has opened our eyes to the fact our galaxy is
brimming with small worlds — some candidates approaching Mars-sized dimensions!

“Chances of Exoplanet life" -Open Response

[
WY LML

I

Map for Answering Open Response

Mt SQUeNT,
T0e Loy o) (dyy LA Sore Luin Sk Siakeent thal-
(1 {3 FELS

) ‘Thesis Statement
0 W arlee ey aiices gt ¢roplant + e (nypaitite

Before Kepler, plenty of Jupiter-sized worlds could be seen, but with its precision eye for spotting the
tiniest of fluctuations of star bright (as a small exoplanet passes between Kepler and the star), the
space telescope has found that smaller exoplanets outnumber the larger gas giants.

Neediess to say, all this talk of “Earth-sized" worlds (and the much hyped Earth-like misnomer has added
fuel to the extraterrestrial life question: If there's a prep of small exoplanets -- some of which
orbit within the "sweet-spot” of the habitable zones of their parent stars — could iife as we know it () also
be thriving there?
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beoy gscesrod 10 ey wgron ok angugac

Before | answer that question, let's turn .back the clock to Sept 29, 2010, when, in the wake of the
discovery of the Earthlike planet Gliese 581 g, Steven Vogt, professor of astronomy and astrophysics at O Ve (O
University of Califomia Santa Cruz, told Discovery News: "Personally, given the ubiquity and propensity of Lif gtk (0O,
life to flourish wherever it can, | would say that the chances for life on [Gliese 581 g} 1 e secancl relton rove | Aagies (ot WY o eSS
have almost no doubt about it" AN -1 OF 1S H’ *
—_— . i W
Impossible? Or 100 Percent? . A ‘e At
As it tuns out, Gliese 581 g may not actually exist - an excellent example of the progress of science e anes oesiCleg | IS ppnviess for Socaliens (”“Qn Anens At "f Qo fac (s, 1) HNe
scrutinizing a candidate exoplanet in complex data sets as my Discovery News colleague Nicole Vet e e g [¥em fove o | i3 \ o 14 3
Gugliucei discusses in "Gliese 581 g and the nature of science” - but why was Vgt so certain that there o e foe onites of alIGTD | ' FRodAsE (e th f
was life on Gliese 581 g7 Was he "wrong" o air this opinion? _ - o Gt \oueing foe © e (e e Suifred
g O e e e e passsmiseaty. b saane ol niay ot on [l | /05 e furd | 0 e st EUE g B Lonedn 2 0 LU
the extrasolar planets we are currantly detecting. ' . ' ook n ~"."'” w7 15 gonviess o sa ) T:‘ bl i e I Widre ...
4 . have found that most other planets and solar syste o rent from our own-They are T e | i, a0 d m:‘l A Dowy weatd et giemye?
- Y/ B e | y b
Smith made comparsons Befween our own solar system with the interesting HD10180 located 127 light i s e EUL‘ g ErET | foad " . -E‘\NU‘::JI e ulﬂ‘v\" EOSON cani | ('l\SflsffF o by e
years away. HD 10180 was famous for a short time as being the biggest star system beyond our awn, i T e e tegoel suei | (inunr cong peteSEu - ; )
containing five exoplanets (it has since been trumped by Kepler-11, a star system containing six Body Paragraph | Boiy Pursarst s Body Paragraph 3 LA 0nCCE by A0 Sfﬂ"\l'*\J\, b0 earth vy e
g Pl y Paragrap y Paragraph 2 N —= -
CWLM glanet i (1 sAnd Sueend At ety Liee

exopk; as she in Wednesday's Kepler ent).
One of HD 10180's worlds is thought to be around 1.4 Earth-masses, making it the smallest detected
exoplanet before yesterday. Alas, as Smith notes, that is where the similarities end; the "EL‘m;gzﬁgd'
_world orbitngHE—18480ist00 close to jts star, meaning it is a roasted exoplanet whers any atr ere
is blasted intn space.by.tha star'’s powerful radiation and stellar winds.
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1 e
g Qe e 2o, At VAT WS Wiatalle.
W g iusion Sovdny w DIeE puts e gadlecy ;

The Harvard scientist even dismissed the future Kepler announcement, pointing out that upcoming
reports of habitable exoplanets would be few and far between. "Extrasolar systems are far more diverse
than we expected, and that means very few are likely to support life," he sald.

