WELCOME to our

Book study — Session 3

TRANSFORMING An opportunity to experience
R TON the story of Brockton High's
| | transformation, to gain
'_\ instructional leadership
| ”‘Z) strategies, to discuss the
challenges of educational
change, and to share your

own experiences.

B International Center for

Leadership in Education



Session 3 Agenda

3:00-3:07

3:07-3:25

3:25-3:50

|. Brief Recap to Sessions 1 and 2
ll. Key to Success: Adult Learning
A. Literacy for ALL, no exceptions
B. Once we defined LITERACY, then
what?
C. The Process
D. Questions
lll. Examples of Actual Literacy Workshops
A. Literacy Workshop (calendar):
Open Response Writing
B. Literacy Workshop (teacher
toolbox): No Opt Out/Everybody Writes
C. Your Turn: QUESTIONS???

B International Center for

Leadership in Education



Session 2 Agenda (cont)

V. Dealing with Resistance
(NO, not everyone was happy!!!)
A. Mr. Artist
B. Your Turn
C. Let's Share
3:57-4:00 | V. Wrap Up/Next Session
OPTIONAL: Time for anyone who
wants to stay on for additional
questions/discussion

3:50-3:57

4:00-4:30

B International Center for
Leadership in Education




Recap to Sessions 1 and 2




Why are we doing this?

Goals of the Book Study:

+Share the story of a grassroots
school turnaround effort that has
continued for over a decade

+Share strategies that can be
implemented in your own school
or district

+Share with each other — there are no
right answers!




How this will work (hopefully...)

I’'ll share some ideas,

themes, specific strategies
then ask you to reflect, and
if you are with a group,
discuss.

Then we’ll share with each
other.

INFORMAL! Let’s talk!




Michelle will open everyone’s
microphones:

Be aware of any
background noise

Please state your name,
your school and position

Then let’s talk
«Technology???




What happened? The turnaround:

/5% failing MCAS Nearly all passing
Culture of low expectations/ | High standards/High
students have a rlght to fail Expectations/NO Excuses
Not our fault, what are we We are ALL responsible for
supposed to do? success of EVERY student
Success by chance. Are you Success by design. School
lucky enough to get the wide initiative. Literacy for

teacher who teaches writing”? | ALL, every class!

Negative image in our city/ | National Model School,
failing school/ cesspool awards, “jewel of the city”

H International Center for

Leadership in Education




What happened?

We went from this:

The turnaround:

To this:

THE BOSTON GLORE_e WEDNESDAY, DECEMBER K, 1999

- MCAS1999 | The results
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Ll International Center for
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Failing scores

Last month, the Board of Education voted to make 220 the
passing score for the MCAS exam. The class of 2003 will be the
first students in the state required to earn a 220 in both math and
English in order to earn a diploma. A 220 is one point above
failing in the ‘needs improvement’ category. If the MCAS test
were & graduation requirement today, the following districts
would have the highest number of students who would not be able
to graduate. The Globe analysis is based on this year's 8th grade

test results b those stud will be bers of the class of
2003.

English Math
District 1999 1998  District 1999 1998
HOLYOKE 40 40  Seven Hills 79 62
SPRINGFIELD 34 29 HOLYOKE 77 83
Seven Hills 33 23 LAWRENCE 76 75
LAWRENCE 32 33 SPRINGFIELD 74 72
CHELSEA 29 26 LYNN o 71 69
LYNN 29 27 NEW BEDFORD 68 64
NEW BEDFORD 28 25 BROCKTON
FITCHBURG 27 24 Sabis!
WORCESTER 27 23 FALL RIVER
BOSTON 26 29 LOWELL
LOWELL 26 30
FALL RIVER 24 24 CHELSEA
Greenfield 23 20 FITCHBURG
BROCKTON 22 21 Palmer
Webster 22 17 CHICOPEE

34 REVERE

GavESL TE  YalmrAu

%

“ the districts -

Turnaround at Brockton High The Boston Globe

Emphasis on literacy brlngs blg MCAS improvement

Principal Susan Szachowicz, shown chatting at lunch with Yiriam Lopez,
is in many ways the school’s biggest cheerleader. (Essdras M Suarez/ Globe
Staff)

MCAS SCORES

10th-graders scoring
“proficient” or higher at the
state's four largest high
schools:

ENGLISH
Brockton
Lowell
Fall River
New Bedford
MATH
Brockton
Lowel! IS
Fall River
New Bedford
SCIENCE
Brockton A
Lowell
Fall River IIIIEEEA

New Bedford
SOURCE: Mass. Dept. of Elementary and
Secondary Education GLOBE STAFF

BROCKON Brockion tﬁrléil Sehool has every excuse for failure, serving a city
plagued by crime, poverty, housing foreclosures, and homelessness.

Almost two-thirds of the students qualify for free or reduced-price lunches, and 14
percent are learning to speak English. More than two-thirds are African-American
or Latino - groups that have lagged behind their peers across the state on

standardized tests.

But Brockton High, by far the state’s largest public high school with 4,200 students,
has found a success in recent years that has eluded many of the state’s urban
schools: MCAS scores are soaring, earning the school state recognition as a symbol

of urban hope.




Boxers In the
NEW YORK TIMES

High Expectations
NO Excuses!!!

H International Center for

Leadership in Education
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Profiles Home Directories Statewide Reports State Profile

Massachusetts School and District Profiles
Brockton High

2016 Accountability Data - Brockton High

Organization Information

District: Brockton (00440000)
School: Brockton High (00440505)
Region: Commissioner's Districts

Profiles Help

School type: High School
Grades served: 09,10,11,12
Title | status: Non-Title | School (NT)

AccoI - '~ .y Information information

\.countablllty and Assistance Level

(R D I

This school's overall performance relative to other sr’ _ols in same school type (School percentiles: 1-99)

All ST g g

About the Data

36
Highest performing

This school’s progress toward narrowing proficiency gaps (Cumulative Progress and Performance Index: 1-100)

e grS:::g(-tzgtv(;r‘zlgL Srol On Target = 75 or higher - View Detailed 2016 Data
data)

All students

Met Target

High needs

Econ. Disadvantaged
ELL and Former ELL

Met Target

Met Target

Students w/disabilities

Amer. Ind. or Alaska Nat.

Asian

Did Not Meet Target

Afr. Amer./Black

Met Target

Hispanic/Latino
Multi-race, Non-Hisp./Lat.

Nat. Haw. or Pacif. Isl.

