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1998

Advanced+Proficient

ELA-22 %
MATH -7 %

ELA— 44%

MATH — 75%

2014

Advanced+Proficient

ELA—- 88 %
MATH — 70%

ELA- 1%
MATH - 9 %




KEY QUESTION FOR YOU:

You may NOT be in such dire
straits... BUT

Are you THE BEST

you can be?

How about SPED? ELL?
Students in poverty”? Any gaps?




[&’ High Expectations [

in action!

It’s not enough to just EXPECT
MORE. High expectations
alone are NOT ENOUGH!!!

Students also need to build
skills!

How did we change the culture
of Brockton High???




Changing Culture through Literacy

** Set clear expectations about WHAT
we would teach the students to be

able to do: LITERACY
*** Taught everyone HOW to teach these

skills

*+* Many teachers only believed when
the SAW the results

** AND, we valued their work. Their
instruction mattered!!!




Here’s another way to
say it simply:

You want to improve
vyour school?
Focus on the adults,
not the kids!




@ So, how did we do this? =

2 Our turnaround: 4 Steps e

. Empowered a Team

. Focused on Literacy —
Literacy for ALL, no
exceptions- all means all

. Implemented with fidelity
and according to a plan

. Monitored like crazy!
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: Empowering a
Leadership Team

Restructuring Committee — our “think tank”

m Every department represented with a mix of
teachers and administrators

m Balance of new teachers and veterans, new
voices, and voices of experience

m Selection criteria: Trust, &
Communication Skills,
Collaboration, Humor

m Go after people!!l!

-
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: Focused on
Literacy for ALL |
First, we defined literacy:
Reading, :

, Reasoning

Then we said, LITERACY for ALL,
every class!




Brockton High Literacy Initiative

/

ENGLISH

for content ( both literal and inferential ) o to take notes
to apply pre-reading, during reading and post-reading strategies to all o to explain one’s thinking
reading assignments, including determining purpose and pre-learning o to argue a thesis and support one’s thinking
vocabulary ) e to compare and contrast
to research a topic o to write an open response
:g f::@l e:::g:lma:u:: ment o to describe an experiment, report one’s findings, and report one’s conclusion
pre st o to generate a response to what one has read, viewed, or heard
to determine the main idea of a passage to convey one’s thinking in complete sentences
L J

to understand a concept and construct meaning devel .  with a f 1
to expand one’s experiences * o develop an expository essay with a fo structure

to convey one’s thinking in complete sentences to create, interpret and explain a table, chart or graph
to interp‘re( a passage orally to compute, interpret and explain numbers

to read, break down, and solve a word problem

to interpret and present statistics that support an argument or hypothesis
to identify a pattern, explain a pattern, and/or make a prediction based on a
pattern

to detect the fallacy in an argument or a proof

to explain the logic of an argument or solution

to use analogies and/or evidence to support one’s thinking

to explain and/or interpret relationships of space and time

to debate an issue

to participate in class discussion or a public forum

to make an oral presentation to one’s class, one’s peers, one’s community
to present one’s portfolio

to respond to what one has read, viewed, or heard

to communicate in a manner that allows one to be both heard and
understood




Faculty Meetings became
Literacy Workshops

KEY = Adult Learning

Teachers teaching
teachers — GOOD stuff!




I Focus, Focus, [I=
FOCUS

We started with
ertlng'




M The key to our

transformation:

ADULT LEARNING [[J®
and SUPPORT

We modeled for the B8
faculty the process -
that they would |
then teach to the
students.

-
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We started with WRITING! "0

WHAT IS IT? Students must read a
passage, and then write a
response to a question about that
passage.

’ S8 LITERACY WORKSHOP: E
&
Qe

WHY START WITH THAT? Easily
crosses all disciplines, is authentic,
and is measurable.

Students demonstrate writing skill
AND understand the content.

-
L Leadership in Education



OPEN RESPONSE WRITING STEPS

1. ACTIVELY READ QUESTION BY CIRCLING AND
UNDERLINING KEY WORDS.

2. RESTATE QUESTION AS THESIS (LEAVING BLANKS).
3. ACTIVELY READ PASSAGE.

4. MAP OUT YOUR ANSWER.

5. WRITE YOUR RESPONSE CAREFULLY, USING YOUR

MAP AS A GUIDE.

. STRATEGICALLY REPEAT KEY WORDS FROM
THESIS IN YOUR BODY AND IN YOUR END

SENTENCE.
PARAGRAPH YOUR RESPONSE.
REREAD AND EDIT YOUR RESPONSE.




The student creates a map in order to

oradanize the response:

In this reading ..... (look at the flipped question
and restate by filling in the blanks)

/

Transition: One . .. Transition: The next . .. Transition: The final . . .
Topic Topic Topic
Supporting evidence Supporting evidence Supporting Evidence
Explanation connecting Explanation connecting Explanation connecting
to thesis to thesis t thesis

| Body Paragraph1 | Body Paragraph2 | Body Paragraph3

....................................................................................................................

To conclude... (connect to thesis)




inal Step:

he Rubric

This rubric
provides the
students
with the
criteria
upon which
they will be
assessed.

WRITER’S NAME

OPEN RESPONSE ASSESSMENT

CONTENT FORM
8
Response contains a clear thesis Response contains sophisticated and effective
and insightfully answers all parts use of transitions and strategic repetition
of the question. indicating complete control of the material.
Response provides relevant and Response is logically and effectively organized
specific textual evidence. in its thesis, paragraphing. and sequencing of
e Explanations of evidence are clear examples.
and accurate, and demonstrate Response contains clear sentence structure
superior understanding of the with few or no errors.
material.
6 3 LEGIBILITY
e Response contains a clear thesis Response contains adequate but simplistic use 1
and adequately answers all parts of transitions and strategic repetition. = Easy
of the question. Response is organized in its thesis, to read
e Response provides relevant but paragraphing. and sequencing of examples. 0
general textual evidence. Response contains clear sentence structure e Difficult
e Explanations of evidence are with no distracting errors. 4
mostly clear and accurate, and to rea
demonstrate good understanding
of the matenial.
4 2
e Response contains a thesis but Response contains some inappropriate use of
only partially answers the transitions and strategic repetition.
question. Response demonstrates lapses in the
e Response provides a mix of organization of its thesis. paragraphing. and/or
accurate and inaccurate textual sequencing of examples.
evidence. Response contains lapses in sentence structure
e Explanations of evidence are that interfere with the clanty of thought.
vague and/or demonstrate limited
understanding of the maternial.
2 1 LENGTH
e Response contains a thesis but Response contains incorrect or inadequate use
only minimally answers the of transitions and strategic repetition. 1
question. Response reflects minimal organization of its e Sufficient
* Response provides insufficient thesis, paragraphing. and/or sequencing of
and/or largely inaccurate textual examples. 0
evidence. Response contains major eIrors in sentence e Insuffici
e Explanations of evidence are structure. uthcient
unclear and/or demonstrate
minimal understanding of the
material.
0 0
= Response is incorrect. Response contains no evidence of transitions
e Response contains insufficient and strategic repetition.
evidence to show understanding Response reflects no organization
of the matenial. Response contains little to no evidence of
e Response is off-topic and/or sentence structure.
contains irrelevant content.
Evaluated by: Self Peer Teacher (Circle One) SCORING
13-14 = Advanced
Comments: 11-12 = Proficient
8-10 = Needs Improvement
0-7 = Failing




Success by DESIGN, not by chance!

The Open Response calendar of implementation:

Nov 2-6: Social Science, Social Sci Biling.
Nov 30-Dec 4: Wellness, JROTC

Dec 14-18: Science, Science Bilingual
Jan 11-15: Business, Tech, & Career Ed.
Jan 25-29: Math, Math Bilingual

Feb 22-26: Foreign Lang, Special Ed
Mar. 7-11: English, ESL, Guidance

Mar 20-24: Family &Cons. Sci, ProjGrads
Apr 5-9: Music, Art




The key:
We infused litera-




gets done!
m Monitoring the v

\ ~ /
/ 18 / %‘;,V i=’

? tion by
e faculty (walkthroughs, evals)

-
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Remember

It’s about the adults, not
the kids!

We taught ourselves to teach
these literacy skills to
the students.

And we will ALL do it THIS WAY!



|
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By doing this we gave oy
our students powerful by
THINKING ROUTINES! &= ul




PBS show Need to Know
produced a 13 minute
documentary about Brockton
High. Here’s the link to the

segment:

https://www.youtube.com/
watch?v=zONaQeAMFMc




Implementing these
four steps required
onhe more important

component:
LEADERSHIP!!!




Principles of
Leadership for School
Improvement

(This is “walk a mile in
my shoes” leadership
advice.)




My definition of Leadership

Leadership is getting
people to do what they
need to do, but they
either can’t or won't.




Leadership is NOT only
about position. Itis a
disposition to take action.
Teacher leadership
matters — A LOT!!!




1. The SCHOOL is the center of the change
process!

H International Center for

Leadership in Education




If you are school

based:

If you are Central
Office based:

You CAN do alotin
your own school.
You can’t just blame
Central. We have
the kids for 6-7 hours
a day. Are you
making THE MOST of
that time???

Remember what it
was like to be in the
school! You need to
let the school focus.

Please do NOT invoke
the “Flavor of the
Month” initiatives. If
you try to do too
much, nothing gets
done.




1. The SCHOOL is the center of the change
process!

2. Figure out what you CAN control and
what you CAN’T control. Go after what

you CAN control, and that’s more than
we sometimes think!




Figure Out What You CAN and

y . .
CAN’T Control Principle #2
How we use the
time we have
State
and celebrate
Budgets How we create a

culture of ALL

means ALL
How we treat
each other
B International Center for

Leadership in Education

%

Principle #2



1. The SCHOOL is the center of the change
process!

2. Figure out what you CAN control and
what you CAN’T control. Go after what

you CAN control, and that’s more than
we sometimes think!

3. It takes a TEAM!




Why Team?

“If you could get all the people
in an organization rowing in the
same direction, you could
dominate any industry, in any
market, against any

competition, at any time.” Patrick Lencioni

Brockton High’s Restructuring
Committee: a true think tank!




1. The SCHOOL is the center of the change
process!

2. Figure out what you CAN control and
what you CAN’T control. Go after what

you CAN control, and that’s more than
we sometimes think!

3. It takes a TEAM!

4. FOCUS FOCUS FOCUS: Determine what
your students need and be relentless!
Suggestion - Literacy for ALL!!!




Brockton High Literacy Initiative

/

ENGLISH

for content ( both literal and inferential )

to apply pre-reading, during reading and post-reading strategies to all
reading assignments, including determining purpose and pre-les»
vocabulary

to research a topic

to gather information

to comprehend an arg

to determipe

to convey one’s thinking in complete sentences

to interpret a passage orally

to debate an issue

to participate in class discussion or a public forum

to make an oral presentation to one’s class, one’s peers, one’s community
to present one’s portfolio

to respond to what one has read, viewed, or heard

to communicate in a manner that allows one to be both heard and
understood

mdings, and report one’s conclusion
«at one has read, viewed, or heard
mmking in complete sentences
lop an expository essay with a formal structure

ELECTIVE

to create, interpret and explain a table, chart or graph

to compute, interpret and explain numbers

to read, break down, and solve a word problem

to interpret and present statistics that support an argument or hypothesis
to identify a pattern, explain a pattern, and/or make a prediction based on a
pattern

to detect the fallacy in an argument or a proof

to explain the logic of an argument or solution

to use analogies and/or evidence to support one’s thinking

to explain and/or interpret relationships of space and time




1. The SCHOOL is the center of the change
process!

2. Figure out what you CAN control and
what you CAN’T control. Go after what

you CAN control, and that’s more than
we sometimes think!

3. It takes a TEAM!

4. FOCUS FOCUS FOCUS: Determine what
your students need and be relentless!
Suggestion - Literacy for ALL!!!

5. Communication matters — everyone




Communication Matters!

In ONE sentence, write the focus/
mission/purpose of your school as you
would define it.

Stakeholder m

Would the following Faculty
stakeholders answer

this question in the Students
same way? Parents
Community

“ International Center for
Leadership in Education



6. It’s about Instruction! The key to school
improvement is adult learning.

H International Center for

Leadership in Education




Quality of Instruction

“The main lesson was that
student achievement rose
when leadership teams focused
thoughtfully and relentlessly
on improving the quality of
instruction.”

The Achievement Gap Initiative At Harvard University

Toward Excellence with Equity
Conference Report by Ronald F. Ferguson, Faculty Director

od




Specific examples of
implementing the
Literacy Workshops,
including sample

workshop scripts that you
can use, coming up next!




6. It’s about Instruction! The key to school
improvement is adult learning.

7. What gets monitored is what gets done!




s
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What Gets Monitored
Is What Gets Done

\ .‘%Z"“-‘___ A
-

Observing Using a
and modeling common
Instruction rubric

Leave nothing Reviewing

student work

to chance

H International Center for

Leadership in Education




Further examples of
monitoring the Literacy
Initiative coming today

after the break.




6. It’s about Instruction! The key to school
improvement is adult learning.

7. What gets monitored is what gets done!
8. Taking on the resistance — directly!




Regarding Resistance:

“*Engaging faculty helps with buy-in, BUT
“*You can't wait for everyone to buy-in; you
must move ahead with your agenda

“*There WILL be resistance, BUT
“*Not all resisters are negative

“*You must confront the resistance directly
and MOST IMPORTANTLY

“*Your leadership matters — A LOT!!