Both Right and Wrong )

So what can we leamn about the disparity between Vogt and Smith's opinions about the potential for life on
exoplanets, regardiess of how “Earth-like" they may seem?

Critically, both points of view concern Earth-Brand™ Life (Le. us and the life we know and understand). As
we have no experience of any other kind of life {although the recent eruption of interest over-arsenic-
based life is hotly debated), it is only Earth-like life we can realistically discuss.

Concluding statement
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hy Do | Have to Take Aigebra?

Students frequentl vestion the usefulness of algebra, and express
various objecfions to "having" to take an alg a class. But do these

objections stal P Unaer scrJtin

"1 don't need algebra, because I'm naot going to college™ There was a I \ | g e b r a
time not so long ago when children in middle schools were assigned to
“tracks" according to what "everybody knew" each child would "need”.

{This fracking was why middle schools were invented in the first place.)
" presumed fo "know” what the va n

sed on culturally-base Ut unjustified . O e I l R e S O I l S e
educalors then locked children info "approprate” tracks, thereby locking

many children out of college before they'd even begun high school.

it might have been assumed, for instance, that Shanigwa would be.
pregnant by the time she was fourteen. Jamal wouid be in prison, José&
Would grow up 1o B -Boy. and Id be a maid. 5o these
st suld have been assigned to something ke "consumer math'
low-level math that was presumed to be “useful” for "that sort”. Blonde.
blue-eyed Tiffany might have been expected to marmry well after a short
and trivial "career”, so she'd have been assigned to bockkeeping. Only . 2 . Y ;
Eustace James Whittington Il would have had any chance of attending 1€ C ing your active reading strategies. P
college. so only he would have been steered into the algebra class. S I

Open Response Reflection Questions

I would hate to see a return to those days, and | can't understand why
any student would volunteer to put himself into the position that used to
n and minoritios. Even if college isn't currently in_
der-value yourseif by classifying yourself as
“that sort by thinking that you could never use algebra. Don't diminish
your potential by rejeciing mathematics.

"Having to take algebra Is stupid™: Did you ever notice that nobody asks
why he "has" to take English Lit or phys-ed? But math and science are
much more crucial to the basis of a modem technological society than
are Moby Dick or the rules to dodge-ball. 5o why do we only hear

complain t math and science? Perhaps because theyre rd... ¢
Because they require work and discipline... cause the :

“easy"...¥

Modern educationist philosophy in Armerica seems to say that education
has to be "fun” and “entertaining” to be justifiable. Today's students often
absorb the ethic that, unless a thing is easy. they shouldnT hawve to bother.

But most worthwhile Things in life are going fo require some effort. If you ' i e (
& arguments the author used to defena her pos
| | | £ i v
want that great job. that interesting career. that open-ended futura. v Cells h 4
ou're als 2 t certainly going to need s: = al skills, And algebra. Take the hint.
‘Sigebra Is the basis, The foundation. the tool-box. for thase. =
“I'm only taking this class because the university makes mel": Let's be “But why, exactly, do | have io take this stuff?": I don't
brutally honest here. The university didn't put a gun to your head an ke

2" | have no idea.| don’l
= Mww% what your plans, hopes, of dreams
make you enroll. You decided you wanted their degree. You wanted thelr dre; or what your future might hold.

piece of paper.

But consider: You didn't learn your alphabet all those years ago because

Why?2 Probably so you could (eventually) get a better job. In order to gst you knew you'd be reading Moby Dick this semester. In the same way.
that job, you need af least some SUbset of The sKills which are taught in

> < L,_,_¥|__F_l,h____a,_,_— you don't tal cause you know that you'll be factorin
algebra. You might be right that you'll never Tactor anofher quadratic in Quadrafics in ten years. You should fake maih and science Courses now
Your entire life. But you want the university's piece of paper. so you're SF TUCh The same reason you leamed your lefters back then: fo lay the
going to have fo jump through the hoops requurled 1o get it The algebra foundation for bigger and better things fo come, and fo open up new
Class is one of those hoops. If you don't want to jump through the hoop. iy woc

that's fine: but you won't get the piece of paper. it's your choice. opportunifies for future pleasures and successes.