Did Not Meet Target

White

Met Target




|
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NO secret sauce
NO silver bullets

NO magic formula
NO special programs

If we can do this, ANYONE can!




s W =

Our FOUR transformation steps:

Empower a team
Focus on LITERACY for ALL

Implement with a plan, and with fidelity
Monitor like crazy

We will get to all of these throughout
the book study.




The Key to
Success:

Adult Learning




After our Shakespearean fiasco, it was back to
the drawing board to find a better approach

We asked 3 questions:

1. What skills do our students need to
be able to do to be successful on
the MCAS?

2. What skills do our students need to be
able to do to be successful in their
classes?

3. What skills do our students need to be
able to do to be successful in their lives
beyond BHS?




From that discussion:

We noticed that students needed to be able
to read challenging passages, difficult
nonfiction, write —a LOT, solve multistep
problems, explain their thinking, speak
professionally... they needed SKILLS!

THAT LED US TO:

LITERACY - First, we defined it, then
trained ourselves how to teach these

literacy skills to our students.

It HAD to be about LITERACY!!!

Y
L Leadership in Education




Defining the Focus:
What does LITERACY

actually mean?
What does it look like?




Brockton High Literacy Initiative

/

ENGLISH

for content ( both literal and inferential ) o to take notes
to apply prereading, during reading and post-reading strategies to all o to explain one’s thinking
reading assignments, including determining purpose and pre-learning o to argue a thesis and support one’s thinking
vocabulary e to compare and contrast
to research a topic o to write an open response
:z f:g' e::g:lmazu:: iment o to describe an experiment, report one’s findings, and report one’s conclusion
pre st o to generate a response to what one has read, viewed, or heard
to determine the main idea of a passage to convey on€’s thinking in complete sentences
L] J

to understand a concept and construct meaning . o R
to expand one’s experiences o to develop an expository essay with a formal structure

to convey one’s thinking in complete sentences to create, interpret and explain a table, chart or graph
to interp.ret a passage orally to compute, interpret and explain numbers

to read, break down, and solve a word problem

to interpret and present statistics that support an argument or hypothesis
to identify a pattern, explain a pattern, and/or make a prediction based on a
pattern

to detect the fallacy in an argument or a proof

to explain the logic of an argument or solution

to use analogies and/or evidence to support one’s thinking

to explain and/or interpret relationships of space and time

to debate an issue

to participate in class discussion or a public forum

to make an oral presentation to one’s class, one’s peers, one’s community
to present one’s portfolio

to respond to what one has read, viewed, or heard

to communicate in a manner that allows one to be both heard and
understood




Let’s think about LITERACY...

p. 31 “The Literacy Charts represented a
significant intellectual change within the
institution. They defined the school’s
academic expectations for student learning in
specific measurable ways and gave Brockton
a school wide focus for the first time. Certain
reading, writing, speaking, and critical thinking
Skills - long viewed as the responsibility of a
few departments - now were the responsibility
of all teachers and departments, challenging
the traditional segregation of content areas in
the high school setting.”




Brockton High Literacy Initiative

/

ENGLISH

for content ( both literal and inferential ) o to take notes
to apply prereading, during reading and post-reading strategies to all o to explain one’s thinking
reading assignments, including determining purpose and pre-learning o to argue a thesis and support one’s thinking
vocabulary e to compare and contrast
to research a topic o to write an open response
:z f:g' e::g:lmazu:: iment o to describe an experiment, report one’s findings, and report one’s conclusion
pre st o to generate a response to what one has read, viewed, or heard
to determine the main idea of a passage to convey on€’s thinking in complete sentences
L] J

to understand a concept and construct meaning . o R
to expand one’s experiences o to develop an expository essay with a formal structure

to convey one’s thinking in complete sentences to create, interpret and explain a table, chart or graph
to interp.ret a passage orally to compute, interpret and explain numbers

to read, break down, and solve a word problem

to interpret and present statistics that support an argument or hypothesis
to identify a pattern, explain a pattern, and/or make a prediction based on a
pattern

to detect the fallacy in an argument or a proof

to explain the logic of an argument or solution

to use analogies and/or evidence to support one’s thinking

to explain and/or interpret relationships of space and time

to debate an issue

to participate in class discussion or a public forum

to make an oral presentation to one’s class, one’s peers, one’s community
to present one’s portfolio

to respond to what one has read, viewed, or heard

to communicate in a manner that allows one to be both heard and
understood




Literacy for ALL.:
Once we clearly defined

LITERACY, then what??




Our FOUR transformation steps:

1. Empower a team
2. Focus on LITERACY for ALL

3. Implement with a plan,
and with fidelity

4. Monitor like crazy




It’s about
instruction:

We knew that the “HOW WE
TEACH IT” matters...

How many of your teachers
are like me?

Me, teach reading???

-
L Leadership in Education



Quality of Instruction

“The main lesson was that
student achievement rose
when leadership teams focused
thoughtfully and relentlessly
on improving the quality of
instruction.”

The Achievement Gap Initiative At Harvard University

Toward Excellence with Equity
Conference Report by Ronald F. Ferguson, Faculty Director

Cl




@ The key to our
transformation:

ADULT LEARNING and SUPPORT
We modeled for the

faculty the process that
they would then teach
to the students.




Essential to why this
worked:

We infused literacy skills
into EVERY area rather than
doubling up on English and

math classes. The content
provides the context.




We started with

writing! WHY 27?7
Writing Is thinking




Let’s Review Our Process:

® Restructuring Committee targets a skill

& Committee develops a step-by-step process
for teaching that skill to students

@ ALL teachers are trained in a Literacy
Workshop modeling the process

& Teachers are given time AND support to
develop their contextual lesson to teach
the skill

& Implementation according to a schedule
& Monitoring of the implementation




| have Included the actual
full script of this training in
this next section.

Here Is just a sample to
demonstrate the process.




' LITERACY WORKSHOP:
SSE%  OPEN RESPONSE WRITING

WHAT IS IT? Students must read a
passage, and then write a response
to a question about that passage.
(Teacher selects reading and writes

question.)

WHY START WITH THAT? Easily
crosses all disciplines, is authentic,
and is measurable.

Students demonstrate writing skill
AND understand the content.




OPEN RESPONSE WRITING STEPS

1. ACTIVELY READ QUESTION BY CIRCLING AND
UNDERLINING KEY WORDS.

2. RESTATE QUESTION AS THESIS (LEAVING BLANKS).
3. ACTIVELY READ PASSAGE.

4. MAP OUT YOUR ANSWER.
5

. WRITE YOUR RESPONSE CAREFULLY, USING YOUR
MAP AS A GUIDE.