Some suggestions and
specific strategies for
dealing with resistance
in the January 12

webinar




6. It’s about Instruction! The key to school
improvement is adult learning.

7. What gets monitored is what gets done!
8. Take on the resistance - directly!

9. Celebrate and publicize your successes!
We need to tell our own story.




More ideas for engaging
the parents and the
community in the
January 12 webinar




6. It’s about Instruction! The key to school
improvement is adult learning.

7. What gets monitored is what gets done!
8. Take on the resistance - directly!

9. Celebrate and publicize your successes!
We need to tell our own story.

10. HUMOR HUMOR! We have to laugh
every day. After all, you must can’t make
this stuff up!




Two ways to improve a school:
1. Get better teachers

2. Improve the ones you have

What Great Principals Do Differently by
Todd Whitaker

I't's about teaching,
stupid..

Mike Schmoker, Results Now




“..the single greatest determinant of
learning is not socioeconomic factors or
funding levels. It is instruction.”

Results Now by Mike Schmoker

“The single most influential component of
an effective school is the individual teachers
within the school.” Robert Marzano

“..teaching had 6 to 10 times as much
impact on achievement as all other

factors combined...”
Results Now by Mike Schmoker

H International Center for
Leadership in Education




Delivering QUALITY
Professional

Development:
Our Literacy
Workshops




-
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It’s About Instruction —
For the Adults

The key to Brockton High’s
improvement had nothing
to do with the students. It
was about adult learning.



Two types of Literacy
Workshops:

1. School wide calendar
Implementation

2. Teacher “Toolbox
Strategies”™



Two types of Literacy Workshops

School wide calendar implementation:
Everyone implements as assigned.
Benefits:

* Highlights the school’s focus

* Provides consistent process of
instruction

 Ensures students receive
repeated, deliberate practice of
the target skill.



Two types of Literacy Workshops

Teacher Toolbox Strategies: Calendar

NOT required. Should be used

consistently in class by all teachers.
Benefits:

 Research based strategies taught
to all teachers — “How to”

* Improves instruction across the
school

* Colleague-to-colleague sharing of
best practices



Brockton High Literacy Initiative

/

ENGLISH

for content ( both literal and inferential ) o to take notes
to apply pre-reading, during reading and post-reading strategies to all o to explain one’s thinking
reading assignments, including determining purpose and pre-learning o to argue a thesis and support one’s thinking
vocabulary ) e to compare and contrast
to research a topic o to write an open response
:g f::@l e:::g:lma:u:: ment o to describe an experiment, report one’s findings, and report one’s conclusion
pre st o to generate a response to what one has read, viewed, or heard
to determine the main idea of a passage to convey one’s thinking in complete sentences
L J

to understand a concept and construct meaning devel .  with a f 1
to expand one’s experiences * o develop an expository essay with a fo structure

to convey one’s thinking in complete sentences to create, interpret and explain a table, chart or graph
to interp‘re( a passage orally to compute, interpret and explain numbers

to read, break down, and solve a word problem

to interpret and present statistics that support an argument or hypothesis
to identify a pattern, explain a pattern, and/or make a prediction based on a
pattern

to detect the fallacy in an argument or a proof

to explain the logic of an argument or solution

to use analogies and/or evidence to support one’s thinking

to explain and/or interpret relationships of space and time

to debate an issue

to participate in class discussion or a public forum

to make an oral presentation to one’s class, one’s peers, one’s community
to present one’s portfolio

to respond to what one has read, viewed, or heard

to communicate in a manner that allows one to be both heard and
understood




Reminders... Here’s how we

implemented school wide

1. Restructuring Committee targets the skill,
based on our data, then writes a training script.
The key is teaching the teachers HOW to
teach it to the kids — We ALL do it “this way.”

2. Teachers are trained in the Literacy
Workshops. Restructuring members are the
trainers, we model the technique.

3. A calendar of implementation is developed.

4. Teachers use their content as the context to
teach the students the targeted literacy skill.
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The Value of Scripting

When we all get the same message
delivered the same way

1. Collaboration is easier
2. Shared responsibility

3. Students learn the expectations
and do not have guess at what the
teacher wants

4. Results oriented
9. Monitoring and revisions are targeted




SCIENCE SOCIAL
MATH SCIENCE

ENGLISH WRITING ELECTIVE

to take notes

to explain one’s thinking

to argue a thesis and support one’s thinking

to compare and contrast

to write an open response

to describe an experiment, report one’s findings, and report one’s conclusion
to generate a response to what one has read, viewed, or heard

to convey one’s thinking in complete sentences

to develop an expository essay with a formal structure



-
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Two types of Literacy

School wide calendar
Implementation
2. Teac 00X
Strategies”™



Active Reading/

Open Response Writing
Literacy Workshop




Active Reading/

Open Response Writing

Why are we here?

»To improve students’ performance
on state assessments.

BUT, it’s not just about test taking...

»To provide students with skills that
will help them succeed in their
classes, Iin college, and in their lives
beyond school.



OUR AGENDA

1. Active Reading Strategies

2. Open Response Writing
Steps

3. Using the Rubric
4. The Implementation Process



Let’ s Begin:

@ Active Reading &

“Teaching students to unlock the full meaning of
the texts they read is the single most
powerful outcome a teacher can foster.”

Doug Lemov, Teach Like a Champion

The first step in teaching the
students to write well is to
teach them how to actively
read the text and the question
being asked.



Determining the

purpose for reading

Carefully reading and
analyzing the question
helps the student
determine the purpose for
reading.




Active Reading Strategies

Read the question.

a. key direction verbs.

> For example — write, draw,
explain, compare, show, copy

b. Underline important information.
> Often there 1s information in a
question that 1s 1irrelevant to
finding the answer.

In your own words, write what the
question 1s asking you to do.

Develop your plan/Answer the
question.



Dr. Dorothy Height has devoted over 70 years of her life to the struggle for civil rights. She is the chair
and president emerita of the National Council of Negro Women and the recipient of the Congressional
Gold Medal and the Presidential Medal of Freedom

OPEN WIDE THE FREEDOM GATES

by Dorothy Height

When | was fifteen, | won the Western Pennsylvania High School Impromptu Speech Contest.
That meant | would participate in the state finals. They were to be held in Harrisburg, Pennsylvania’s
capital.

| had been struck by the assessment of the League of Nations by Aristide Briand, the French statesman
who had been one of the key negotiators of the treaty. He argued that it was not the official structure of
peace that was important. He said the world could not rely on any machinery to bring peace; machinery
was needed to facilitate the process, but peace would come only when people truly wanted it.

| said that | believed that peace would come in the hearts of all people someday, but it would take time.
| recalled that two thousand years before, the message of peace had been brought to the world, but
there was not room at the inn for the messenger, who was turned away at his birth. His parents were
turned away at the inn, just as my principal and teacher had been turned away that afternoon at the
Harrisburg Hotel because | was with them and | was a Negro. “But the people at the hotel who turned us

-« Describe the contrasting experiences

- DOrothy has on the day of the speech .

person, but

- contest. Support your answer with “

cannot stay
nibbled for g

-~ F@levant and specific details from the

he was as re|

| remember| t

worry. We s exce rp n
crackers, an
what we did

nd

There were seventeen students in the contest, and | drew position number 17. | would be last, which
was both good and bad. It was good because | would be fresh in the judges’ minds when they made
their decision. But it was terrifying because | would have to wait forever to get my assignment. Each
contestant drew the subject only ten minutes before going onstage. Until then, they were kept closeted
while others were speaking, leaving plenty of time for anxiety. While | waited, | did some exercises a
teacher had taught me to make me relax. Finally the time came to draw my subject: the Kellogg-Briand
Peace Pact, a treaty among sixty nations, signed in August 1928, which called for the renunciation of war
as an instrument of national policy.

Ten minutes later | stepped out onto the stage. | saw two or three thousand people in the audience but
only one other person of color—a janitor, standing way in the back by an exit door. He smiled at me.

they were responsible for me. They shared my humiliation. And they shared the glory that came with
winning.

From Open Wide the Freedom Gates by Dorothy Height, copyright © 2003 by Dorothy Height. Reprinted
by permission of PublicAffairs, a member of Perseus Books Group.



Let’ s go through this process together

We will complete the first three steps of the
Active Reading Strategies.

1. Read the question, prompt, or directions.

2. Circle and Underline the question, prompt, or
directions

Circle key direction verbs.
(for example; discuss, contrast, explain)
Underline important information

3. In your own words, write what the question,
prompt, or directions ask you to do.




Let’ s go through this process together
of actively reading the question:

Describe the contrasting
experiences Dorothy has on the

day of the speech contest.
@our answer with
relevant and specific details
from the excerpt.




Now, let’ s flip the question

For example:

The contrasting experiences Dorothy
has on the day of the speech
contest are : , and

NOTE: This is an important tool to help the students focus
their purpose for reading and begin their writing process




Now it is time to read the text

Please actively read the text making text
annotations (underline, circle, make
notes in the margin) that are focused on

responding to the question.

(Note: Focusing students on reading to
respond to the question allows students to
read without getting bogged down or
distracted by details that are irrelevant.)



Remember there are 4 STEPS to
Active Reading

1. Read the question, prompt, or directions.
2. Circle and Underline the question
Circle key direction verbs.
(for example; discuss, contrast, explain)
Underline important information
(often there is irrelevant information)

3. In your own words, write what the question, prompt, or
directions ask you to do.

4. Develop your PLAN to answer the question, prompt or
directions.




OPEN RESPONSE WRITING STEPS

1. ACTIVELY READ QUESTION BY CIRCLING AND
UNDERLINING KEY WORDS.

2. RESTATE QUESTION AS THESIS (LEAVING BLANKS).
3. ACTIVELY READ PASSAGE.

4. MAP OUT YOUR ANSWER.

5. WRITE YOUR RESPONSE CAREFULLY, USING YOUR

MAP AS A GUIDE.

. STRATEGICALLY REPEAT KEY WORDS FROM
THESIS IN YOUR BODY AND IN YOUR END

SENTENCE.
PARAGRAPH YOUR RESPONSE.
REREAD AND EDIT YOUR RESPONSE.




The student creates a map in order to

oradanize the response:

In this reading ..... (look at the flipped question
and restate by filling in the blanks)

/

Transition: One . .. Transition: The next . .. Transition: The final . . .
Topic Topic Topic
Supporting evidence Supporting evidence Supporting Evidence
Explanation connecting Explanation connecting Explanation connecting
to thesis to thesis t thesis

| Body Paragraph1 | Body Paragraph2 | Body Paragraph3

....................................................................................................................

To conclude... (connect to thesis)




Next step: Writing the Response

OPEN RESPONSE STRUCTURE

To help your
students to write
a strong and
fully developed
Open
Response, you
may want to use
a template we
have
developed.

Write a THESIS STATEMENT that uses KEY
WORDS from the question.

Write a TRANSITION using KEY WORDS from
the THESIS STATEMENT to introduce your first
EXAMPLE, providing some detail, evidence, or information for
the reader about the example. Follow with an
EXPLANATION that uses KEY WORDS from the THESIS
to CONNECT it to the EXAMPLE .

Write a TRANSITION using KEY WORDS from
the THESIS STATEMENT to introduce your second
EXAMPLE, providing some detail, evidence, or information for
the reader about the example. Follow with an
EXPLANATION that uses KEY WORDS from the THESIS
and CONNECTS it to the EXAMPLE .

Write a TRANSITION using KEY WORDS from
the THESIS STATEMENT to introduce your third
EXAMPLE, providing some detail, evidence, or information for
the reader about the example. Follow with an
EXPLANATION that uses KEY WORDS from the THESIS
and CONNECTS it to the EXAMPLE.

Write a CONCLUDING STATEMENT that
repeats the THESIS and KEY WORDS from the question.




inal Step:

he Rubric

This rubric
provides the
students
with the
criteria
upon which
they will be
assessed.

WRITER’S NAME

OPEN RESPONSE ASSESSMENT

CONTENT FORM
8
Response contains a clear thesis Response contains sophisticated and effective
and insightfully answers all parts use of transitions and strategic repetition
of the question. indicating complete control of the material.
Response provides relevant and Response is logically and effectively organized
specific textual evidence. in its thesis, paragraphing. and sequencing of
e Explanations of evidence are clear examples.
and accurate, and demonstrate Response contains clear sentence structure
superior understanding of the with few or no errors.
material.
6 3 LEGIBILITY
e Response contains a clear thesis Response contains adequate but simplistic use 1
and adequately answers all parts of transitions and strategic repetition. = Easy
of the question. Response is organized in its thesis, to read
e Response provides relevant but paragraphing. and sequencing of examples. 0
general textual evidence. Response contains clear sentence structure e Difficult
e Explanations of evidence are with no distracting errors. 4
mostly clear and accurate, and to rea
demonstrate good understanding
of the matenial.
4 2
e Response contains a thesis but Response contains some inappropriate use of
only partially answers the transitions and strategic repetition.
question. Response demonstrates lapses in the
e Response provides a mix of organization of its thesis. paragraphing. and/or
accurate and inaccurate textual sequencing of examples.
evidence. Response contains lapses in sentence structure
e Explanations of evidence are that interfere with the clanty of thought.
vague and/or demonstrate limited
understanding of the maternial.
2 1 LENGTH
e Response contains a thesis but Response contains incorrect or inadequate use
only minimally answers the of transitions and strategic repetition. 1
question. Response reflects minimal organization of its e Sufficient
* Response provides insufficient thesis, paragraphing. and/or sequencing of
and/or largely inaccurate textual examples. 0
evidence. Response contains major eIrors in sentence e Insuffici
e Explanations of evidence are structure. uthcient
unclear and/or demonstrate
minimal understanding of the
material.
0 0
= Response is incorrect. Response contains no evidence of transitions
e Response contains insufficient and strategic repetition.
evidence to show understanding Response reflects no organization
of the matenial. Response contains little to no evidence of
e Response is off-topic and/or sentence structure.
contains irrelevant content.
Evaluated by: Self Peer Teacher (Circle One) SCORING
13-14 = Advanced
Comments: 11-12 = Proficient
8-10 = Needs Improvement
0-7 = Failing




Suggestions for Follow Up Lessons

> Present the class two or three representative student
samples showing a high, middle, and low level response
(names omitted, of course).