~But I won't need this stuff for my job™: A big difference befween a student ;“"fr""r""’ o fm‘g;'h gssurance what Sk“"lc‘""'“ bi ’,‘eedfegl*“"e‘;”r{ o
with an education and a worker with some fraining is the expectation that rom now. Bu person would want fo cut himself off from
the student wilt have a deeper level of understanding, a broader base of |
knos and g greater ability to build connections.

somse of the knowledge wWhich Wil be Toundafional for whatever is yef fo
come? - »
Will you, to a certainty. nead avarything taught in algebra? No. Does this
rmmwwwwwm WW%W if you're
{raining i eci To your posiions. going to work with formul adsheets, you will need o be
ezt i and formulas. That's algebra. If you're going to
"l can't drop outi”, you reply. "l can't get that job unless | have a college be in meetings involving reports with tables, charts, and graphs, you'll
degree." Ah. So, to get the job you want. you nee: 1o demonsirate need to be able to interpret these intelligently if you hope to hold your
proficiency in basic job skills. To demonstrate that proficiency, you need a own in the discussions. That's algebra.
To get the you need algebra. In other words, you do
need this stuff for your job.

"Will algebra even be ‘relevant’ in the future?": While jobs and their specific
skill-sets may mathematics w. Twenty years from
“Then i really will need algebra for 'real life'?": Maybe. Maybe not. now, two pius two will still B& four, and quadratics wil stiil be either
N . P i . factorable or prime. Whatever job you get will provide the job-specific
Consider the frequency with which "C"""f"’d"“’”q’ rety = s Fraining you need, but lo get that job in the first piace, you're going to
hww L math classes. The fact that they are taking algebra need some background knowledge and skills. And to be able to keep up
n all these years past hi X Ol slrongly sus jests that they haven't ith pro: to keep on of Kill-sets, o move up the ladder, o
Wmh in the years since they graduated. They got this far in J\:mppclcgor?:s\;ﬂo a nepw cngpbenr::usreer field, you will oo the fexibility
ite without algebra. But does that mean you shouldn't take algebra now? D O e Tt T Iclodis mathemafics.
The very fact that middie-aged folks are going back to college tells you . N -
that they need more than only what they'd previously been using in “real The philosopher Santayana famously said that "(flhose cannot learn
life". To move on, o move up. they need an education —ihey nead from history are doomed 1o repeat it". This doesn't mean that you'd better
memorize all those names and dates, or else long-dead people will rise
from the grave and repeat everything they did before. It means that you
need fo learn the patterns and lessons of history, learn the cautionary
tales fo be gleaned from the (historical) mistakes of others, or else you




~Ehe New ork Eimes

nytimes.con

January 11, 2006

Another Chinese Export Is All the Rage: China's
Language
By HOWARD W. FRENCH

SHANGHAL Jan. 10 - Conguering the world is not supposed to be easy, but that's exactly how things
must look some days to Xu Lin, head o the-government’s new effor 10 promote the Chinese langyage

OVerseas.
—_—

Ms. Xuisc network of Chinese-gulural.centers, called Gonfiiciys Instifutes, to teach
foreigners mmugl_mut the world a language with & MWLEMQM But far from

havmg 1o round people up, Ms. Xu s finding they are beating down her

"There is a China frcnzy around the world at the moment," she said. "The launch of this program is in
response o the Chinese language craze, especially in neighboring countries."

or decades, people in those countris have viewed China with deep suspicion. But now pastering
simply as a matter of populaz fushion, is

Chinese as a door o lucrative business opportunities, or imply as a
“suddenl ly all the vogue - not only there but in the United States and Europe as well.

Just as new, though, is the decision of the Chinese government to ride the wave, not just capitalizing on
the newfound chic that surrounds the language but also determined to perpetuate it as a way of
extending Chinese international influence and good will toward the country.

For some, the choice of a slightly fusty name like Confiscius Insfifyte, MMQ
isi i t for Jugh-tech imagery an

odd given Beijing's moreas]

but a rising new power, might seem odd given Beijing's increasing peachan
slick public relations. Yet the carefully selected labe] speaks volumes about the country's soft power
ambitions.

Among other things, using the name of the country's oldest and most famous philasapher avoids
reference to the official ideology, which remaing Mapsjsm. Confuciyg, who was an educator and quasi-

ligious figure, 5o stands for peace and harmony, values that China insitently proclaims todsy,
hoping to disarm fears sbout its rapid rise.