. STRATEGICALLY REPEAT KEY WORDS FROM
THESIS IN YOUR BODY AND IN YOUR END

SENTENCE.
PARAGRAPH YOUR RESPONSE.

REREAD AND EDIT YOUR RESPONSE.




The student creates a map in order to

oraganize the response:

In this reading ..... (look at the flipped question
and restate by filling in the blanks)

/

Transition: One . .. Transition: The next . .. Transition: The final . . .
Topic Topic Topic
Supporting evidence Supporting evidence Supporting Evidence
Explanation connecting Explanation connecting Explanation connecting
to thesis to thesis t thesis

| Body Paragraph 1 | Body Paragraph2 | Body Paragraph3

....................................................................................................................

To conclude... (connect to thesis)




inal Step:

he Rubric

This rubric
provides the
students
with the
criteria
upon which
they will be
assessed.

WRITER’S NAME

OPEN RESPONSE ASSESSMENT

CONTENT FORM
8
Response contains a clear thesis Response contains sophisticated and effective
and isightfully answers all parts use of transitions and strategic repetition
of the question. indicating complete control of the material.
Response provides relevant and Response is logically and effectively orgamized
specific textual evidence. in its thesis, paragraphing. and sequencing of
e Explanations of evidence are clear examples.
and accurate, and demonstrate Response contains clear sentence structure
superior understanding of the with few or no errors.
material.
6 3 LEGIBILITY
e Response contains a clear thesis Response contains adequate but simplistic use 1
and adequately answers all parts of transitions and strategic repetition. * Easy
of the question. Response is organized in its thesis, to read
e Response provides relevant but paragraphing. and sequencing of examples. 0
general textual evidence. Response contains clear sentence structure e Difficult
e Explanations of evidence are with no distracting errors. 4
mostly clear and accurate, and to rea
demonstrate good understanding
of the material.
4 2
e Response contains a thesis but Response contains some nappropriate use of
only partially answers the transitions and strategic repetition.
question. Response demonstrates lapses in the
e Response provides a mix of organization of its thesis. paragraphing. and/or
accurate and inaccurate textual sequencing of examples.
evidence. Response contains lapses in sentence structure
e Explanations of evidence are that interfere with the clanty of thought.
vague and/or demonstrate limited
understanding of the matenial.
2 1 LENGTH
e Response contains a thesis but Response contains incorrect or inadequate use
only minimally answers the of transitions and strategic repetition. 1
question. Response reflects minimal organization of its e Sufficient
* Response provides insufficient thesis. paragraphing. and/or sequencing of
and/or largely inaccurate textual examples. 0
evidence. Response contains major eIrors in sentence e Insuffici
e Explanations of evidence are structure. uthclent
unclear and/or demonstrate
minimal understanding of the
material.
0 0
* Response is incorrect. Response contains no evidence of transitions
* Response contains insufficient and strategic repetiion.
evidence to show understanding Response reflects no organization
of the material. Response contains little to no evidence of
e Response is off-topic and/or sentence structure.
contains irrelevant content.
Evaluated by: Self Peer Teacher (Circle One) SCORING
13-14 = Advanced
Comments: 11-12 = Proficient
8-10 = Needs Improvement
0-7 = Failing




So then what...

Follow up the
Interdisciplinary Training.

Next step — HOW to bring this

iInto the classroom

m Lessons developed

m Implemented according
to a calendar




We didn’t leave it to chance!

Everyone was trained to
teach the targeted Literacy
Skill. The implementation

was according to a
specific timeline.
NO EXCEPTIONSI!




Success by DESIGN, not by chance!

The Open Response calendar of implementation:

Nov 2-6: Social Science, Social Sci Biling.
Nov 30-Dec 4: Wellness, JROTC

Dec 14-18: Science, Science Bilingual
Jan 11-15: Business, Tech, & Career Ed.
Jan 25-29: Math, Math Bilingual

Feb 22-26: Foreign Lang, Special Ed
Mar. 7-11: English, ESL, Guidance

Mar 20-24: Family &Cons. Sci, ProjGrads
Apr 5-9: Music, Art




' Monitored
€ crazy 20165

What gets monitored is what
gets done! TWO strategies:

m Monitoring the work of the students
(rubrics and collection and
review of the work)

m Monitoring the implementation by
the faculty (walkthroughs, evals)

-
L Leadership in Education




- Response contains a clear thesis and
mw-umdlmof:he

question.
- Response provides relevant but
general textual evidence

- Responsc contains adequate but simplistic use
of transitions and strategic repetition.
- Response is organized in lts thesis,

paragraphing, and ucnci of examples.
- contains clear sentence structure
\/ no distracting errors

Easy >
to read

- Difficul
t

the material.

- R.-poan is off<topic and/or
contains irrelevant content.

- Response contains little to no evidence of
sentence structure.
P —

clear and accurate, and demonstrate
good understanding of the material. o wad
1 2
- Response contains a thesis but only - Response contains some inappropriate use of
partially answers the guestion. transitions and strategic ition
- Response provides a mix of Responsc demons
accurate and inaccurate textual / organ jon of its xhests. Alwln& aqd./or
evidence. cxamples —_
- Explanations of evidence are vague Response contains lapses in sentence struct
and/or demonstrate limited that interfere with the clarity of thought.
understanding of the material.
2 1 LENGITH
- Response contains a thesis but only - Response contains incorrect or inadequate use
minimally answers the question. of transitions and straicgic repetition. 1
- Response provides insufficient - Response reflects minimal organization of its - Sufficic >
and/or largely inaccurate textual thesis, paragraphing, and/or sequencing of nt
evidence. examples
- Explanations of evidence are - Response contains major errors in sentence 0
unciecar and/or demonstrate minimal structure. -
understanding of the material e Insuffic
ient '
0 o0
= Responsec is incorrect. - Response contains no cvidence of transitions
- Response contains insufficiem and strategic repetition.
evidence to show understanding of - Response reflects no organization.

3. ¢

11-12 = Proficient
8-10 = Needs Improvement
0-7 = Failing



) Our methodical approach

Step 1: We built and empowered our team
(teachers and administrators)

Step 2: Determined our focus (for ex., Open
Response Writing) and trained the faculty
in the writing process we would ALL use
(Literacy Workshops)

Step 3: Developed and implemented a plan
(Trained the faculty in the process and
implemented according to a calendar)

Step 4: Monitored like crazy (direct
observation and reviewing student work)

Y
L Leadership in Education
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Remember

It’s about the adults, not
the kids!