» Use the rubric to have students score these papers so
that everyone sees and agrees upon the criteria.

» After that, you could use the rubric to score the papers
yourself, or you could pair the students and have them
score each others’ papers using the rubric.

» Students can see what a good paper looks like and do a
self- assessment on ways that they can improve their
own papers..



Recap/Next Steps

* You will be receiving a calendar of implementation

« Select an appropriate reading passage that supports
the content that you are teaching that day/week,
challenges the students — it needs to be rigorous!

 Develop a challenging question based on that reading.
Remember do NOT simply ask for a summary — make
them THINK!

« Explain to the students why you are doing this lesson
and why it will help them. WRITING MATTERS!
WRITING IS THINKING!

« Be very directive teaching the process. DO NOT SKIP
ANY STEPS!



From Talent is Overrated

by Geoff Colvin

“The factor that seems to explain the
most about great performance is
something the researchers call
deliberate practice... Deliberate
practice is hard. It hurts. But it
works. More of it equals better
performance. Tons of it equals great

performance.”
THANK Youlll

YOU WILL MAKE A DIFFERENCE!N!



Here’s the script that the
presenters received so
that the presentation
was consistent:



Active Reading/Open Response Writing Workshop

slide #

Power Point Slide

Script

Time

Why are we hera?
® 'ur: Improve Btul::nnm&pﬂmrrmnn&
BUT, it°s not just abourt 1est taking...
= To provide students with skills
will help them succsad In
thelr clasass, In collage, and In
tihelr Ives bayond achool.

Welcome everyone to this training on Active Reading
and Open Response Writing, and then read slide

30 sec

1. Active Reading Strategies

2. Open Response Writing
Steps

3. Using the Rubric

4. The Implemeantation
Process

Read Slide

30sec

“Tesching wod'erts do un'ooh e Ul rreening of
e MaxTa Svey reeed da s Siogie oeood
FowETul cuToome # eecsar can Momer.

Deoiig Lo, Taeeh Like a Clmvmplon

The first step in teaching the
students to write well is

teach them how to activel
read the text and the question
being asked.

Read Slide

imin




Carefully reading and
analyzing the question
helps the student
determine the purpose for
reading.

Read slide

30 sec

|2}

[Acrive Heading Steategics|

Haad thie quastion

A firclgkeey direction verba
=  For axumiple writa, drsw
exprlain, compare, ahow, copy

B, LUnddarlims inmporman: intormEion
= Dien thare A informnaton inoE
quzation that e imelevant o

fimdimg tha anawar

In your ovvn words, write what the
quEaation 18 aaking vou 1o da

Dievalop vour plan’Aconsvwer tha
GUEATION

Hand out Active Reading Strategies steps and review
the steps briefly.

2 min

1. Fead Me question, prompt, or directions.

W will comipieds the Firct thres cizpc of the
Activs Faading Eirnaglsc.

Circle and Underiine e queston, prompd, or
directions
Clrcle by dracion verds.
[for example; distuss, contrast, explan)
Urederiine =pariant nformaton
17 OUr oW words, Wit whiat e question,
prompt, or drecions ask you to do.

Hand out the reading/question. (For the high school, use Chasing Tornadoes |
the question is on the bottom of the handout).

Now follow the steps on the slide with the participants:

1. Read the question aloud

2. Ask the participants to circle the direction verbs and underline important
infermation IN THE PROMPT.

3. Now ask what they circled and underlined - BRIEFLY

4, Now give the participants a couple of minutes to do STEP 3 — Explain in their
own words what the question is asking them to do.

5. Now ask participants to share their responses and remind them that this is
their purpose for reading.

5 min




Say to participants: This is the transition from reading ond
Fas EXETEa [ r r [ Fgil
The frustrations and rewards analyzing the j;luest{un to beginning i‘hf_: 1*:::1:t:ng process. As
Bluestein has experienced as a you are teaching this to your students, it is important to model
tornado “:‘::“ ae_ how this is done. So using the reading we have provided, we
would say... THEN READ SLIDE
NOTE: Thaa is i impoent (ool b halp e slodens foos
i S B Al e S D Wikl pRocass
Read slide. Then give participants 7 minutes to 7 min
actively read the text,
Plazze actively read the text making taxt
annotations jundeding, clrcls, make
notas In the margin) that are focussd on
responding to the question.
(Note: Focusing students on reading to
respond to the question allows students o
read without getting bogged down ar
distracted by detsils that are imelevant )
2 min

1. HpadBa oueslien, prempd, o direchiorm
2 Circle ard Urderine B quasiien
Girche ey direchon warbs

[fer sccample, discuss, confrasl, axplean)
Undefling mmporiard informaticn

[ often there o imelrserd irformetion |
T In e own worss, i what Uhe quasbnn, prompt, o
dirschorm ek pou B do

4. De'epiip pow PLAN B aniwel the queston, prompt of
dimofions

Say to participants, “Remember, there are four steps to
active reading. Now it is time to develop the plan to
answer the question, Step 4.”




10 _ Say to participants “But first, we want to explain how | 1™n
T, ACTIVELY READ GUEBTIGN BY GIRCLMG ARD this connects to the writing. Let’s take a look at the
: E?E{%:TEEHE resmses| | Open Response Writing Steps and see where we are at
: ﬁf@iﬁ?ﬂ@m I this point. We have already completed numbers 1,2,
o ETRATSMLAL T REREAT ,.mml, and 3 having actively read the question, understanding
ferem M what the question is asking, and actively reading the
& REREAD AND EDNT YO REBPOINSE passage. So now, our next step is to map out our
answer.”
1 _ Hand out the blank mapping template to the 5 min
Fmad oo e tened participants. Give them five minutes to fill in their
;-;n.mm-wumn-hwmc\ map.
e
N d
g ———
12 Say to the participants, “This is the point that students would be given 2 min

T byl wad
Slident e
0 ey and
Fully davaiced
CEsifi
Raigoria, you
iy vl e e
i lampaln we
T
v o Pl

e i BN SR Y ) i T

the appropriate time to thoughtfully write their open response. For the
sake of time in this workshop, we will not have you actually complete the
writing process. However, we would like to provide you with an Open
Response Writing Structure that you can share with your students to help
them write strong and fully developed Open Responses.” DISTRIBUTE
THE OPEN RESPONSE STRUCTURE HANDOUT




i3

i3

HAND OUT THE RUBRIC and say to the participants, “We are providing 5 min

you with a rubric thot details the criterna upon which the students showld
be assessed. Please note that both content and form are port of the
assessment criteria. Students showld be prowvided with the rubric and an
explanation of its use prior to beginning the writing process. We are also
providing pouw with o guideline on how to introduce the rubric to your
students.” DISTRIBUTE THE APPROACH TO INTRODLICING THE RUBRIC
T THE STUDENTS HANDOUT and review briefly.

B Frosend B cliss b or Dnee op s b slossend
T aloesiiyg @ Fegh, o dde, sed e’ el §issOr e
| Pl ST, ol Cue e

3 (Liian el frbe B Pl Sl eSedTiS Seaie Tl DR D
Tl oV e and agreers upsn T criie

P s M, o ool osen e rbels D deosie D e i
polneel, of yoil ekl Sali B dlicleis aied s s
it i S PR L Ty el A

P SShhenis o s wiad @ oot e ook e e e oa
el e s o G vy Dl By con mgoees Toel
S ST

15

READ SLIDE

2 min

= W il be recpiring & calendar ol i=sle meniaficn

v Eplarl an appeepriale e easting passass thal sopperis
ihe comiend fhat you sre teaching thai day heesk,
o b B 1 i Ul SRS S = T el S 00 sl Megesroeiis |

= Dowlop e 0 hall enging quesios baged on fthas resding.
Bermrmnleen do REAT shmply skl (o0 a Suimmady = makie
fhem THRKI

= Exmiain to fhe mludesis why you nre dong thie BEncr
and wihy it will Beip fhem WRITH G MG TTERS]
WAIR TR S T NN G

= B wary dineotieg Teachiesy e prossess. Do HOT SHKIF
AMY ETEFS

1&

READ SLIDE

2 min

“The factor that seems 1o explain the:
meast about great parformancsa is
somathing the researchers call
delinerate practice ., Delibarats
praclice i5 hard. It hurts. But it
works, More of it equals betier
pearformanca. Tons of it equals grest
EerTormance.”

READ SLIDE AND
Thank you, thank you!l!

30 s

Total Time = Approx. 40 min




Another example of a
teacher developed and led
workshop (a School wide
calendar implementation):

GRAPHING ACROSS THE
CURRICULUM

NOTE: This was the first math related
workshop we did.



SCIENCE SOCIAL
MATH SCIENCE

ENGLISH REASONING ELECTIVE

*_to create, interpret and explain a table, chart or graph

* to compute, interpret and explain numbers

* toread, break down, and solve a word problem
to interpret and present statistics that support an argument or hypothesis
to identify a pattern, explain a pattern, and/or make a prediction based on a
pattern

to detect the fallacy in an argument or a proof

to explain the logic of an argument or solution

to use analogies and/or evidence to support one’s thinking

to explain and/or interpret relationships of space and time




Literacy Workshop: Graphing
Across the Curriculum
Reading, Analyzing, and
Interpreting Graphs




Today’s Agenda:

Opener

Review Bar Graphs, Pie/Circle
Graphs, and Line Graphs

» Model a process for students to
read, analyze and/or interpret a
graph ' §

Practice this skKill

Next steps

Closer

VYV VY

YV V




Opener: Everybody Writes

We all use graphs, charts, tables and
other visual representations of
information all the time. Think about a
recent occasion, not when teaching
your classes, that you found yourself
using a graph, chart, or table and take
two minutes to write about what this
was about and how you were using it.

Let's share a few of your examples:



Literacy in Reasoning:

SCIENC
MATH

SOCIAL
SCIENCE

‘ e REASON

3 ELECTIVE

.3

Wﬂpret and explain a ble, chart 0¢

to compute, interpret and explain
to read, break down, and solve a-
to interpret and present statistics
to identify a pattern, explain a pa
pattern

to detect the fallacy in an argume
to explain the logic of an argume
to use analogies and/or evidence 1
to explain and/or interpret relatic

mmbers

ord problem

1at support an argument or hypothesis
ern, and/or make a prediction based on a

- or a proof
or solution
support one’s thinking
ships of space and time



Purpose of BAR GRAPHS:

What is a BAR GRAPH:

A bar graph is a visual Eoroiment i inroductors
display used to compare the | w, Ceursesanontnversiy
amounts or frequency of -
occurrence of different _
characteristics of data. This |5 ..
type of display allows us to: | -
*compare groups of data,
*make generalizations about Hdtyc
the data quickly.

Let’s review the parts of BAR GRAPHS




Parts of BAR GRAPHS:

First, a quick review for you. There are
six components of a BAR GRAPH:

*Graph Title e ooy
*Axes and their Labels | -
*Grouped Data Axis
*Frequency Data Axis

*Axes Scale
*Bars

100 4

Introductory Courses

Let’s look at each of these:



Parts of BAR GRAPHS:

Graph Title- Gives an overview of the

information being presented in the graph. [
Noted at the top of the graph.

Enrollment in Introductory >

Axes and their Labels-- 150\ Courses at Union University
Each graph has two axes.

The axes labels tell us what
information is presented o
each axis. One axis
represents data groups; the
other represents the amounts v
or frequency of data groups. Introductory Courses

n
=
1

Enrollment
L]
L]

150 4




Parts of BAR GRAPHS (cont):

Grouped Data Axis--The grouped data axis
Is always at the base\of the bars. This axis

displays the type of data being graphed.

Enrollment in Introductory
_— Courses at Union University
300
o 250
=
o
_‘=Ej 200
150
100
]l
Chem  Physics Econ FolySci Paweh
Introductory Courses




Parts of BAR GRAPHS (cont):

Grouped Data Axis--The grouped data axis
Is always at the base of the bars. This axis
displays the type of data being graphed.

Enrollment in Introductory
Courses at Union University

Frequency Data Axis-
The frequency axis has a
scale that is a measure of
the frequency or amounts
of the different data
groups.

hem Physics Econ PolySci Psych

Introductory Courses




Parts of BAR GRAPHS (cont):

Axes Scale-- Scale is the range of values being
presented along the frequency axis. (Note: in
this graph from 0-850 in increments of 50)

Bars--The bars are .\ Courses at Union Universty
rectangular bloc *

can have their base at
either vertical axis or :
horizontal axis (as in this | =
example). Each bar
represents the data for |
one of the data groups. chem Physios Econ PalySei Paych

Introductory Courses




Let’s do some analysis:

Pair up with someone and answer the following questions:

*Which course has the most
students enrolled in it?

*Order the courses by enrollment
from lowest to highest.