Wﬁ*%w.mﬂtshwm umffommmmmuﬁmﬂm
kich for three decadas-bapned the tea e hecause of B £'s Support QMO
rebals, recently liffed the prohubition. Vwmam.whlchhaslonghad smm&gmg,has

mmwa_&:ma?s’hﬂwmmmw instruction. In.South Korea, an
~merican ally that Tought alongside the Un:mmﬁ ina wumﬂhm.nmmmago.
ainase hes reportedy GUSITpDEd English

as theffost populeDforeign Language among sndents.

"Chinese is as popular in Korea today as English is in China," Ms. Xu said enthusiastically.

feoe i Ina/many, valuestrsf

Chinese
Open Response

8. Another Chinese Export Is Al the Rage: China's Language

Based on the article, discuss fhe \mmmnmﬁ\wy.mmumnalm
Jefween the LS, and China as well as Ghina and othe iha
ntent of the Confucius Inﬁ\tuteswheﬂwmmmuu m idan

from the artcle, {W» he effect it may have o
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Th_e ]mpuulble “urk- of M.C. Escher

- .The Geometry of Art
A BonvarsETen it a1 ik Tames, cramor of the Tarmasshans, quickly becomes part geometry leseon, pert art
resson.

Tmlwxammpwlp.m- Sodecanedron thrse-mansiaal puzzies and iots ieus! spaca. He sd=ils thal one
op sareda a challecges

Most pecple, howewer, don'® skudy the gecretry of

o pace. | want it " Termas sais.

Tarmas. graw up in Speasn, gaTtng his frst @ems of art in thicd gEade when his class paimed & mursl, The erserence
P FiE #8516 1N 8118 an INa POSSEIY of & CrDar 08 an et
the han a tellow

at Tagnes'
PIMMTchWMm out of curioeity. “Wihen | finished It, |
thaught, r pecple daing this he ssid

He quickly realtzad that o coe was
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Il There are ALWAYS

M Internatio

critics... =

The cookie-cutter

comment

The students learn
THINKING ROUTINES!




How did we incorporate these
Literacy Skills in every discipline?

Even In our discipline
policies and procedures we

Incorporate our Literacy
Initiative... remember,
WRITING IS THINKING!




BHS Classroom Incident Form — Student Response

Mame: v House: G R A
Date of Incodent: Place of Incident:
People Involred:

Below, write a clear description of what happened
[Include specific details of the situation, specific words that were used, and

Answer the following guestions about the incident in complete sentences:
1. What actions/steps you could have done to stop you from being sent to the office? If so, what are they? Why did
you choose not to do them?

What out-of-class problems hawve happened, or are happening, that would hawve something to do with this incident?
If =0, what are they?

‘What rules from the handbook might apply to this situation? How?

Our
Classroom
Incident
form
requires

students to
write when
they come
into the
office




2. What out-of-class problems hawve happe

If =0, what are they?

3. 'What rules from the handbook might apply to this situation? How?

Our
Classroom

wrlte when
they come
into the
office




Don’t think for a moment that
everyone was happy...

BUT, if we waited for buy-in,
we’d still be waiting.

SO, what did we do?? Meet
Sharon and Penny




MODEL
SCHOOL
S ey

“Whether you
read it, or
burned it, you
still got trained
in these literacy

strategies.”

Sharon Wolder,
Some of them really protested Principal, Brockton High
and burned the book!




|
L Leadership in Education

Change isn’t easy...

Most of our faculty were not book
burners, but they were NOT on
board. They did it because they

had to, AND because they
understood we needed to do
something to help our students.



Here's what gets

the buy-in.
RESULTS!!!