We taught ourselves to teach
these literacy skills to
the students.

And we will ALL do it THIS WAY!



‘ | _
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From Talent is Overrated
by Geoff Colvin

The factor that seems to explain the
most about great performance is
something the researchers call
deliberate practice... Deliberate
practice is hard. It hurts. But it works.
More of it equals better performance.
Tons of it equals great performance.




By doing this we
gave our students

powerful THINKING
ROUTINES!




Before | share two specific
Literacy Workshops and
the actual scripts,

QUESTIONS,
QUESTIONS,
QUESTIONS??7




Literacy Workshop Strategy:

€ Restructuring Committee determines topic based
on data, our needs

€ Restructuring Committee develops script, we all
review and practice

Here’'s the general structure of the Literacy Workshop:

>
>

Y

YV V VYV

Introduce topic/ Always use an Opener

WHY are we doing this (provide some data/
research)

Model the steps that teachers will then teach to
the students

Provide guided practice of the skill
Independent practice of the skill

Opportunity for questions/Next steps

Closer



When we all work together

consistently and effectively

=Expectations are clear

=Students practice important
skills repeatedly in relevant ways

=Rigor increases
=Results improve




Examples of
Actual Literacy

Workshops




«”| Two types of Literacy|==
Workshops:
1. School wide calendar
Implementation
2. Teacher “Toolbox
Strategies”

I’ll share an example of each

LI nnnnnnnnnnnnnnnnnnnnnn
Leadership in Education




Two types of Literacy Workshops

School wide calendar implementation:
Everyone implements as assigned.
Benefits:

* Highlights the school’s focus

* Provides consistent process of
instruction

 Ensures students receive
repeated, deliberate practice of
the target skill.



Two types of Literacy Workshops

School wide calendar implementation:
Some examples:

“+ Active Reading/Open Response
Writing

“* Reading for Purpose

“* Graphing Across the Curriculum

“* Reading and Analyzing Visuals

“* Problem Solving



Active Reading/

Open Response Writing
Literacy Workshop




Active Reading/

Open Response Writing

Why are we here?

»To improve students’ performance
on state assessments.

BUT, it’s not just about test taking...

»To provide students with skills that
will help them succeed in their
classes, In college, and in their lives
beyond school.



OUR AGENDA

1. Active Reading Strategies

2. Open Response Writing
Steps

3. Using the Rubric
4. The Implementation Process



Let’ s Begin:

@ Active Reading %

“Teaching students to unlock the full meaning of
the texts they read is the single most
powerful outcome a teacher can foster.”

Doug Lemov, Teach Like a Champion

The first step in teaching the
students to write well is to
teach them how to actively
read the text and the question
being asked.



Determining the

purpose for reading

Carefully reading and
analyzing the question
helps the student
determine the purpose for
reading.




Active Reading Strategies

Read the question.

a. key direction verbs.

> For example — write, draw,
explain, compare, show, copy

b. Underline important information.
> Often there 1s information in a
question that 1s 1irrelevant to
finding the answer.

In your own words, write what the
question 1s asking you to do.

Develop yvyour plan/Answer the
question.



Let’ s go through this process together

We will complete the first three steps of the
Active Reading Strategies.

Read the question, prompt, or directions.

Circle and Underline the question, prompt, or
directions

Circle key direction verbs.
(for example; discuss, contrast, explain)
Underline important information

In your own words, write what the question,
prompt, or directions ask you to do.




Now, let’ s flip the question

For example:

The frustrations and rewards
Bluestein has experienced as a
tornado chaser are :

, and

NOTE: This is an important tool to help the students focus
their purpose for reading and begin their writing process




Now It Is time to read the text

Please actively read the text making text
annotations (underline, circle, make
notes in the margin) that are focused on
responding to the question.

(Note: Focusing students on reading to
respond to the question allows students to
read without getting bogged down or
distracted by details that are irrelevant.)



Remember there are 4 STEPS to
Active Reading

1.  Read the question, prompt, or directions.
2. Circle and Underline the question
Circle key direction verbs.
(for example; discuss, contrast, explain)
Underline important information
(often there is irrelevant information)

3. Inyour own words, write what the question, prompt, or
directions ask you to do.

4. Develop your PLAN to answer the question, prompt or
directions.




OPEN RESPONSE WRITING STEPS

1. ACTIVELY READ QUESTION BY CIRCLING AND
UNDERLINING KEY WORDS.

2. RESTATE QUESTION AS THESIS (LEAVING BLANKS).
3. ACTIVELY READ PASSAGE.

4. MAP OUT YOUR ANSWER.
5

. WRITE YOUR RESPONSE CAREFULLY, USING YOUR
MAP AS A GUIDE.

. STRATEGICALLY REPEAT KEY WORDS FROM
THESIS IN YOUR BODY AND IN YOUR END

SENTENCE.
PARAGRAPH YOUR RESPONSE.

REREAD AND EDIT YOUR RESPONSE.




The student creates a map in order to

oraanize the response:

In this reading ..... (look at the flipped question
and restate by filling in the blanks)

/

Transition: One . .. Transition: The next . .. Transition: The final . . .
Topic Topic Topic
Supporting evidence Supporting evidence Supporting Evidence
Explanation connecting Explanation connecting Explanation connecting
to thesis to thesis t thesis

| Body Paragraph 1 | Body Paragraph2 | Body Paragraph3

....................................................................................................................

To conclude... (connect to thesis)




Next step: Writing the Response

OPEN RESPONSE STRUCTURE

To help your
students to write
a strong and
fully developed
Open
Response, you
may want to use
a template we
have
developed.

Write a THESIS STATEMENT that uses KEY
WORDS from the question.

Write a TRANSITION using KEY WORDS from
the THESIS STATEMENT to introduce your first
EXAMPLE, providing some detail, evidence, or information for
the reader about the example. Follow with an
EXPLANATION that uses KEY WORDS from the THESIS
to CONNECT it to the EXAMPLE .

Write a TRANSITION using KEY WORDS from
the THESIS STATEMENT to introduce your second
EXAMPLE, providing some detail, evidence, or information for
the reader about the example. Follow with an
EXPLANATION that uses KEY WORDS from the THESIS
and CONNECTS it to the EXAMPLE .