*The enrollment in Econ is
approximately how many times
bigger than the enrollment in
Chem?

*Approximately how many
students were enrolled in the
course with the most students?
*Approximately how many more
students are in Econ than in
Physics?

Enrallment

250 S

00 4

a0

|:'._'|

200 4

150 4

100 -

a0

Enrollment in Introductory
Courses at Union University

Chem  Physics Econ PolySci Psyeh

Introductory Courses




Enrolliment in Introductory
Courses at Union University

Let’s share... -
How did you do? |z, T
Any questions? |& ..

100

Chem  Physics Econ PolySci Psweh

Introductory Courses




Teaching the Students How to Interpret

Bar Graphs:

Step One- WHAT: Read the title and write what the graph is
describing in your own words using complete sentences.

Step Two-DESCRIBE: Explain what is being described by
each axis in complete sentences. Then find the label and the
unit of measure on the horizontal axis, and on the vertical axis.
(Teachers, be sure to use the appropriate graphing vocabulary
with the students.) Ultimately the students
Step 3-LABEL: Identify data points | iunuintin

(tops of bars). An example of this from Er N R o
the previous graph would be chem,155. [elEls Al sl asleF
Step 4-ANSWER THE QUESTIONS: *The title

Use your Active Reading Strategies “The horizontal axis

as you answer all questions about the “The V_ertica! axis
graph *Relationship

between the axes




Next up:

Pie/Circle Graphs



Purpose of PIE/CIRCLE GRAPHS:

What is a PIE/CIRCLE GRAPH:

Circle graphs,
also called pie
charts, are a type
of graph used to
represent a part
to whole
relationship.

Revenue Sources for the Federal Government

Corporate Other

Income Tax 8%

10%

Individual
Income Tax

45%

Social
Security 37%

Let’s review the properties of
PIE/CIRCLE GRAPHS




Properties of PIE/CIRCLE GRAPHS:

They are circular shaped graphs with the
entire circle representing the whole.

The circle is then split into parts, or sectors.
EaCh SeCtor represents Revenue Sources for the Federal Government

d pal’t Of the WhOle. Corporate Othes .

- Income Tax 8% Individual
Each sector is 10% income Tax
proportional in size to 45%

the amount each sector| 32

_ ecurity 37‘7
represents; therefore it 0
IS easy to make E—
generalizations and comparisons.

Let’s review the parts of PIE/CIRCLE GRAPHS:




Parts of PIE/CIRCLE GRAPHS:

First, a quick review for you. There are
three components of a PIE/CIRCLE GRAPHS:

Revenue Sources for the Federal Government
*Graph Title Corporate 0" N
N Income Tax 8% Individual
SeCtO s 10% Income Tax
*Sector Labels . 45%
Social
Security 37%

Let’s look at each of these:



Parts of PIE/CIRCLE GRAPHS:

Graph Title- Gives an overview of the

information being presented in the graph.
Noted at the top of the graph.

Sectors--Each
sector rep nts
one part of the
whole. The size of
each sector
represents its
fraction of the whole.

Revenue Sources for the Federal Government

Other

8% Individual
Income Tax

Corporate
Income Tax

10%
45%

Social

Security 37%




Parts of PIE/CIRCLE GRAPHS:

Sector La bels_The Revenue Sources for the Federal Government
label of each sector Corporate || 2ne! -
. . Income Tax| 8% Individual
indicates the categ 10% income Tax
of information it refers \ | 459
to, and may also give | N3d L

_ ecurity 70/
numeric data (often a )
percentage) so we -
know the size of each

sector.




Let’s do some analysis on the

information we can get:

When we are presented with

a CirC|e graph, we Want to be Revenue Sources for the Federal Government
able to make statements Corporate O

% Individual
about the sectors of the Income zjo%a/ e
graph, relative to one 45%
another, and relative to the Social
entire circle. From this one >eny 379,
example, we can see the

amount of information we
can get, and all from looking
at one circle graph!



What do we know about this:

*The largest sector, 45% of the total revenue,
comes from individual income tax.
*The smallest sector, 8%, comes from

sources listed as other.

*Individual income tax provides four and a half
times as much income as corporate income tax

Revenue Sources for the

Federal Government.

We determine this by finding

the ratio of Individual Income
Tax to Corporate Income Tax.

From the circle graph we know
this is 45:10, which is 4.5:1.

Revenue Sources for the Federal Government

Corporate Other

Income Tax 8% Individual
10% Income Tax

45%

Social

Security 37%

e




Let’s try one using another graph:

Pair up with a partner and answer the following questions:

1. What type of information is
being presented on this graph?
2. If the total spending is
$50,000, how much money
was spent on highways?

3. Approximately how many
times the amount of spending
on highways is spent on
education?

4. Approximately what fraction
of the total expenditures are
spent on highways and public
welfare combined?

Expenditures for State
and Local Governments

Highways
Public 7%
Welfare o
14% \ Other
45%
Education /
34%




Expenditures for State
and Local Governments

Let’s share... hways
How did you do? =~ fue 1%

Any questions? 14% | other

\ 45%

Education /

34%




Teaching the Students How to Interpret

PIE/CIRCLE Graphs:

Step One- WHAT: Read the title and write what the graph is
describing in your own words using complete sentences.
Step Two-DESCRIBE: Explain what is being described by
each sector in complete sentences. They should find the label
and the unit of measure on the graph. (Teachers, be sure to
use the appropriate graphing vocabulary with the students.)
Step 3-LABEL.: Identify sector values _

Ultimately the students
or percentages. need to be able to
Step 4-ANSWER THE QUESTIONS: interpret and explain a
Use your Active Reading Strategies pie/circle graph by
as you answer all questions about the [RleElaiti%lalek

graph.  The title
« Relationship between

the sectors




Next up:
Line Graphs



Purpose of LINE GRAPHS:

What is a LINE GRAPH:

Line graphs compare two variables. Each
variable is plotted along an axis. Aline
graph has a vertical axis and a horizontal
axis. So, for example, if you wanted to graph
the height of a ball after you have thrown it,
you could put time along the horizontal, or x-
axis, and height along the vertical, or y-axis.
Often line graphs show how something

changes over time.
Let’s review the properties of LINE GRAPHS



Properties of LINE GRAPHS:

*They are good at showing specific values of
data, meaning that given one variable, the
other can easily be determined.

*They show trends in data clearly, meaning
that they visibly show how one variable is
affected by the other as it increases or

d e C re a S e S . The Fefieral Haugll_;;' cl!/f’:ill'tisn;gr':eg?g:i 54.7555.15
*They enable the viewer
to make predictions
about the results of data
not yet recorded.




Parts of LINE GRAPHS:

First, a quick review for you. There are
three components of a PIE/CIRCLE GRAPHS:

*Graph Title B

*Axes Labels
*Axis Scale NG |
*Data points \
*Lines (Data Paths)

Let’s look at each of these:



Parts of LINE GRAPHS:

Graph Title- Gives an overview of the

information being presented in the graph.

Noted at the top of the graph.

Axes Labels—The
line graph has
axes. The axes
labels tell us what
information is
presented on each
axis.

Value of Sarah's Car

00

,p00

2001 2002

2004 2005 2006 2007
Year

Copyright © 2007 Mrs. Glosser's Math Goodies, Inc




Parts of LINE GRAPHS :

Axis Scale— Shows how much or how many of
the data are of~each axis. _

Value of Sarah's Car

25,000 imo
22,500

700
20,000 +

. &ll Rights Reserved.

7,600

Data Points—Each of /—) 500

these mark a key paint ||~ -
on the line graph with |
an X and a Y value.

m

hitp SAnsy mathgoodies col

Copyright © 2007 Mrs. Glosser's Math Goodies, Inc

- T } I f | v
| A 2001 2002 2003 2004 2005 2006 2007
h

Year




Parts of LINE GRAPHS :

)—The lines connect the
points and providesithe estimate of the
values between the data points. The lines
can show trends, how | =

25,000 24,0

things change over
time, or even enable |
you to make T
predictions about the | ... e il
results of data. ™

0
2001 2002 2003 2004 2005 2006 2007

Year




Let’s do some analysis:

Pair up with someone and answer the following questions:

*What is the title of this graph?
*What is the range of values on
the horizontal axis?
*What is the range of values on

the vertical axis?
*How many data points are
there?
*What was the highest value
recorded? The lowest?
*Did the value increase or
decrease over time?
*What questions does this raise

Value in $

25,000

20,000

Value of Sarah's Car

15,000

10,000

5,000

0

2001

2002

2003 2004 2005

Year

2006 2007

Copyright © 2007 Mrs. Glosser's Math Goodies, Inc. All Rights Reserved.
httpx FAssnnry mathgoodies com




Value of Sarah's Car

25,000 ¥

22,500 e

8

1]

, 1
Let’'s share...
7,500 =

n ) €

How did you do?
. o 15,000 : E?é
O D

Any questions? | :
C 000 - %
> 10,000 E%

5,000 §

5

3

3

0
2001 2002 2003 2004 2005 2006 2007
Year




Teaching the Students How to Interpret

Line Graphs:

Step One- WHAT: Read the title and write what the graph is
describing in your own words using complete sentences.

Step Two-DESCRIBE: Explain what is being described by
each axis in complete sentences. Then find the label and the
unit of measure on the horizontal (x)axis, and on the vertical (y)
axis. (Teachers, be sure to use the appropriate graphing
vocabulary with the students.)

Step 3-LABEL: Identify data points and|iiuisistmasie

need to be able to

examine the data path to draw interpret and explain a
conclusions. line graph by identifying:
Step 4-ANSWER THE QUESTIONS: *The title

Use your Active Reading Strategies “The horizontal axis
as you answer all questions about the “The vertical axis

*Relationship
between the axes

graph.




NEXT STEPS:

*We will meet in departments at the next
faculty meeting so that teachers can talk
with each other about about developing
graphing activities for their classes.

*As we did with Open Response Writing,
we will provide a Calendar of
Implementation so that teachers have
ample time to prepare their lesson, and
students have the opportunity for
repeated practice of this skill.



Please keep in mind:

THE PROCESS: We have he
succeed by providing them wit
This gives them a process for

ped our students
N thinking routines.
now to work

through graphs and charts to solve problems.
Please stay true to the process provided.
RIGOR: In this workshop we provided very

straightforward examples. Ple

ase challenge the

students and write questions that scaffold so the
rigor increases as they become more skKillful.
CONTEXT: You should select a Bar, Circle, or
Line Graph that fits within the context of what

you are teaching.



RECAP: The PROCESS

These are the 5 steps we want our students master:
1. ldentify the type of graph — that will give

you information about the type of
information the graph is presenting.

2. Examine all of the information in the graph —
title, information on each axis, any data
points or lines.

3. Write in your own words what the graph is
describing.

4. Use your Active Reading Strategies to
analyze the questions being asked.

5. Answer ALL questions thoroughly.




@\ CLOSER
¥4 Put in your two cents:

What is ONE
guestion you
still have about
our Graphing
Across the
Curriculum
activity?

What would help
you implement
this successfully
— what supports
should we
provide?




Here’s the script that the
presenters received so
that the presentation
was consistent:



Graphing Across the Curriculum Workshop

slide # | Power Point Slide Script Time
1 e .
Literacy Workshop: Graphing Say to partICIpant'?‘. .
Across the Curriculum Welcome to our Literacy Workshop which is focused on
Reading, Analyzing, and helping our students move toward proficiency in math. Here's
interpreting Graphs what we know: When this faculty has identified a skill that
== needs to be improved, and we have all worked together to
attack it, we've seen impressive improvement in our students’
scores. Case in point, in the Open Response Writing the
failure rate went from 41% to 13% in two years. We need to
try this in math. And when we all teach the students the
same process, and provide them with deliberate practice on a
skill, they are learning thinking routines. Our instruction
matters!
2 ndav’e Aaend Read slide to review the workshop objectives and agenda
» Opener
» Rewiew Bar Graphs, Pie/Circle
Graphs, and Line Graphs
» Model a process for students o
read, analyze and/or interpret a
graph
» Practice this skill
» Next steps
3

o: er: Eve DOC Wﬂtes

We all use graphs, charts, tables and
other visual representations of
information all the time. Think about a
recent occasion, not when teaching
your ciassas, that you found yoursalf
using a graph, chart, or table and take
two minutes to wnte about what this
was about and how you were using it.

Let's share a few of your examples:

Read the Opener to your group. Give them two minutes to
write, and then take two or three minutes to share their
examples.
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1.1 L
L ' A Remind everyone that this Literacy Workshop supports our

Literacy in Reasoning, and we are focusing on the skill: to
create, interpret and explain a table, chart or graph. Also
remind everyone that visuals are common on the math and
science MCAS as well as on the SAT and ACT, so by giving our
students a process for working with graphs, we will be
helping them move toward proficiency. This is a skill that
they will use in other classes at BHS and in college. Graphs
can often explain something more clearly that text can. This
is a skill that can be reinforced in all subject areas so that the
students get repeated practice.

Purpose of BAR GRAPHS:

What is a BAR GRAPH:

A bar graph is & visual
display usad 1o compare the
amounts or frequency of
cecurrence of dfferent | =
characlenstics of data, This
type of dsplay aliows us W0
“oorvpare groups of deta,
“make generalzatons about R

the cata quickly.
Let's review the parts of BAR GRAPHS

Begin by reminding everyone that this is not about teaching
math, but rather teaching our students literacy skills in
reasoning. No one should feel nervous about teaching math.
Just as we did with our writing process, we will provide a
process for analyzing graphs, but first we will review graphs
and charts so everyone feels comfortable. The math dept
has also volunteered to provide support in your classes when
you do this if you'd like. Also, we will provide hard copy
handouts for anyone who would like it. Then read slide.