Changes in ELA Results Year One
of School Wide Open Response

GRADE 10 - ENGLISH LANGUAGE
ARTS

PERFORMANCE 1998 1999 2000 2001
LEVEL

ADVANCED 2 2 6 14
PROFICIENT 20 | 22 | 21 | 29

NEEDS 34
IMPROVEMENT

FAILING 44




Changes in Math Results Year One
of School Wide Open Response

GRADE 10 - MATHEMATICS

PERFORMANCE 1998 1999 2000 2001
LEVEL

ADVANCED 2 o 8
PROFICIENT 7 11 | 22

NEEDS 16
IMPROVEMENT

FAILING 76




Changes in ELA Results Year One
of School Wide Open Response

GRADE 10 - ENGLISH LANGUAGE Added a

Literacy

ARTS Workshop on

PERFORMANCE 1998 1999 2000 2001 | “Girarecres. -
LEVEL

ADVANCED 14

PROFICIENT 29

NEEDS
IMPROVEMENT

FAILING




8 The Achievement Gap Initiative
at Harvard University

How HIGH SCHOOLS BECOME EXEMPLARY

2009 CONFERENCE REPORT

TOWARD EXCELLENCE WITH EQUITY



o *The Achievement Gap Initiative At Harvard University

Toward Excellence with Equity
Conference Report by Ronald F. Ferguson, Faculty Director

“The main lesson was that
student achievement rose

when leadership teams
focused thoughtfully and
relentlessly on improving the
quality of instruction.”

= Prof. Ron Ferguson, AGI Conference Report




Literacy Workshops improved instruction:

*Open Response
Writing Strategies

*Active Reading
Strategies

*Asking Rigorous
Questions

*Graphing Across the
Curriculum

*Vocabulary Strategies
*Problem Solving

*No Opt Out/Everybody
Writes

*Developing Speaking
Skills

*Providing Effective
Feedback

*Quick Writes/Graphic
Organizers

*Reading/Analyzing
Visuals



& B"S mEveryone is responsible
gt . for every student

=

m mBelieving that every

student CAN and MUST

=z iy = Our responsibility: to
— ~—#® figure out how to help

mALL means ALL

-
L Leadership in Education
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Listen to our students!

Meet Nephie and Tatiana
and listen to what they
have to say about our
school wide Literacy
Initiative



“ Here’s what can happen g

: SCHOOL
when you implementa [==

school wide initiative:

WICKED
| AWESOME
RESULTS!

-
L Leadership in Education




Brockton HS Proficiency Index Gains

91.4 90.6

66.9 66.8
63.8

2003 | 2004 2005 2006 2007 2008 2009 2010 2011
——ECPI =+MCPI

Composite Performance Index (CPI) measures progress towards the goal of narrowing proficiency gaps




'@i Awards, Awards, Awards!!! [@

EST
GH SCHOOLS

2008, 2010,
2012, 2013,
2014, 2015,

2016

Beating The Odds 2014

Top Schools For Low-Income
Students

Brockton High School

Brockton, Massachusetts
(508)580-7633




BROCKTON HIGH
NATIONAL MODEL SCHOOL

[MODEL
SCHOOL

ICt f
Ladrshp n Educ

THIRTEEN CONSECUTIVE
YEARS!!!




Brockton Public Schools

HAS BEEN NAMED TO THE
Gaston Caperton Opportunity
Honor Roll 2015

FOR
EXPANDING OPPORTUNITY AND ACCESS
TO ALL STUDENTS

© CollegeBoard

THE GASTON CAPERTON
Opportunity — A ——
Honor Roll 2015 Tt on

Increased the number of underrepresented students who took the SAT®;
Increased the number of underrepresented students who took an AP® course and exam;

Increased the number of underrepresented students who were on-track for college, as
demonstrated by scoring 1550+ on the SAT;

Increased the number of underrepresented students who scored a 3+ on an AP Exam; and

Increased the number of underrepresented students who sent their SAT scores to at least
four colleges.

] |nternat|qna_u wenter _TOI'
L Leadership in Education




JOHN & ABIGAIL ADAMS
SCHOLARS 2016 Brockton High

314 SCHOLARSHIP RECIPIENTS
34% of the class! Most ever!!!
Most In Massachusetts!!!a

H International Center for
Leadership in Education




College for ALL:
Changing students’ beliefs:'=

Class of 2016 — over 91%




S u)c e ﬂork Cimes=

VOLCIX . N 341 NEW VORI TUISOA K SEPTEMBON 24 20 m

Drug Use Cited (1A INTENSIFIES
In the Killings ' pRoNE CAMPAIY

OF3 Clreilians  yrray STIN
Testimony in Adghon
Cone — Toper Abowd  TFTORT TOMAN TALIAN

L Pabiian’s Rebutanin b
- At Frusimios US,

Boxers In the
NEW YORK TIMES

Yo N Lt @ et w8 gl Wiy ot & el ve il Webe s Futy by o
--_4h...-v—’-.L..-‘._..-‘~4~..hv~..-4-u-.|-n.\‘l. et St by 2y
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Zeal for Dream  Dark Horse Emergcsm Alaska: The Incumbent
Drove Scientist Vs e e e v s
In Secrets Caze 000000 :

o — ——

B S - et = g A —— P A

4,100 Massachusetts Students Prove Small Isn't Always Better

As Florida Condos Sit Empty,

Voters Enter Battle on Growth

High Expectations

o — e e —— A —— — o - s P

NO Excuses!!!