Write a TRANSITION using KEY WORDS from
the THESIS STATEMENT to introduce your third
EXAMPLE, providing some detail, evidence, or information for
the reader about the example. Follow with an
EXPLANATION that uses KEY WORDS from the THESIS
and CONNECTS it to the EXAMPLE.

Write a CONCLUDING STATEMENT that
repeats the THESIS and KEY WORDS from the question.




inal Step:

he Rubric

This rubric
provides the
students
with the
criteria
upon which
they will be
assessed.

WRITER’S NAME

OPEN RESPONSE ASSESSMENT

CONTENT FORM
8
Response contains a clear thesis Response contains sophisticated and effective
and isightfully answers all parts use of transitions and strategic repetition
of the question. indicating complete control of the material
Response provides relevant and Response is logically and effectively orgamized
specific textual evidence. in its thesis, paragraphing. and sequencing of
Explanations of evidence are clear examples.
and accurate, and demonstrate Response contains clear sentence structure
superior understanding of the with few or no errors.
material.
6 3 LEGIBILITY
nse contains a clear thesis Response contains adequate but simplistic use 1
and adequately answers all parts of transitions and strategic repetition. e Easy
of the question. Response is organized in its thesis, to read
Response provides relevant but paragraphing. and sequencing of examples. 0
general textual evidence. Response contains clear sentence structure e  Difficult
Explanations of evidence are with no distracting errors. & 4
mostly clear and accurate, and ©rea
demonstrate good understanding
of the matenial.
4 2
Response contains a thesis but Response contains some nappropriate use of
only partially answers the transitions and strategic repetition.
question. Response demonstrates lapses in the
Response provides a mix of organization of its thesis. paragraphing, and/or
accurate and inaccurate textual sequencing of examples.
evidence. Response contains lapses in sentence structure
Explanations of evidence are that interfere with the clanty of thought.
vague and/or demonstrate limited
understanding of the matenial.
2 1 LENGTH
Response contains a thesis but Response contains incorrect or inadequate use
only minimally answers the of transitions and strategic repetition. 1
question. Response reflects minimal organization of its e Sufficient
Response provides insufficient thesis. paragraphing. and/or sequencing of
and/or largely inaccurate textual examples. 0
evidence. Response contains major eIrors in sentence e Insuffici
Explanations of evidence are structure. clent
unclear and/or demonstrate
minimal understanding of the
material.
0 0
Response is incorrect. Response contains no evidence of transitions
Response contains insufficient and strategic repetiion.
evidence to show understanding Response reflects no organization
of the matenial. Response contains little to no evidence of
Response is off-topic and/or sentence structure.
contains irrelevant content.
Evaluated by: Self Peer Teacher (Circle One) SCORING
13-14 = Advanced
Comments: 11-12 = Proficient
8-10 = Needs Improvement
0-7 = Failing




Suggestions for Follow Up Lessons

> Present the class two or three representative student
samples showing a high, middle, and low level response
(names omitted, of course).

» Use the rubric to have students score these papers so
that everyone sees and agrees upon the criteria.

» After that, you could use the rubric to score the papers
yourself, or you could pair the students and have them
score each others’ papers using the rubric.

» Students can see what a good paper looks like and do a
self- assessment on ways that they can improve their
own papers..



Recap/Next Steps

You will be receiving a calendar of implementation

Select an appropriate reading passage that supports
the content that you are teaching that day/week,
challenges the students — it needs to be rigorous!

Develop a challenging question based on that reading.

Remember do NOT simply ask for a summary — make
them THINK!

Explain to the students why you are doing this lesson
and why it will help them. WRITING MATTERS!
WRITING IS THINKING!

Be very directive teaching the process. DO NOT SKIP
ANY STEPS!



From Talent is Overrated
by Geoff Colvin

“The factor that seems to explain the
most about great performance is
something the researchers call
deliberate practice... Deliberate
practice is hard. It hurts. But it
works. More of it equals better
performance. Tons of it equals great
performance.”

THANK Youlll

YOU WILL MAKE A DIFFERENCE!N



Here’s the script that the
presenters received soO
that the presentation
was consistent:



Active Reading/Open Response Writing Workshop

slide #

Power Point Slide

SCript

Time

Why are we here?

To Improwve students’ performance
g on state asssssments.

BUT, ft"s not just about 1est aking...
+ Toprovide students with skillz
will hslp them succsed In
thelr classss, In college, and In
thelr Ives beyond achool.

Welcome everyone to this training on Active Reading
and Open Response Writing, and then read slide

30 sec

1. Active Reading Strategies

2. Open Response Writing
Steps

3. Using the Rubric

4. The Implementation
Process

Read Slide

30 seC

“Teaching modert's do un'sch e ful! rremning of
i'me MaxTa Svey reed o8 L abogie oeood
FowaETul cuToome @ eecisar can fosber.

Dot Lismow, Tamesh Like i Cimmphanr

The first step in teaching the
students to write well is

teach them how to activel
read the text and the question
being asked.

Read Slide

1min




Carefully reading and
analyzing the question
helps the student
determine the purpose for
reading.

Read slide

30 seL

H

[Active Heading Strategics|

Haad the quastion

A T irelgk ey direction varba
=  FMor axampde wWrita, clrsws
exprlain, compara, ahow, copy

B, LUndarlines imporsans indormaiiom
e thars el crmnation ins
quasicon that 1e grrelevant i

firicdinmg the anawar

In woar oovvmn wordda, writa what the
gqueation 18 aaking vou o do

Dievelop vour plan' Aconsvwer tha
UEATION

Hand out Active Reading Strategies steps and review
the steps briefly.

2 min

1. Fead Me question, prompt, or directions.

W will pomipieds tha first thires clepe of the
Axthee Fsading Tiraiagle.

Circle and Underine i question, promet, or
directions
Clrcle kzy drecion verbs.
[for example; discuss, contrast, explan]
Ursderiing =porant nformason
IR FOUr oW wWords, Write wiat e question,
prompt, ar direcions ask you to do.

Hand out the reading/question. (For the high school, use Chasing Tornadoes |,
the question is on the bottom of the handout).

Mow follow the steps on the slide with the participants:

1. Read the question aloud

2. Ask the participants to circle the direction verbs and underline important
information IN THE PROMPT.

3. Now ask what they circled and underlined - BRIEFLY

4. Now give the participants a couple of minutes to do STEP 3 — Explain in their
own words what the quastion is asking them to do.