Parts of BAR GRAPHS:

First, a quick review for you. There are
six components of a BAR GRAPH:

*Graph Title
*Axes and their Labels
*Grouped Data Axis
*Frequency Data Axis
*Axes Scale
*Bars

Let's look at each of these:

Graph Title- Gives an avarview of The
information bang presented in the graph
Notad a1 the top of the graph

Read slide

Axes and their Labels--
Each graph has two axes
The axes ladels tell us what
Informaticn &5 presented
wach axis, Ore axs
represents cata groups: the

othar represants the amaunts

or Foequercy of dats groups.

Read slide and also remind people that they we need to
reinforce common vocabulary.




Parts of BAR GRAPHS (cont):
Grouped Data Axis--The grouped data aods
is always at the basdof the bars. This axis
dspays the type of dita being graphed

— e ——

—— i

Parts of BAR GRAPHS (cont):

Grouped Data Axis--Tha grouped data axis
is always at the base of the bars. This axis

Frequency Data Axis-—«_ || «~ ] "o
The frequency aws has &
scale that is a measure of
the frequency or amounts
of the different cata
proups.

10

11

Read siide

Read slide

S OT BF - 0

Axes Scale-- Scale is the range of values being
presented o the frequency axs. (Note: n
this graph from C° in norements of 50)
Bars-—
rRclangular
can have their base o
athar verncal axs or
horizontal axs (as n s
exampla). Each bar
represents the cata for
one of the data groups.

Read slide

Far g wils smeoss and aosses e folicesd g qeesione:
"Wihich conrmed busa Ban mvcad [T ———
sisdenis asrslied in BV R e
Lheder o oxssen by ool
P el B g e |

"1 prralirerd n Eoens

i
mpmocer sleky hors marry Proea i
bigger e T srcheen! in
[y L rg 1
“rpprenrel oy Rose ey
shrdents werm erroled i Ba
oourmm with Bye moad aledenta™ pa—| a

“Approarmnel ol bowr My o
whrdenty mew in Boom e in
Syt

Say: As we always do in our Literacy Workshops, we learn

best when we do the activity ourselves. 50 we're now going
to answer some questions on this bar groph. And you can do
this with a partner — we want you to experience the steps
that you will be teaching to the students.




12 Now review their results, ask folks to share and talk about
| ANY difficulties they may have had, and ask any questions
. about the process so far.
Let's share...
How did you do? ||
Any questions? I :|L
i3 Say, This is the most important part of this workshop — we all
St O WHAT, Frws o 18 202 E— pp— need to teach the same steps to the students so they go
Stap T GESCRIBE Extas aral o Leve) eacrted by through it over and over again. We want to give the students
OB B T COMMEMED SV M0 'ﬁ\ S0 T B vl e
T e e e s e e oo | deliberate practice, and just like with our writing process,
Step SLABIL. ety e ros  fenndnieadll | when we all do it the same way, the kids get it!
Ocpa of Baml An saargie of 15 Pom @9 wezien @ Ser e -
ve s .:;_‘,;‘ " wss oa crer 53 .....,.m Then read slide and review the process.
Une yoor Acve Meading Stratogias
W g BV M QIR D0 Ne
QN
14 Read slide
Next
Pie/Circle Graphs
is e L g S e R ALV Say, Another type of graph that is very common on tests like
What is a PIE/CIRCLE GRAPH: | the MCAS, SAT, ACT, and in our textbooks is the Circle Graph,
Cirde graphs, SeSieseeT=====""] often called a Pie Chart. We use these all the time. As you
also called pie e 0= 2 » .
charts. areatype | " mt ... | can see from the example on this slide, Pie Charts are a type
of graph usead to ’ .
represent a part . of graph used to represent a part to whole relationship.
1o whale
relationship.
Lat's review the properties of
PIE/CIRCLE GRAPHS
16 Read slide

They are circuiar shaped graphs with the
entire crcle reprasenting the whole
The circle is then spiit Nlo parts, or sectors.

ESch S&CIOn reDrasSants | S e b s femw o
a part of the whole. — e
s —

- oy
proportional 0 size to

e amout each sector -

represents; therefore 2

Is casy 10 make

generaizations and comparisons.
Lot's review the parts of PIENCIRCLE GRAPHS:
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Parts of PIE/CIRCLE GRAPHS:

First, a quick review for you, There are
three components of a PIE/'CIRCLE GRAPHS:
*Graph Title e ; —
*Sectors o = =
*Sector Labels

Let's look at each of these:

Read slide

Aarets o -

Graph Title- Gives an overvew of e
infamaton Deing presentad n the graph
Noted at the 10p of e graph

Seclors—-Each

SOCIOr Mo nts —

one part :;"’t:\ e, —
whole. The size of - .
aach secor
represants its

fracion of the whole.

——————————;

Read slide

Parts of PIE/CIRCLE GRAPHS:

Sector Labels-The
labed of each ir
incicates the ca
of rormaton & refers
20, and may 23S0 give
numernc data {cften a
parcantage) SO we
ko the size of each
Secior

Read slide

20
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Let's do some analysis on the
information we can get:

When we are presontoc win

B Groie graph, W wWar 10 Do [ s e et te—
alle 10 make sements — O

AbOut the SOciors of the -
graph, relatve 10 one
anoher, ant relative 10 the
entre circle. From this one
weample. we can soe Se
smount of rfcrmation we
can get. and all f2om looking
o one Cincie grapht

Say, Let’s walk through the information on a Pie Chart
together.
Then read slide

What do we know about this:

“The argest seciorn, 4575 of the 1otal saveras
comes fom ndvidual income o
*The smalest saciorn, 8%, comes from
sources listec as other.
“Incividual incars txx provides four and a hal!
BIMes &3 Much inCame &8 i
Reoverue Sources for e
Federal Govemment.
W detasmine s By fndng
the ratio of Indwidual Income
Tax 10 Corporita nocome Tas
From 1m0 ceclo grach we ane
ths & &S5 10, mhich & 501,

Read slide




22 (s R LT DI Ot Say OK, time to practice again. We have a series of questions
” upwtha rtne nywe* e follow senton . . .
e e for you about this Pie Chart. Get together with your partner
Deing sreserdnd on e gragt” - -
2,1 e tol spensng Semesnew v wee | @gain, and work through the questions.
3 Aocumsinsily b masy — T
e e | e
:=“;D:*'—;.’:I'I‘-INY wia! frisction soaBon as%
of tho 1oty asponciute
xu:'v‘. '.:‘1 n '.rv:::nr::- :l‘y:".vb: 4%
wellase corbimad
23 Now review their results, ask folks to share and talk about
Expenditures for State any difficulties they may have had, and ask any questions
e bout the process so far
Let's share__. Sranye abou P :
How did you do?| oo, 7
Any questions? 14% Ov
45%
| oLcaton
34%
24 Teaching mlmﬂs“sm‘.? el il | Say, This is the most important part of this workshop — we all
Stap Gre- VMAT: Rasd the te and wate whst T gragt is need to teach the sarme steps to the students so they go
COAOADG W yOur Ores W38 UBag COrMiets So0 M os . . .
Step TweDESCRIS. Coen o s s seseec | through it over and over again. We want to give the students
o0 e SDPONAEIS SREING veoBbury wi G Sederte) deliberate practice, and just like with our writing process,
Step JLADIL: iderriy secor vl . . .
o panceranyes ! when we all do it the same way, the kids get it!
Step 4ANSWER THZ QUESTIONS . R
00 you Saeats 84 Seestons Sbve v Then read slide and review the process.
oreon
25 Read slide
26 Purpose of LINE GRAPHS: JLCELRIGE

What is a LINE GRAPH:

Line graphs compare two variatiles. Each
varnabke is plotted along an axis. A line

graph has a vertical axis and a bhorizontal
axis. So, for example, if you wanted to graph
the height of & tall afer you hawve thrown it,
you could put time aong the horizontal, or x-
axis, and height along the vertical, or y-axs.
Often ine graphs show how something
changes over time.

Let's review the properties of LINE GRAPHS




27 Properties of LINE GRAPHS: Read slide
*They are gooc ol showing specific values of
data, meaning that given one varasbe, the
other can easily be determnec.
*They show trends in cata clearty, meanng
That They visbly show how one variable is
affected by e other 85 it INCreasas of
decreases.
*They enable the viewer]
o make predcions
about the results of dats)
not yet recordec.
28
First, a quick review for you. There are Read slide
throe components of a PIEAXCIRCLE GRAPMS:
*Graph Title = ik |
“Axes Labels :
*Axis Scale :
*Data points
*Lines (Data Paths) i
Let's look at each of these:
29 Parts of LINE GRAPHS: Read slide
Graph Tithe- Gives an aovarview of e
information beng presented in the graph.
Notec at the top of the
Axes Labels—The
line graph b -
axes. The axes
Iabels tell us what
information is 3
presented on each
axis - g
30 Parts of LINE GRAPHS : Read slide
Axis Scale— Shows how much o how many of
the data s
Data Points—E
these mark a key
on the line graph wit
an X and a Y vaue
'
31 Parts of LINE GRAPHS : Read slide

Lines (Data Path
points and provide
values batween the d
can show trends, how
things change over
time, or aven enable
you to make
predictions about the
resuits of data

The lines connect the
estimate of the
points. The lines
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Par up with someono and ansaer Tio Toliowing Quostions

“ATet & The Ml of s orach T

“Ated = T rege of vidies o
e Sorirovie axa?

“Atet = T rege of vdaes or
e werscel axn?

THow muany dals SO ate
Pere?

TATet was Tre Prohast walue
recorces? The lowet v

O e vaaie Ccasae o -
Secrasse cwer et

“Ated SLentirs does s raed

i

Say OK, time to practice again. We have a series of questions
for you about this Line Graph. Get together with your
partner again, and work through the questions.

33 Let's share:

Let's share. .. - ~
How did you do?
Any questions?

34 g e Student 0 o lerp

Step One: WHAT Road 1% 188 207 w0 & af e graon =
OSRNG0 YO DA WOADS WG COMlete seriter ces

Step Twc-OSCRIDLE: Ledam atat & Seing Seacrted Dy
aach axi = cormpiets seTionces. Then fod e bl and e
UNT O MREaSLIE OO IRE NOTDOTN (jasis. B 00 T warioad (3]
Qs (TRAINETS. DE SN0 10 VS0 T BEOTODTNe JragEY
vocatsiary Wit e wixderrs )

Step LLAREL  Mertty ata pOuTE a0
AT 1he AN DAY 1D ire
conclasons

Step 4-ANSAWER THE QUISTIONS
LMt gt Ao Reacve) SYMeges
= poe mTvwer 3l Gamtorn stot he
ot

Now review their results, ask folks to share and talk about
any difficulties they may have had, and ask any questions
about the process so far.

Say, This is the most important part of this workshop — we all
need to teach the sarme steps to the students so they go
through it over and over again. We want to give the students
deliberate practice, and just like with our writing process,
when we all do it the same way, the kids get it!

Then read slide and review the process.

"We wil meet in departments at the next
faculty meeting so that teachers can talk
with each other about aboul developing
graphing activities for their classes.

“As we dd with Cpen Responseae Writing,
we will provide a Calendar of
Implementation so that teachers have
ample time to prepare their lesson, and
students have the opportunity for
repaated practce of this skil

36 Milease Bep -
THE PROCESS We have heiped our stucdents
SuCOaad bry providing them with thinking routines
This gives them a proocess for how 20 work
Trough graphs anc chars o solve prodiems.
Flease stay roe 10 the process provided
RIGOR: In this workshod we provided very
straghtforaard exampies. FPlease challenge the
Students and wrila Gueations Tl scaffold 3o the
FIOOr Inraases as they Decomes more skilful
CONTEXT: You should seicect a Bar, Cirde, or
Une Graph Tat 4ts withn the context of what
YOUu are leadting

B NeExTsTePs:  [EEEEEIEE

Read slide




37 RECAP: The PROCESS

Trese 500 the S e wi wart our students mester
1. Idantity the type of graph — #at wil give
you information about the type of
rioemation T graph is prasanting
2. Bxamrine all of the information in the graph
14e, iIndormation on each axis, ary data
POt of lines
3 Write i your own words whal the gragh s
descnbing.
4 Use your Active Reacing Strategies %
analyze the questions derg asked
5 Answer ALL guestions thoroughy.

Read slide and reinforce the importance of staying true to
the process

CLOSER
our two cents: &8

Putin

What is ONE What would help

Thank everyone for their participation and give them just a
few minutes to complete the closer “Put in your two cents.”
Collect their comments, and thank them again - PROFUSELY!

question you
still have about
our Graphing
Across the
Curriculum
activity?

you implement
this successfully
~what supports
should we
provide?




Two types of Literacy
Workshops:

1. School wide calendar
implementation
. Teacher “Toolbox
Strategies”™



Two types of Literacy Workshops

Teacher Toolbox Strategies: Calendar

NOT required. Should be used

consistently in class by all teachers.
Benefits:

 Research based strategies taught
to all teachers — “How to”

* Improves instruction across the
school

* Colleague-to-colleague sharing of
best practices



Some of our Literacy Workshops focused on
improving instruction by sharing “bang for
your buck” techniques.

our most highly rated using
Teach Like a Champion:

No Opt Out and
Everybody Writes ! i

nascrntocource | R

1R LEWNY




BHS Instructional Workshop:
Teach Like a Champion

No Opt Out and Everybody Writes



Teach Like a Champion

Techniques that can enhance
what we are already doing.