H International Center for

Se tember 28, 2010

Leadership in Education




LESSONS LEARNED
(Sometimes learned

the hard way...) and
WORDS OF ADVICE




Lessons Learned/Words of Advice:

1. GOOD ENOUGH? Isn’t always good enough

2. CONTROL: We have a lot more than we think
we do.

3. FOCUS: Determine what YOUR students need
and be relentless

4. CONSISTENCY: We ALL do it “this” way — the
power is in the school wide commitment
(deliberate practice works!)

5. PERSISTENCE: Stay the course, even in the
face of resistance — too often in education we
give up on things too soon




#1: GOOD ENOUGH?

Our most effective

question: Is this THE
BEST we can be?




them.”

Terrence:
A “No one here would let |||
me fail. |1 know, |
because | tried to.”




‘wesa High Expectations,
,  FACULTY believe!

“I wasn’t on board with this, but in my
Science class my students began to

read better, to write better, and then
they were learning their biology
better. I’'m a Science teacher; | need
to see the evidence, and I did. The
students made me a believer!”

Brockton High Science teacher




-
Some questions for you...

“*When you look at your
accountability data, where are
there gaps?

**If there are gaps, particularly with
Sped or ELL, what are you doing
to close them?

“*Are ALL students challenged, even
required, to take rigorous classes

- AP, IB? (How would your
students answer that?)

B International Center for

thpEdt



Our Strategies for Closing Gaps

** From My Kids/Your Kids to

. OUR Kids

*%* From Learned Dependence
to Independence

** From Shopping List IEPs to
Putting the “1” Back in IEP

** Changing the Culture: All
Means ALL and Everybody
Wins!




- 1]
An example of a “good
enough” school that wasn’t
satisfied to be “good enough”

Woburn Public Schools
Woburn, MA

They implemented the
Brockton approach, and... \

Bl International Center for

Leadership in Education



% of Students Achieving
Advanced & Proficient

WMHS Improvements!

2015 |2016
ELA 93 97
Math |81 84
Science |68 76

WMHS Composite
Performance Index
(CPI)
2015 2016
ELA 96.3 99
Math 90.8 93.8
Science |87.1 91.0




WMHS Open Response (scoring 2 or above)

2015

2016

Woburn | State
ELA 83 87
Math 63 66
Science |77 58

Woburn | State
ELA 85 >2 84
Math 69>6 66
Science |80>3 49

Graduation & Dropout Rates - All Students

4 Yr. Graduation Rate:

2014

2015

85.8

93.1

Dropout Rate:

2014

2015

2.7

2.0




Level 3 to 2:
What happened?

Data (MCAS,OR,Grad,Drop)

Team (Admin,Teachers,Steering,SC,CC)

Hard Work (Tanner Pride)

Student Achievement!
*WMHS improved & outperformed
State (& Cohort) in EVERY
SIGNIFICANT CATEGORY




#2: CONTROL

Figure out what you CAN
control, and what you

CAN’T control!




We often have more control than we think
we do! Go after what you CAN control!

How we use the
time we have
Assessment SO
Budgets How we create a
culture of ALL
—

Bl International Center for
Leadership in Education



#3: FOCUS

Determine what
YOUR students need
and be relentless




Embrace simplicity

Stated simply by
Schmoker:

“Focused leadership:
Doing less and doing
it better”

Mike Schmoker in

Leading with Focus

B International Center for NO
Leadership in Education HMH



Just my opinion...

for what it’s worth

We face TOO many
initiatives, “Flavor of the
Month” professional
development, always the
NEXT new thing...




Excessive
suspensions

Character
Counts

Curriculum
Mapping Attendance

H International Center for
Leadership in Education




Think about YOUR Data to
Prioritize and Determine your

Starting Point:
 Where are your students
the weakest?
 Where can you help them
most?
 What gets you the biggest
“bang for your buck”?