5. Now ask participants to share their responses and remind them that this is
their purpose for reading.

5 min




Fer ixariga
The frustrations and rewards

Bluestzin has experienced as a
tornado chaser are

and

NOTE: Tha is an imposlan tonl ko halp e slodernts B
v Sk B iy e S D Willg) process

Plazae actively read the text making taxt
annotations junderine, clrcls, maks
notes In the margin) that are fecused on
responding to the question.

(Note: Focusing students on reading fo
respond fo the question alows students to
read without gefting bogged down or
distracted by detals that are imeievant )

Say to participants: This is the transition from reading and
analyzing the question to beginning the writing process. As
you are teaching this to your students, it is important to model

how this is done. 5o using the reading we have provided, we
would say... THEN READ SLIDE

3 min

Read slide. Then give participants 7 minutes to
actively read the text,

7 min

1. Hemd Ba guesiien premed of drechors
2 Crce ard Underine Ba ouaslien
Circh ey direchon varba

[ker scample;, discuss, confmasl, axplean)
Undefling mperisr informeiicn

(often B B imedrvers info rrestion |
T Inymar tran words wrie what the quasbnn, prempt o
dirscinrm ik pou o do

4. Deepdop pow PLAN o aniws the gquestion, promet o
direfions

Say to participants, “Remember, there are four steps to
active reading. Now it is time to develop the plan to
answer the question, Step 4.”

2 min




10 _ Say to participants “But first, we want to explain how | 1™n
T, ACTIVELY READ GUEBTICN BY GIRCLIG AND this connects to the writing. Let’s take a look at the
LINDEMLIMING KET WOMOD . a
2 mesTATE cuesTion A8 Thess esanc slest| | Open Response Writing Steps and see where we are ot
L ACTIVELY READ PASLAGE. . .
4. AR CATT VOUR: MABER. this point. We have already completed numbers 1,2,
E WHITE YOUR FEESPOREE CARREFULLY, UEHRS YOUR
b ETRAEICALL T REPEAT KEY RS and 3 having actively read the question, understanding
form N what the question is asking, and actively reading the
I, PAMAGHAFH TOUR RESPONEE a
5. REREAD AND EDT YOUR RESPONSE passage. 5o now, our next step Is to map out our
answer.”
u _ Hand out the blank mapping template to the 5 min
FEmwad oo e Pooed participants. Give them five minutes to fill in their
ousrizn arel resiuis oy Aling i B Hsnks]
r.’f \\ map.
H‘_ﬁu :h'h-l :‘;ﬁl'hld
Vs drag e o ey et L
] :_ | i m——
I'-“--'\'\l | |l | I:? |
To conduds. . |cornect = S|
12 Say to the participants, “This is the point thot students would be given 2 min
a— the appropriate time to thoughtfully write their open response. For the
L-- I:-i:;:-- . "‘"_"m:_;_ . ‘_ sake of time in this workshop, we will not have you actually complete the
aatioeg and ""f;“: - writing process. However, we would like to provide you with an Open
EE:MEL " e Response Writing Structure that you can share with your students to help
sporme, you | TSNS .

iy vl e e
i lempiain we
T

v ol

them write strong and fully developed Open Responses.” DISTRIBUTE
THE OPEN RESPONSE STRUCTURE HANDOUT




i3

HAMND OUT THE RUBRIC and say to the participants, “We are providing 5 min

your with o rubric thot details the criterio upon which the students showld
be assessed. Please note that both content and form are port of the
assessment criteria. Stwdents showld be provided with the rubric and an
explanation of its use prior to beginning the writing process. We are also
prowviding you with o guideline on how to introduce the rubric to pour
students.” DISTRIBUTE THE APPROACH TO INTRODLUICING THE RUBRIC
T THE STUDENTS HANDOUT and review briefly.

i3

E Frosend Te chiess S o D sep s e sl
T alroed g @ Fegh, mockde, e ey el [ IE
| Pl SFriEaed, o cain ]

B Lisah el b I Foisod S5 S ie Teiesd Sl S

ol vy e and aprews Ui Toe i
P s Ui, pou ool csan e rebels e osie D prapa
Fourmel, o you coukd ool D stk ased Faeos e
s i Sl DR Ly D Al
el cain s wi? @ oot paee ook e aed e a
wol- e sl o vy Dl Dy cen mpoes S
Sl R

READ SLIDE

2 min

i5

= Wod wll be recpefring & calendar of sl meniaion

v Eplarl an sppeepeidle meadng passage thal sopperis
ihe comiend fhad you sre teaching thai dayheesk,
o= b Bl 1 ey Dol S il = FE b b0 Bl Pagesroeiis |

= v boepe 3 0 hall enging quesiion baged on dhas reeding.
Heammbei do BOT shmply aEkl (o0 a Suimmany = masis
#hem THRKI

= Expdain to fhe sludemis why you are doomg thie BEzor
and wiy it will Bslp fhem WRITIHG MG TTERS]
VIR TR S THIMHMNG!

= B wary dineotiee Teaohesy e prosess. DO BOT SHIF
EMY BTEPSI

READ SLIDE

2 min

16

“The factor that seems to explain the:
meast about great parformancs is
somathing the: researchers call
deliberate practice .. Deliberats
praciice is hard. It hurts. But it
works, More of it equals betier
parformanca. Tons of it equals great
performance.”

READ SLIDE AND
Thank you, thank you!l!

30 seC

Total Time = Approx. 40 min




Two types of Literacy Workshops

Teacher Toolbox Strategies: Calendar

NOT required. Should be used

consistently in class by all teachers.

Benefits:

 Research based strategies taught
to all teachers — “How to”

* Improves instruction across the
school

+ Colleague-to-colleague sharing of
best practices



Two types of Literacy Workshops

Teacher Toolbox Strategies:

Some examples:

“ Asking Rigorous Questions

» Effective Openers and Closers

“* Vocabulary in Context

<* The Power of Quick Writes and
Graphic Organizers

“* Developing Speaking Skills

“* No Opt Out and Everybody Writes

“* Providing Effective Feedback



Some of our Literacy Workshops focused on
improving instruction by sharing “bang for
your buck” techniques.

our most highly rated using
Teach Like a Champion:

No Opt Out and
Everybody Writes i

nasantocourcr | R

1R LEMNY




BHS Instructional Workshop:
Teach Like a Champion

No Opt Out and Everybody Writes



Teach Like a Champion

Techniques that can enhance
what we are already doing.