OPENER:

What do you do when a
student doesn’t know
the answer or does not
want to answer a question?




Teach Like a Champion

“Techniques that enhance instruction and
student outcomes”

Objective

To actively read and discuss effective instructional
techniques that can be used school wide.

Agenda
-Opener/Activator

-Technique #1 No Opt Out
-(Actively read and discuss technique)
-Technique #26 Everybody Writes
-(Actively read and discuss technique)
-Closer — Ticket to Leave




The Art of Teaching

Actively Read pages 4-5
How to Use This Book
As you read, think about:
- Techniques you use effectively

- An area that you want to continue to
develop



The Art of Teaching

We chose techniques that:

- can be incorporated In
classrooms school wide

- “operate in synergy” with our
literacy strategies

- may take what is already being
done well to the next level



Technique #1

NO OPT OUT

What do you do when a student
doesn’t know the answer or
does not want to answer a
question?



NO OPT OUT

“It’s not okay not to try”

No Opt Out
- Ensures that all students take responsibility for
learning
- Establishes a tone of student accountability

“The sequence that begins with a student unable to
answer a question should end with the student
answering that question as often as possible.”



NO OPT OUT
“It’s not okay notto t

Actively read pages 27-34 and as you read frame your
thinking around these 3 questions. Then we’ll discuss them:

Discussion questions (Think, Write, Share):

1. What were the most important points
you pulled from this section?

2. Of the four formats on pages 32 -33,
which would you most likely use in
your classroom?

3. Describe the No Opt Out strategies you
already use.



Technique #26
EVERYBODY WRITES

“Writing is Thinking”
Everybody Writes is a great

technique that prevents
students from opting out



EVERYBODY WRITES

“Writing is Thinking”

As you actively read this section of
Teach Like a Champion, think about
the many ways you incorporate
writing into your classes, and how this
technique can enhance discussion.



EVERYBODY WRITES
“Writing is Thinking”

Actively read pages 137-141 and as you read frame your
thinking around these 3 questions. Then we’ll discuss them:

Discussion questions (Think, Write, Share):

1. What were the most important points
you pulled from this section?

2. Share some Everybody Writes
techniques that you use in your
classes

3. How can Everybody Writes link to No
Opt Out?




EVERYBODY WRITES

“Writing is Thinking”

“| write to know what | think.”
Joan Didion

Let’s talk about the greatest
benefits you see from utilizing
the Everybody Writes technique.




CHALLENGE: Put Into Practice

NO OPT OUT AND EVERYBODY WRITES
1. We all use the same language
“There is No Opt Out”
2. Try one of the 4 No Opt Out formats on
pages 32-33
3. Include Everybody Writes as a way to
provide wait time; giving students an

opportunity to process your questions
before answering



TICKET TO LEAVE

1. Scan Teach Like a Champion

2. Choose 2 techniques that
vyou would be willing to lead
a discussion about in an
interdisciplinary group



Here’s the script that the
presenters received so
that the presentation
was consistent:



No Opt Out/Everybody Writes Workshop

Slide #

Power Point Slide

BHS Interdiscipiinary
Workshop

Teach Like a Champilon

Script

Say: While training to be a teacher, you probably heard thal you
need a number of tools in your toclbox to deal with different types
of students and their needs. Today we hope lo add a few new
tools to enhance your instruction. We need to actively seek out
new ways of teaching and refine our craft for students with
unexpected needs. We're going to reference the book Teaching
like a Champion by Doug Lemov and Norman Atkins for
techniques you can use reguiarly to enhance student
achievement.

Teach Like a Champlon

Techniques hat can enhance
what we are aready doing

OPENER:

What do you do when a
student doesn’'t know
the answer or does not
want to answer a question?

Say: As always in our Literocy Workshops we try to model effective
instructional strotegies, so we would like to begin with an Opener.
Plegse take about three minutes to answer this question, and then we'll
share some of our responses.

Teach Like a Champion
*Tecwiicues that ertarce natruction and
shabey ebermes”

Co ective
To movvery et and S0 FRcR ey et ctone
WO Tt Cam 2E el TNl wete

~OpererActvator

~Techngus #1 No Opt Oun
“SActvaly a2 ard Saoum et ricLe)
~Techngus #26 Cwerybocy Wrktsa
+Actvaly read ard Saouss c kL)
Sicane — Ticket IS Laxm

The Art of Teaching

AcTealy Read pages 4.5
How to Use This Book
Al yOu rasd, i sboct
- Techagoes you usa offectwaly
A% 2709 TN yOU W 30 CONENUe 1
drenkon

The Art of Teaching

We chose techrigues that
GO DA INCSpOTaned 0 Cass0oms
STNOO w0
TOoerate N Sy WY Our Baracy
SUIMGes
- rrary take whatl i3 eeacty Sang Jore wa
5 e nact lovel

Read slide to review the agenda

Say: Let's begin by reading pages 45 titled "How to Use this
Book. " Please actively read and think about techniques you
cumrently use effectively. Also consider areas that you want fo
continue fo deveilop.

Read slide to reinforce why we chose these particular Teach
ke a Champion techniques




Technique #1
NO OPT OUT

What do you do when a student
doesn’t Know the answer or
does not want 10 answer a
question?

Say: In the Opener we asked you this guestion. Let’s toke a
few minutes to share some of your responses.

NO OPT OUT
*“It's not okay mot to try™

e Dot O
B reme P A de et e vty b
-y
e e et ]

TV eramn D b w8 il o
Bl e e e e
wawrry Bl vomda aa Sa an nan bim

Say: In this section of Teach Like a Champion, techniques are
explained which ensure that oll students participate, and you
know how we believe in ALL means ALL at Brockton High.
Here’s what No Opt Out means... then READ SLIDE

NO OFT OUT
“W's pot okay not 8o &

Astbvady read pages 1728 o 0t piu o0l herw pox

Sirking acwrd Sene ) gussiors  Then we'l dacass ey

Discussion questions (Think, Write, Share):

1. What weree the most irmpartant paisty
you pulled from this section?

2. ©F the four formats on pages 32 <33,
which would yoo most Bhely use in
YOUr Ca55r00m?

3. Descride the No Opt Out strategies you
alreazy Jse.

Say: First we'd like you to actively recd poges 27-34 of Teoch Like o
Champion, and s you reod, please frame your thinking cround the
folowing discussions questions for a Think, Write, Share activity.
Give participants time to read, take notes, and answer the
three questions, then discuss. Use the following during the Share
portion of the activity to fill in any gaps In partcipants” understanding,

*  “Itis notockay not to ry.”
Begn with high expectations for all students all the time.
Ensure that all stucents take resporsiity for learning
Establish a tone of student accountability.
“| don't know” is the Rosealta stone of work avoicance.
“The secuenca that begins with a student unable Lo answer a
cuestion should end with the studen: answering tha: question as
often as possible.”
= Allow for rehearsed success: gel it wrang, and then get it right.

10

Technique #26
EVERYBODY WRITES

"Writing is Thinkng”
Everybody Writes /s a great
technique that provonts
students from opting out

EVERYBODY WRITES

“Writing is Thinking™

AS you acivaly read thea section of
Teach Like a Chamgion, think atout
1N YAy WaYS YOU NCODonaNe
wrling M0 your classes, and Mow ths
10CAN QU CAN SNPANCE dSOUSSIonN.

Say: As you think about other ways fo ensure that no student
“opts out,” remember the previous statement at our trainings that
writing is thinking. If you can get students writing, they will
demaonstrate their thinking process and actively participate

Say: We have so many of our students in our classes who are
English language learners, or have learning disabilities, and
often they need to have thinking time to process the question
before we start a discussion. This Everybody Writes
technigue will help us ensure that oll students have an
opportunity to think about their answer and prepare to
discuss so they can NOT opt out.

+
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Activety ress pages 1IT-141 and o you wwt burw. pour
DG MCwnt Daae 3 Guestons  Then we'l Secuss Pers

Dicuss on questons (Think, Weine, Share):

1. What were the mast importans points
you pulled from this secmon?

2. Share some Evergbody Writes
technigues that you wse In your
claswes

3. How can Everybody Wreites Ink 1o No
Ot Ouwn?

Say: First we'd like you to actively reod poges 137-141 of Teoch Like o
Champion, and @s you reod, please frame your thinking around the
folowing discussions questions for a Think, Write, Share actinity.
Give participants time to read. take notes, and answer the
three questions, then discuss. Use the following during the Share
portion ¢ il In any gaps in participants’ undersiancing
=  Allow stucdents 1o prepare for more ambious thinking/discussion
by wriing first
= As an entry lickel into class or prior 10 a discussion, have
students respond 1o a prompl by first writing out their ideas and
cuestions. When the discussion begins, everyonrna has
something %o contribute,

1z

13

EVERYBODY WRITES
“Wririting is Thinking™

1 write 10 Know what | think.™
Joan Dawn
Lot's talk about the greatest
benefits you see from utilizing
the Everybiody Writes technique.

CHALLENGE: Put Into Practice

T Ve Al e T sare aregeage
T reecw s o Ope Con™

3. Try ore of the 4 Na Ot Out forrrats on
P L

3. abade Everyeady WWies as & aany e
L e I Bt L
OEPOrtATEY IO SITCOAS POt SIeE oS
et avvmeommebng

Ask everyvone to share their thoughts on this gquestion.
Share the following if there are any gaps in their
responses: Some benefils include:

- You can selact effeclive responses 3s you' ve already
réeviewed their iceas.

- You can more easily cold call on students Ssince you know
everyone s prepared.

= Every stucen: has an opportunity 1o be part of the
conversation.

- Having students write helps them praceass and refine their
thoughts, mproving the quality of their iceas and overall
writing.

- You =at a standard or slear the cirection.

Siudents remember twice as much if they write it down

Modeling the Strategy

Say: Owur challenge foday is determining how you will put these
technigues into practice. Using consistent language 2cross
classrooms and across the school is essential to students
understanding that everyone is held to the same high
expectations: of the class. there is no opt cut. Workang
with your ftable group. review the four No-Opr-Out formats on
pages 32—-33, and discuss which ones would work best in your
classroom. Following the discussion,. take tuns af your table
group practicing the No-Opt-Out procedures using a content sares
question. The gquestion does nof have fo be particulany rigorous
for yowr colleagues; this exercise is more about practicing how
you will enswre that they answer. You can also include Everybody
Wintes as a way to provide wail time and Qive students an
COportunNity o pDrocess youwr guestions before answerning.

14
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TICKET TO LEAVE

1. Scan Yeoch Like o Champion

2. Choose 2 techniques that
you would be willing to lead
a discussion aboutin an
interdisciplinary group

WE MAKE A
DIFFERENCEI

Say: As a summary of our day, spend the last few minutes
scanning through Teach Like a Champion and choosing two
techniques that you would be wiling to lead & discussion about in
an interdisciplinary group. Flease wnte your choices on a piece of
paper, and hand them fo me as you leave. As you go back into
your classroom, please be consistent with your language: in our
school no one can opt out and everybody wntes.




Some of our Literacy Workshops focused on
improving instruction by sharing “bang for
your buck” techniques.

Here’s an example of one of
our most highly rated using
Teach Like a Champion:

Creating a Strong
Classroom Culture: §«uomasms

PUTSTILNENTISON \
THEFXTH TOCOLIEGE D

Effective Entry Routines|] ™™




Slide 1: 1 minute
Welcome everyone
and introduce the
workshop with the
following:

*We have had great
success helping our
students — and the
key has been
because of effective
instruction.

*We’ve been using
Teach Like a
Champion to add to
our instructional
repertoire.

Brockton High Literacy

Workshop: Creating a
Strong Classroom Culture

Teach Like a
Champion in
our School of
Champions!!!

*In today’s workshop we’ll talk about
creating a strong classroom culture and
again use Teach Like a Champion and
focus on using powerful Entry Routines.




Slide 2: 1 minute

Read slide to review
the workshop
objectives and
agenda

Teach Like a Champion

“Techniques that enhance instruction and
student outcomes”

Objectives: We will...

1. Engage in discussions about the TLC
techniques and their impact in our classrooms

2. Read and take notes to gather information
3. Develop techniques for effective entry routines

Workshop Agenda
* Activator
* 5 Principles of Classroom Culture
* Reflection on Best and Most Challenging Days
*Techniques #28 and #29
(Actively Read & Discuss)
* Closer




Slide 3: 8 min. total

Introduce the
Activator by saying:
“‘We always try to
model effective
Strategies in our
Literacy Workshops.
So, we will begin
with an Activator.
Please take 3
minutes to write a
response to this
question, and then
we will spend five
minutes discussing
your responses.”

Activator: Write and Share

Of the three TLC techniques
we’ve implemented so far
(Everybody Writes, No Opt Out,
Cold Call), which technique has
been easiest to incorporate into
your teaching? Explain why and
provide specific examples from
your class.




Slide 4: 3 minutes
Say:. “These next two
slides ask us to
reflect on our good
days and our not so
good days. Take a
look through your
own classroom
window. Take a
minute to jot down
some thoughts about
what you see on
your best day.”

Then ask
participants to share.
(2 min)

Chapter 5

CREATING A STRONG CLASSROOM CULTURE

If you could look
through the
window of your
classroom on
your best day,
what do you
think you would
see”?