Leadership Challenge: FOCUS

‘Write the focus/mission/purpose of
vour school as you would define it in

DR ¢ - crocer | ves Mo

QWouId the following Faculty
stakeholders answer < dents
this question in the

same way?

Parents

Community




#4. CONSISTENCY

We ALL do it “this” way.

The power is in the school
wide commitment.
Deliberate practice works!




Quality of Instruction

“The main lesson was that
student achievement rose
when leadership teams focused
thoughtfully and relentlessly
on improving the quality of
instruction.”

The Achievement Gap Initiative At Harvard University

Toward Excellence with Equity
Conference Report by Ronald F. Ferguson, Faculty Director

od




Remember:

It’s about the adults, not the
kids!

We taught ourselves to teach
these literacy skills to the
students.

And we will ALL do it THIS WAY!




Does all this work? What do

the students think?
Meet Fabieny DePina

To see the entire PBS piece,
go to YouTube and search
PBS Need to Know
Brockton High




When we all work together

consistently and effectively

=Expectations are clear

=Students practice |mportant
skills repeatedly “mgm 1
in relevant ways

=Rigor increases
=Results improve




#5: PERSISTENCE

Stay the course, even in the
face of resistance. Too often

in education we give up on
things too soon.
(Yet another thing...)

“ International Center for
Leadership in Education




Just my opinion...

for what it’s worth

We have to resist the “we’ve
done this for awhile, let’s move
on to something else now.”
If we’re sure it’s working, we
have to stick with It.




Too often we are like these

guys...

8y Clark & \Vizdos

H International Center for

[ paddled for 10 minutes
straight! Shouldn't that
be enough to keep us
going indefinitely?!

I'm pretty sure
that's not how
things work...

NG e e O %

We HAVE to keep paddling!!!

& 2008 implementingscrum.com

Leadership in Education




PERSISTENCE PAYS OFF!!!

Brockton HS Proficiency Index Gains

93.9
91.4 920.6! "

§5.8

89.

— 166.9 66.8

3.8
2003 | 2004 2005 2006 2007 2008 2009 2010 2011 |2012
~~ECPI -%MCPI

Composite Performance Index (CPI) measures progress towards the goal of narrowing proficiency gaps




Profiles Home Directories Statewide Reports State Profile

Massachusetts School and District Profiles
Brockton High

2016 Accountability Data - Brockton High

Organization Information

District: Brockton (00440000)
School: Brockton High (00440505)
Region: Commissioner's Districts

Profiles Help

School type: High School
Grades served: 09,10,11,12
Title | status: Non-Title | School (NT)

Acco"~" _..uy Information

—.ccountability and Assistance Level

R D I

This school's overall performance relative to other sr* _ols in same school type (School percentiles: 1-99)

Al ST g

About the Data

36
Highest performing

This school’s progress toward narrowing proficiency gaps (Cumulative Progress and Performance Index: 1-100)

T rSot:s::tViGerxusrL Sarols On Target = 75 or higher - View Detailed 2016 Data
data)

All students

Met Target

High needs

Econ. Disadvantaged
ELL and Former ELL

Met Target

Met Target

Students w/disabilities

Amer. Ind. or Alaska Nat.

Asian

Did Not Meet Target

Afr. Amer./Black

Met Target

Hispanic/Latino
Multi-race, Non-Hisp./Lat.

Nat. Haw. or Pacif. Isl.

Did Not Meet Target

White

Met Target




RECAP:Lessons Learned/Advice:

1. GOOD ENOUGH? Isn’t always good enough

2. CONTROL: We have a lot more than we think
we do.

3. FOCUS: Determine what YOUR students need
and be relentless

4. CONSISTENCY: We ALL do it “this” way — the
power is in the school wide commitment
(deliberate practice works!)

5. PERSISTENCE: Stay the course, even in the
face of resistance — too often in education we
give up on things too soon




But WAIT... there is ONE more

important lesson

(maybe the most important one):

HUMOR HUMOR HUMOR!!!
You HAVE to laugh
every day...

After all, you just can’t
make this stuff up!!!




WE DO MAKE A DIFFERENCE!!!

y
L Leadership in Education

Sue Szachowicz, Senior Fellow ICLE,
Brockton High Principal (retired)