OPENER:

What do you do when a
student doesn’t know
the answer or does not
want to answer a question?




Teach Like a Champion

“Techniques that enhance instruction and
student outcomes”

Objective

To actively read and discuss effective instructional
techniques that can be used school wide.

Agenda
-Opener/Activator

-Technique #1 No Opt Out
-(Actively read and discuss technique)
-Technique #26 Everybody Writes
-(Actively read and discuss technique)
-Closer — Ticket to Leave




The Art of Teaching

Actively Read pages 4-5
How to Use This Book
As you read, think about:
- Techniques you use effectively

- An area that you want to continue to
develop



The Art of Teaching

We chose techniques that:

- can be incorporated In
classrooms school wide

- “operate in synergy” with our
literacy strategies

- may take what is already being
done well to the next level



Technique #1

NO OPT OUT

What do you do when a student
doesn’t know the answer or
does not want to answer a
question?



NO OPT OUT

“It’s not okay not to try”

No Opt Out
- Ensures that all students take responsibility for
learning
- Establishes a tone of student accountability

“The sequence that begins with a student unable to
answer a question should end with the student
answering that question as often as possible.”



NO OPT OUT
“It’s not okay notto t

Actively read pages 27-34 and as you read frame your
thinking around these 3 questions. Then we’ll discuss them:

Discussion questions (Think, Write, Share):

1. What were the most important points
you pulled from this section?

2. Of the four formats on pages 32 -33,
which would you most likely use in
your classroom?

3. Describe the No Opt Out strategies you
already use.



Technique #26
EVERYBODY WRITES

“Writing is Thinking”
Everybody Writes is a great

technique that prevents
students from opting out



EVERYBODY WRITES

“Writing is Thinking”

As you actively read this section of
Teach Like a Champion, think about
the many ways you incorporate
writing into your classes, and how this
technique can enhance discussion.



EVERYBODY WRITES
“Writing is Thinking”

Actively read pages 137-141 and as you read frame your
thinking around these 3 questions. Then we’ll discuss them:

Discussion questions (Think, Write, Share):

1. What were the most important points
you pulled from this section?

2. Share some Everybody Writes

techniques that you use in your
classes

3. How can Everybody Writes link to No
Opt Out?




EVERYBODY WRITES

“Writing is Thinking”

“I write to know what | think.”
Joan Didion

Let’s talk about the greatest
benefits you see from utilizing
the Everybody Writes technique.



CHALLENGE: Put Into Practice

NO OPT OUT AND EVERYBODY WRITES
1. We all use the same language
“There is No Opt Out”
2. Try one of the 4 No Opt Out formats on
pages 32-33
3. Include Everybody Writes as a way to
provide wait time; giving students an

opportunity to process your questions
before answering



TICKET TO LEAVE

1. Scan Teach Like a Champion

2. Choose 2 techniques that
you would be willing to lead
a discussion about in an
interdisciplinary group



WE MAKE A
DIFFERENCE!!!

THANK YOU



Here’s the script that the
presenters received soO
that the presentation
was consistent:



No Opt Out/Everybody Writes Workshop

Slide # Power Point Slide Script Time
1 Say: While training o be a leacher, you probably heard that you
BHS ';'v':’r:l"':'p"""y need a number of tools in your toclbox to deal with different types
~ - of students and their needs. Today we hope lo add a few new
lools to enhance your instruction. We need to actively seek out
: new ways of teaching and refine our craft for students with
' - unexpected needs. We're going o reference the book Teaching
- M= = like a Champion by Doug Lemov and Norman Atkins for
- . techniques you can use regularly to enhance student
Teach Like a Champion achievement.
2 each Like a Champlon Say: As always in our Literacy Workshops we try to model effective
instructional strotegies, so we would like to begin with an Opener.
TV w0 500 Sroady Sove. Please take about three minutes to answer this question, and then we'll
OPENER: share some of our responses.
What do you do when a
student doesn’'t know
the answer or does not
want to ans a question?
3 Teach Like a Champion Read slide to review the agenda
*Tecwicues that ertarce natruction and
shabey aebenmes”
Ot}cdu.
DpererActvator
~Techngues #1 No Opge Oure
“Actvaly a2 ard Saoum oot ricue)
~Tachngus MG Cwverybocy Wrksa
+Actvaly raad ard Saouss ot ricue)
-Lican: - Tkt 1o Laxm . -
a Say: Let's begin by reading pages 45 titled "How to Use this
The Art of Teachl Book." Please actively read and think about techniques you
i cumrently use effectively. Also consider areas that you want fo
continue fo develop.
AcTealy Sead pages 4.5
How to Use This Book
Al you rasd, e sboct
- Techagoes you use offectwaly
AN 2708 TN yOU W 30 CONENe 20
renion
5 Read slide to reinforce why we chose these particular Teach

The Art of Teaching

We chose techrigues that
GO DA INCOOaned N CASS00Mms
SO0 W T
TOSerate N SYIDY T WY Our Baracy
S1NWGes
- rrary take what 13 sesacly Sang Jore wal
% e et ovel

LUike a Champion techniques




Technique #1
NO OPT OUT

What do you do when a student
doesnt Know the answer or
does not want 10 answer a
question?

Say: In the Opener we asked you this question. Let’s toke a
few minutes to share some of your responses.

NO OPT OUT
*“It's mot okay mot to try™

e Dt O
B e L PR
-y
Pl e b A D | e Ny

ST ergenn D b g W 8 Sl i
e b gt Wi el w0 D v b |
ey Bl vomdan e S an ian b

Say: In this section of Teach Like a Champion, techniques are
explained which ensure that oll students participate, and you
know how we believe in ALL means ALL at Brockton High.
Here’s what No Opt Out means... then READ SLIDE

NO OFT OUT
“W's not okay not 8o &

Asthvaly resd pages 1724 and 0 piu "ol harw pou

Sirking asour Sene ) Gusstios  Then we'l dacass Perx

Discussion questions (Think, Wrete, Share):

1. What were the most irmpartant paisty
you pulled from this section?

2. OF the four formats on pages 32 <33,
which would yoo most Bhely use in
YOUr CR5Sr00nm?

3. Descride the No Opt Out strategies you
alreazy Jse.

Say: First we'd like you to actively recd poges 27-34 of Teoch Like o
Champion, and g5 you reod, please frame your thinking around the
following discussions questions for a Think, Write, Share activity.