Slide 5: 3 minutes
Say, “Now, take a
look through your
own classroom
window on a not so
good day. Take a
minute to jot down
some thoughts about
what you might see.”
Then ask
participants to share.
(2 min)

Chapter 5

CREATING A STRONG CLASSROOM CULTURE

If you could look
through the
window of your
classroom on
your most
challenging day
what do you
think you would
see?




Slide 6: 10 minutes
Say: “We know that
you are already
using Entry Routines
and Do Nows. Let’s
take a look at what
Teach Like a
Champion suggests
about these
techniques.”

Then read the slide
which explains what
we would like
participants to do.

Techniques #28 & #29

ENTRY ROUTINE
& DO NOW

Actively Read pages 151-153

As you read, think about the first 5
minutes of each of your classes. In a
Quick Write, explain what your
expectations are for your students?
Do they know exactly what to do
when they enter your class?




Slide 7: 10 minutes
Say. “Let’s talk
about what this looks
like.”

Then discuss each
of these three
questions briefly with
participants.

ENTRY ROUTINES

1.

Discussion:

Reflect on all of our Literacy
workshops, what techniques have
we used to establish entry routines?

. Share entry routines have you

established with your students.

. How do the entry routines connect to

the Five Principles of Classroom
Culture?




Slide 8: 1 minute
Say: “Think about
your use of Entry
Routines and how
you can maximize
this technique. This
could be our Entry
Routine and Agenda
for this Workshop.”

What will the first 5 minutes of
your class look like tomorrow?

Februawy 3, 2012

Do-Now/Opener/Activator Agenda
Everybody Writes - Opener

How does the use of Tight Transition

school wide instructional No-Opt Out

techniques improve

student achievement?

Good Morning




Slides 8,9: 10 min
total

Say. “Let’s seeitin
action. You all know
Spanish teacher
Noah Roseman. He
agreed to let us film
his effective entry
routine with his
students. As you
watch the video,
please, note what
the teacher is doing,
and what the
students are doing,
and then we’ll talk
about it.”

Let’s look through the window

of Mr. Roseman’s class:
Everybody Writes and Shares

Write your
observations of what
the teacher is doing in
his entry routine.

Write your
observations of what
the students are
doing.

Table Talk: Discuss the benefits of this
entry routine, AND how entry routines
can connect to the Literacy Initiative.

Slide 9

Video of Mr. Roseman’s

class — 4 minutes
(Next slide)




Slides 10: 5 minutes
Say. “Every class
needs a strong
Closer, including our
own Workshop. We
asked you to bring a
lesson plan with you.
Take a look at it in
light of what we did
today and take a
couple of minutes to
analyze it. Then we’ll
ask you to share your
reflections with your
“elbow partner.”

Closer: Think-Pair-Share

1. Inthe lesson plans you brought
with you, analyze your entry
routine and opener. Are you
satisfied with your plan? What
revisions do you need to make?

2. Discuss your answers with a
partner.

After approximately five minutes, bring
the Workshop to a close and thank
everyone for their participation and
commitment to our students.




LITERACY CHART: SPEAKING

* to convey one’s thinking in complete sentences
* to interpret a passage orally
* to debate an issue
0 participate in class discussion or a public forum
to make an oral presentation to one’s class, one’s peers, one’s cm@
’s portfolio

* to respond to what one has read, viewed, or heard

* to communicate in a manner that allows one to be both heard and
understood




Teacher to Teacher!

Some of our Literacy Workshops focused
on improving instruction by sharing “bang
for your buck” techniques.

Here’s an example of one based on our
Speaking Skills Literacy Chart:
Creating a Strong Classroom

Culture: Developing Speaking
Skills for ALL Students




Sharing some of our Scripts '@!
Another “For the Toolbox” 2

Scripts ensure consistency of
delivery in our Professional

Development (Success by
Design!) EXAMPLE:

DEVELOPING SPEAKING
SKILLS FOR ALL STUDENTS




Brockton High
Literacy Workshop

DEVELOPING SPEAKING




LITERACY CHART: SPEAKING

* to convey one’s thinking in complete sentences
* to interpret a passage orally
* to debate an issue
0 participate in class discussion or a public forum
to make an oral presentation to one’s class, one’s peers, one’s cm@
’s portfolio

* to respond to what one has read, viewed, or heard

* to communicate in a manner that allows one to be both heard and
understood




Goals for today’s Speaking Skills
Literacy Workshop
l. You will be able to set up and implement class
discussions that lead to all students
participating and learning. Three methods
discussed today:
1. 4-corners

2. inner-outer circle

3. full class discussion
Il. You will be able to use/modify a rubric for an
oral presentation that includes
expectations and points awarded for the
student speaker including speaking skills
and content.




Literacy Workshop: Speaking Skills
Warm Up Questions:

1. What difficulties have you experienced
or what do you anticipate the
difficulties are in arranging a
successful oral presentation by an

individual student or small groups of
students?

2. What difficulties have you experienced
or what do you anticipate the
difficulties are in arranging successful
class discussions?




LITERACY: DEVELOPING SPEAKING SKILLS
FOUR CORNERS ACTIVITY

Question: What do you see as
obstacles to conducting class
discussions?
We’re going to have a discussion

about this using the 4 Corners
Discussion technique. You should
refer to the notes you made while
completing the Opener.




LITERACY: DEVELOPING SPEAKING SKILLS
FOUR CORNERS ACTIVITY DIRECTIONS:

* First have your students take a few moments to write
individual responses to the question.

* Then divide the class into 4 groups of 5. Give each
group a large sheet of paper and marker to
record their findings. Instruct each group to
choose a recorder and a spokesperson.

* Give groups an assigned time (approx 5-10 min
depending upon the question) to generate their
answers.

* Have everyone return to their seats, post 4 sheets on
the board and ask each spokesperson to come
up and review his/her group’s finding. All
students have the responsibility of taking notes.




LITERACY: DEVELOPING SPEAKING SKILLS

Next we’ll continue our
focus on student
discussions using

another discussion
technique:
Inner Circle/Outer Circle.




INNER CIRCLE/OUTER CIRCLE:

Please take a few minutes and write

your thoughts on these two questions:

A. How do you deal with the issue of
the shy/reluctant speaker in your
class?

B. What are students in the audience
being asked to do during
individual or group presentations
to the class?




Directions for Inner Circle/Outer Circle:

» After students have written their responses,
place half of them in the inner circle and the
remaining half in a circle surrounding them.
Have the inner circle people speak for a set time
on Question A. Have outer circle people jot
notes, comments, questions, and open up
discussion to include outer circle for 2 an

appropriate amount of time.

Have outer circle exchange seats with inner
circle people in order for them to speak for a set
time on Question B. Outer circle people jot
notes, comments, questions, and, after an
appropriate time, may be included in the
discussion for an additional time.




LITERACY: DEVELOPING SPEAKING SKILLS

Finally, we’ll finish our
focus on student
discussions using

another technique:

Full Class Discussion
(very important considering
our large classes!)




FULL CLASS DISCUSSION
Questions: What criteria do you use for
grading class discussions?

Let’s talk about how we would grade each of these
types of discussion techniques using a Full Class
(group) discussion. First, please take a few
minutes and write some thoughts about this

guestion:
What criteria would you use for grading:
A. The Four Corners Activity
B. The Inner Circle/Outer Circle
Activity
C.Full Class Discussion




Directions for FULL CLASS DISCUSSION:
First students must write responses to the
discussion question.
Configure the room so that participants are facing
each other.
Set guidelines: *Raise hands; *Speak in complete
sentences; *Try to respond to the previous speaker
in some way (l agree,” “l disagree,” “l would like to

add”)
Provide students with the grading criteria you will
be using, and ask students to evaluate their own
participation in the discussion (as well as yours)
Note: In all speaking activities, it is helpful for the
teacher to have a class list available for
grading purposes.




Next Steps: Please try this out
We'd like to test this Oral
Presentation Rubric. Please assign
your students to do an oral

presentation, and have them (and
you) use this rubric to evaluate the
presentation. We’'ll get your
feedback on this rubric in a faculty
discussion later this year.




ORAL PRESENTATION RUBRIC

Presenter: Evaluator:

Literacy in Speaking:
ra * to make an oral presentation to one’s class

* to communicate in a manner that allows one to be both heard and understood
* to convey one’s thinking in complete sentences

| |
I re S e I I tat I O I l SPEAKING SKILLS All elements Most elements Some elements No elements
present present present present

Delivery (Presenter doesn’t rush, shows 4 3 2 1
enthusiasm, avoids likes, ums, kind ofs, you
knows, etc. Uses complete sentences.)

Eye Contact (Presenter keeps head up,
does not read, and speaks to whole audience.)

Posture (Presenter stands up straight, faces
audience, and doesn’t fidget.)

Volume (Presenter can be easily heard by
all. No gum, etc.

CONTENT All elements Most elements Some elements No elements
present present present present

Introduction 4 3 2 1
Presentation begins with a clear focus/thesis.

Topic Development
a. Presentation includes all elements
previously determined by the teacher.

b. Presentation is clearly organized.
(Material is logically sequenced, related
to thesis, and not repetitive.)

c. Presentation shows full grasp and
understanding of the material.

Conclusion
a. Presentation highlights key ideas and
concludes with a strong final statement.

b. Presenter fields questions easily.

TOTAL NUMBER OF POINTS:
35-40=A 29-34=B 23 -28=C

* Evaluator: Place comments beside each descriptor




CLOSER: TICKET TO LEAVE

Let’s share: Today we participated
in three discussion techniques: 4
Corners, Inner-Outer Circle, and

Full Class Discussion. Let’s share a
bit about the BEST class discussion
you ever had — what worked, why?




Here’s the script that the
presenters received so
that the presentation
was consistent:



Speaking Skills Literacy Workshop

Slide # Power Point Slide Script Time

1 Brockton High Say to participants:

Literacy Workshop Welcome to our Literacy Workshop which is focused on
DEVELOPING SPEAKING developing speaking skills in our students. You identified
SKILLS FOR STUDENTS speaking as a major weakness among many of our students,
: ' and encouraging them to participate orally in class is crucial
in helping them build their skills.

2 HITEIACY CHAI STRARING Remind everyone that this supports our Literacy Objectives
in Speaking, specifically to participate in a class discussion or
public forum, and to make an oral presentation to one’s
class, one’s peers, one’s community.

. iyt pamageeraly
* e debate a0 Issie
participate In clans dscession or 2 pebii forum
+ 1 make an orad prescntaticn 1 cae's chus, ane’s peers, sne's commusity’
: e respoad to what l:'hu read, viewed, or deard
* 1o comrzusicale in & musocr that dlows soc o be both beard and
sndcrviood
3 Goals for today's Speaking Skills Read slide to review the objectives and agenda for the
y Workshop
I. You will be abl d imple cla
m:ilws:i:n:t‘:a::::dpt:nall mde’::“ = workShop'
participating and learning. Three methods
discussed today:
1. 4corners
2. inner-outer circle
3. full class discussion
IL. You will be able to use/modify a rubric for an
oral p \ that includ
expectations and points awarded for the
student speaker including speaking skills
and content.
4 Literacy Workshop: Speaking Skills

Warm Up Questions:

. What difficulties have you experienced
or what do you anticipate the
difficulties are in arranging a
successful oral presentation by an

individual student or small groups of
students?

. What difficulties have you experienced
or what do you anticipate the
difficulties are in arranging successful
class discussions?

Introduce this opener, and give everyone approximately four
minutes to write their thoughts. Tell them we will be
referring to these questions throughout the activities of
today’s workshop.




5 LITERACY: DEVEL OPING SPEAKING SKELS i i i
LOXEACY. CEVELOORN SPRANHO & First have everyone ta‘ke a‘ feyv.moments to wrlt.e their )
Question: What do you see as response to the question individually. Then, divide group into
obetacies t> conducdng class 4 groups of 5. Give each group a large sheet of paper and
V\Le'n: ?:_ing to he:;e a giscussion marker to record their findings. Choose a recorder and a
Discussion technique. You should spokesperson. Give groups 10 minutes to generate their
refer to the notes you made while answers. Have everyone return to their seats, post 4 sheets
completing the Opener.
— 1 on the board and ask each spokesperson to come up and
review his/her group’s finding. Others have the
7 LITERACY: DEVELOPING SPEAKING SKILLS Read slide
Next we’ll continue our
focus on student
discussions using
another discussion
technique:
Inner Circle/Outer Circle.
8 INNER CIRCLE/OUTER CIRCLE: First, give everyone a few minutes to write responses to the
e e aiions: | | Questions. Then place half of them in the inner circle and the
A. How do you deal with the issue of remaining half in a circle surrounding them. Have the inner
the shy/reluctant speaker in your . . .
class? circle people speak for 5 minutes on Question A. Have outer
B aing s o o during ience circle people jot notes, comments, questions, and open up
:2"':;";:;:;9"“9 presentations discussion to include outer circle for 2 more minutes. (Note:
The ideal number for the inner circle is 4-5 students; for our
purposes today, we may increase that number.)
Have outer circle exchange seats with inner circle people in
order for them to speak for 5 minutes on Question B. Outer
circle people jot notes, comments, questions, and, after 5
minutes, may be included in the discussion for 2 more
minutes. Total time should be 10-15 minutes.
9 . Attor stumecbons for Inner Circle Outer Circl: Thank everyone for their participation in the discussion and
;’,‘:,,:;;';;’,‘,;’:,;",‘:;:;,':3::;‘;;’,‘,,;’;:;’;,‘_ remind them how simple it is to set up that discussion. Let
e e B e oo '™ | | them know that these are the steps they should take when
3 » stions, . . . . M .
et  Backatia cestar cavets T T they organize an Inner Circle/Outer Circle discussion for their
appropriate amount of time.
+ Have outer circle exchange seats with Inner Classes.
clrcle people in order for them to speak for a set
time on Question B. Outer circle people jot
notes, comments, questions, and, after an
PProp time, may be inthe
discussion for an additional time.
10 ITERACY: PIN AKIN Read slide