Give participants time to read, take notes, and answer the

three questions, then discuss. Use the following during the Share
portion of the activity to fill in any gaps In participants” understanding,
*  “Itis notokay not to try.”
Begn with high expectations for all students all the time.
Ensure that all stucents take resporsiity for learning
Establish a tone of student accountability.
“l don't know” is the Rosealta stone of work avoicance.
“The sacuence that begins with a student unable Lo answer a
cuestion should end with the student answering tha: question as
oflen as possible.”
= Allow for rehearsed success: gel it wrang, and then get it right.

10

Technique #26
EVERYBODY WRITES

"Writing is Thinkng”
Everybody Writes /s a great
technique that provents
students from opting out

EVERYBODY WRITES
“Writing is Thinking™

AS you acivaly read ths section of
Teach Like a Chamgion, thnk about
1N ANy Ways yOu NCoponate
wrling M0 your classes, and Mow ths
100N CUe CAN SNPANCE dSouUSSon.

Say: As you think about other ways fo ensure that no student
“opts out,” remember the previous statement at our trainings that
writing is thinking. If you can get students writing, they will
demaonstrate their thinking process and actively participate

Say: We have so many of our students in our classes who are
English language learners, or have learning disabilities, and
often they need to have thinking time to process the question
before we start a discussion. This Everybody Writes
technigue will help us ensure that oll students have an
opportunity to think about their answer and prepare to
discuss so they can NOT opt out.

*




11

Actvety resd pages 137141 anc o you et bw- o
Drkirg acuns Dane 3 et Then wa'l Secens e

Dscuss on quesTons (Think, Weine, Share]:

1. What were the most importans points
you pufled from this seczon?

2. Share some Evergbody Writes
technigues that you use In your
claswes

3. How can Everybody Wreites Ink 1o No
Ozt Own?

Say: First we'd like you to actively reod poges 137-141 of Teoch Like o
Champion, and os youw read, please frame your thinking around the
Jollowing discussions Questions for a Think, Write, Share activity.
Give participants time to read, take notes, and answer the
three questions, then discuss. Use the following during the Share
portion ¢ il In any gaps in participants’ undersiancing
=  Allow students 1o pregare for more ambious thinking/discussion
by wriing first
= As an entry lickel into class or prior 10 a discussion, have
students respond 1o a prompl by first writing out their ideas and
cuestions. When the discussion begins, everyona has
something %o contribute,

12

13

EVERYBODY WRITES
“Writing s Thinking™

1 write 10 Know what | thinik.™
Joan Dacon
Leot's talk about the greatest
benefits you see from utilizing
the Everybicody Writes technique.

CHALLENGE: Put Into Practice

T, W Al Lne The Sarne aree e
TAreecw ks o Ope Con™

3. Try ore of the 4 Na Ogt Out formats on
Emges AT A

2. bt Everyieadty PRNren an & sy
P et v e vey saslerin e
OEportaT Ry 10 SITSCOAR FouUT SUIestONs
eafinnm avvmeommebng

Ask evervone to share their thoughts on this gquestion.
Share the following if there are any gaps in their

responses: Some benefils include:

- You can selact effectlive responses a3s you' ve already
réeviewead their iceas.

- You can more easily cold call on students Ssince you know
avernyone s prepared.

- Every stucen: has an opportunity 1o be part of the
conversation.

- Having students write helps them praceass and refine their
thoughts, mproving the quality of their iceas and overall
writing.

- You =at a standard or sleeaer the cirection.

Siudents remember twice as much if they write it down

Modeling the Strategy

Say: Our challenge foday is determining how you will put these
technigues into practice. Using consistent language 2crosSs
classrooms and across the school is essential to students
understanding that everyone is held to the same high
expectations. regardless of the class. there is no opt cut. Workang
with your fable group. review the four No-Opt-Out formats on
pages 32—-33, and discuss which ones would work best in your
classroom. Following the discussion,. take tuns af your table
group practicing the No-Opt-Out procedures using a content ares
question. The guestion does not have fo be particulan’y rigorous
for youwr colleagues; this exercise is more about practicing how
you will enswre that they answer. You can also include Everybody
Wintes as a way to provide wail time and Qive students an
COOOrtuNity O pDrocess youwr guestions before answering.

14
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TICKET TO LEAVE

1. Scan Yeoch Like o Champion

2. Choose 2 techniques that
you would be willing to lead
a discussion aboutinan
interdisciplinary group

WE MAKE A
DIFFERENCEI

Say: As a summary of our day, spend the last few minutes
scanning through Teach Like a Champion and choosing two
techniques that you would be wiling to lead & discussion about in
an interdisciplinary group. Please wnte your choices on a piece of
paper, and hand them o me as you leave. As you go back into
your classroom, please be consistent with your language. in our
school no one can opt out and everybody writes.




Before | move to Dealing
with Resistance,
QUESTIONS,

QUESTIONS,
QUESTIONS??7




BUT, please don’t think
that everyone was
HAPPY about this

literacy focus...

The resistance was
building!!!




Dealing with Resistance
(NO, not everyone was

happy about this!!!)




And with the Open
Response Writing
Literacy Workshop

Implementation, the
resistance grew!




The Resistors: Meet Mr. Artist

We had begun the first school wide writing
initiative in the hope of improving students’
performance on the state assessment.
Everyone has been trained; every teacher has
an assigned time for implementing this. You
(principal) have been told that Mr. Artist, one
of the best art teachers in the school, has
covered up the Literacy Objectives with
student artwork, and mocked the writing
assignment to his students. He is your AP art
teacher, most of his students receive
outstanding scores on the AP art exam, and
he is well respected by his colleagues.



Let’s talk about this kind of

resistance

»>Let’'s talk about how you should
handle this as an administrator
(remember, there are no “right”
answersl!).

>»How about if you're a teacher
and Mr. Artist is your colleague.
Should you say/do anything?

Let's share...




Wrap Up/Next Steps




THANK YOU!!!

Last session: Wednesday, 12/14

Topics: *Sustaining the Initiative/
Staying the Course

*Advice for the Journey
*More Literacy Workshops

*What would like to be sure
| iInclude?

Pages 55 — 97 (Additional
workshops are included from
page 99 on)

Ll International Center for
Leadership in Education




Prior to the session we
will send out another
message and provide

some themes,

questions, and issues
to think about.




OPTIONAL

We will remain available for an
additional optional thirty minutes for
anyone that would like to ask
additional questions or discuss any
issues further.

To everyone else | say THANK
YOU for participating!!!