Finally, we’ll finish our
focus on student
discussions using
another technique:
Full Class Discussion
(very important considering
our large classes!)
=
Tr————————————————




11 FULL CLASS DISCUSSION First give everyone a few minutes to write responses to the
Questions: What criteria do you use for . . . .
grading class discussions? discussion question. Configure the room so that participants
Let’s talk about how we would grade each of these . . . .
types of discussion techniques using a Full Ciass are facing each other. Set guidelines: *Raise hands; *Speak
{group) discussion. First, please take a few . .
minutes and write some thoughts about this in complete sentences; *Try to respond to the previous
What criteria would you use for grading: speaker in some way (| agree,” “l disagree,” “l would like to
A. The Four Corners Activity ” . .
8. The Inner CirclelOuter Circle add”) Spend approximately 5-10 minutes to have the
v - - - - - -

C.Full Class Discussion discussion, ensuring that everyone participates. Remind
them to use their notes if they need to. PRESENTERS: watch
the time — you want to be sure to have about fifteen
minutes left to present the Oral Presentation rubric

12 - s stasants ssat ot responses o tha Thank everyone for participating, and remind them how
. Confipure the raom 5o that participants are facing important it is to structure opportunities for students to
each other. * - - -
- Set guidelines: *Raise hands; *Speak in complete speak in class. This slide provides the steps they should take
sentences; *Try to respond to the previous speaker . . . .
Ingomme wey (12gree.” I disagree.” 1 would ke to when they organize a Full Class discussion for their classes.
« Provide students with the grading criteria you will
be using, and ask students to evaluate their cwn
partici inthe (&5 wall a5 yours)
Note: In all speaking activities, it is helpful for the
teacher to have a class list available for
grading purposes.
i3 Read slide and remind them that Restructuring will follow
this up in a full faculty discussion. Their input on how well
Prasansation Ruheic. Pisats aasign this Oral Presentation Rubric works is essential —they should
your students to do an oral . . L. .
presentation, and have them (and give us any suggestions for revision as they make use of it.
you) use this rubric to evaluate the
presentation. We’ll get your
feedback on this rubric in a faculty
discussion later this year.
14 Oral Hand out the rubric to everyone and tell them we will put
Presentation the electronic copy on the shared drive.
is = = = Thank everyone for participating and bring everything to a
close with a five minute closer.
Let’s share: Today we participated
in three discussion techniques: 4
Corners, Inner-Outer Circle, and
Full Class Discussion. Let’s share a
bit about the BEST class discussion
you ever had — what worked, why?
16 Read slide

A @

Our instruction
matters! We make
a difference!!!




No Opt Out/Everybody Writes Workshop

Slide #

Power Point Slide

BHS Interdiscipiinary
Workshop

Teach Like a Champilon

Script

Say: While training to be a teacher, you probably heard thal you
need a number of tools in your toclbox to deal with different types
of students and their needs. Today we hope lo add a few new
tools to enhance your instruction. We need to actively seek out
new ways of teaching and refine our craft for students with
unexpected needs. We're going to reference the book Teaching
like a Champion by Doug Lemov and Norman Atkins for
techniques you can use reguiarly to enhance student
achievement.

Teach Like a Champlon

Techniques hat can enhance
what we are aready doing

OPENER:

What do you do when a
student doesn’'t know
the answer or does not
want to answer a question?

Say: As always in our Literocy Workshops we try to model effective
instructional strotegies, so we would like to begin with an Opener.
Plegse take about three minutes to answer this question, and then we'll
share some of our responses.

Teach Like a Champion
*Tecwiicues that ertarce natruction and
shabey ebermes”

Co ective
To movvery et and S0 FRcR ey et ctone
WO Tt Cam 2E el TNl wete

~OpererActvator

~Techngus #1 No Opt Oun
“SActvaly a2 ard Saoum et ricLe)
~Techngus #26 Cwerybocy Wrktsa
+Actvaly read ard Saouss c kL)
Sicane — Ticket IS Laxm

The Art of Teaching

AcTealy Read pages 4.5
How to Use This Book
Al yOu rasd, i sboct
- Techagoes you usa offectwaly
A% 2709 TN yOU W 30 CONENUe 1
drenkon

The Art of Teaching

We chose techrigues that
GO DA INCSpOTaned 0 Cass0oms
STNOO w0
TOoerate N Sy WY Our Baracy
SUIMGes
- rrary take whatl i3 eeacty Sang Jore wa
5 e nact lovel

Read slide to review the agenda

Say: Let's begin by reading pages 45 titled "How to Use this
Book. " Please actively read and think about techniques you
cumrently use effectively. Also consider areas that you want fo
continue fo deveilop.

Read slide to reinforce why we chose these particular Teach
ke a Champion techniques




Let’s recap our Literacy Workshops:

€ Restructuring Committee determines topic based
on data, our needs
€ Restructuring Committee develops script, we all
review and practice
Here's the general structure of the Literacy Workshop:
» Introduce topic/ Always use an Opener
» WHY are we doing this (provide some data/
research)
» Model the steps that teachers will then teach to
the students
» Provide guided practice of the skill
» Independent practice of the skill
» Opportunity for questions/Next steps
» Closer




|
L Leadership in Education

LESSONS LEARNED ABOUT FOLLOWUP:
 Don’t leave implementation to

chance - for schoolwide strategies,
have a calendar. For toolbox
strategies - walkthroughs, evidence
» Support the implementation
(coaches, librarians, etc.)
* MUST be monitored!!! Plan for this!!!
» Set up system of teachers

comparing, discussing student work
* EVERYONE has to “play”

(4

L/

®

(4

L/

* o

L/

®

(4

L/

®
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L Leadership in Education

Brockton High School changed the conditions for
students by changlng the conditions for the




What Gets
Monitored Is

What Gets Done!




[@ Remember our turnaround =i
S

. Empowered a Team

. Focused on Literacy —
Literacy for ALL, no
exceptions- all means all

. Implemented with fidelity
and according to a plan

. Monitored like crazy!

- INVEES
L= o3 -
Leadership in Education




AGENDA — MONITORING

*Monitoring the
Implementation
by the faculty

*Monitoring the

student work
for RIGOR!




MONITORING THE

IMPLEMENTATION OF THE
INITIATIVE BY THE FACULTY

Yy
L Leadership in Education



NOT negative or punitive:

Too often just the word
“monitoring” implies punitive
action. Monitoring was about
ensuring that the instruction
was consistent and rigorous.

ALL means ALL!



Remember:

It’s about the adults, not the kids!

We taught ourselves to teach
these literacy skills to the
students.

And we will ALL do it THIS WAY!



Our first training: OPEN RESPONSE WRITING
Everyone can teach writing!!!

1. ACTIVELY READ QUESTION BY CIRCLING AND
UNDERLINING KEY WORDS.

2. RESTATE QUESTION AS THESIS (LEAVING BLANKS).
3. ACTIVELY READ PASSAGE.

4. MAP OUT YOUR ANSWER.
5

. WRITE YOUR RESPONSE CAREFULLY, USING YOUR
MAP AS A GUIDE.

. STRATEGICALLY REPEAT KEY WORDS FROM
THESIS IN YOUR BODY AND IN YOUR END

SENTENCE.
PARAGRAPH YOUR RESPONSE.
REREAD AND EDIT YOUR RESPONSE.




The student creates a map in order to

oradanize the response:

In this reading ..... (look at the flipped question
and restate by filling in the blanks)

/

Transition: One . .. Transition: The next . .. Transition: The final . . .
Topic Topic Topic
Supporting evidence Supporting evidence Supporting Evidence
Explanation connecting Explanation connecting Explanation connecting
to thesis to thesis t thesis

| Body Paragraph1 | Body Paragraph2 | Body Paragraph3

....................................................................................................................

To conclude... (connect to thesis)




inal Step:

he Rubric

This rubric
provides the
students
with the
criteria
upon which
they will be
assessed.

WRITER’S NAME

OPEN RESPONSE ASSESSMENT

CONTENT FORM
8
Response contains a clear thesis Response contains sophisticated and effective
and insightfully answers all parts use of transitions and strategic repetition
of the question. indicating complete control of the material.
Response provides relevant and Response is logically and effectively organized
specific textual evidence. in its thesis, paragraphing. and sequencing of
e Explanations of evidence are clear examples.
and accurate, and demonstrate Response contains clear sentence structure
superior understanding of the with few or no errors.
material.
6 3 LEGIBILITY
e Response contains a clear thesis Response contains adequate but simplistic use 1
and adequately answers all parts of transitions and strategic repetition. = Easy
of the question. Response is organized in its thesis, to read
e Response provides relevant but paragraphing. and sequencing of examples. 0
general textual evidence. Response contains clear sentence structure e Difficult
e Explanations of evidence are with no distracting errors. 4
mostly clear and accurate, and to rea
demonstrate good understanding
of the matenial.
4 2
e Response contains a thesis but Response contains some inappropriate use of
only partially answers the transitions and strategic repetition.
question. Response demonstrates lapses in the
e Response provides a mix of organization of its thesis. paragraphing. and/or
accurate and inaccurate textual sequencing of examples.
evidence. Response contains lapses in sentence structure
e Explanations of evidence are that interfere with the clanty of thought.
vague and/or demonstrate limited
understanding of the maternial.
2 1 LENGTH
e Response contains a thesis but Response contains incorrect or inadequate use
only minimally answers the of transitions and strategic repetition. 1
question. Response reflects minimal organization of its e Sufficient
* Response provides insufficient thesis, paragraphing. and/or sequencing of
and/or largely inaccurate textual examples. 0
evidence. Response contains major eIrors in sentence e Insuffici
e Explanations of evidence are structure. uthcient
unclear and/or demonstrate
minimal understanding of the
material.
0 0
= Response is incorrect. Response contains no evidence of transitions
e Response contains insufficient and strategic repetition.
evidence to show understanding Response reflects no organization
of the matenial. Response contains little to no evidence of
e Response is off-topic and/or sentence structure.
contains irrelevant content.
Evaluated by: Self Peer Teacher (Circle One) SCORING
13-14 = Advanced
Comments: 11-12 = Proficient
8-10 = Needs Improvement
0-7 = Failing




Monitoring the implementation

What gets monitored is

what gets done’ '@&ﬂi .

4

. B3
mImplementation set by &%
calendar Laig

m Admin team present in

classrooms observing the
literacy lesson

m Follow up walkthroughs

mFrequent feedback
provided




Success by DESIGN, not by chance!

The Open Response calendar of implementation:

Nov 2-6: Social Science, Social Sci Biling.
Nov 30-Dec 4: Wellness, JROTC

Dec 14-18: Science, Science Bilingual
Jan 11-15: Business, Tech, & Career Ed.
Jan 25-29: Math, Math Bilingual

Feb 22-26: Foreign Lang, Special Ed
Mar. 7-11: English, ESL, Guidance

Mar 20-24: Family &Cons. Sci, ProjGrads
Apr 5-9: Music, Art




PROCESS

During the week of implementation,
administrators conducting walkthroughs
with key areas of focus:

* How it was explained to and modeled for
the students? (following the process)

* How were the students handling it?
* What was clear, unclear?

* What’s working well?

* What revisions do we need to make?
* What do you notice?



The role of our union

Positive work with our
teachers’ union for this
to go smoothly.

Agreement about evals.



MONITORING STUDENT

WORK, CONSISTENCY
OF RIGOR

Yy
L Leadership in Education
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Focused collegial conversations around

examining student work — Our steps:

* Teachers implement during
assigned week

» 2-3 weeks allowed for grading

* Dept Heads reviewed student work
for process, consistency, rigor;
one-on-one discussions

* Teachers meet to compare and
discuss student work, discussion
groups set up by administration



Focused collegial conversations around

examining student work:

* For these discussions, teachers
assigned to groups, sometimes
pairs, sometimes three or four,
based upon the classes they taught.

* They were asked to bring sampling
of papers including a few that
exceeded standard, met standard,
and below standard.

* Discussions based upon protocol:



Focused collegial conversations around

examining student work

Implemented a review protocol:

 What was the grading criteria?

 Were the standards high enough; what is good
enough?

* In what ways does this work meet or fail to meet

the set standard?

What do the student responses indicate about

the effectiveness of the assignment?

How might the assignment be improved?

* Did you find evidence of growth over time?

 What did you notice about consistency across
classes, departments? Other “what do you
notice” observations?



More for Special Ed

- Student portfolios are created and
checked by department heads.
(Caution: Lesson learned the hard
way! Be specific about what should
be in the portfolios.)

* Collect student work to be
assessed at faculty meetings



Student

Portfolio
Requirements

MCAS TEST PREP PORTFOLIO

SUMMARY: The goal of each MCAS portfolio is to demonstrate student improvement.
It is essential that the portfolio demonstrates the student’s development of the writing
process., use of MCAS strategies, and reflective thinking. A minimum number of
products will be assigned; however, the sequence of activities will be determined by a
variety of factors. If the minimum number of products does not demonstrate the
student’s improvement, then more work must be done.

PURPOSE: The MCAS portfolio is a way to track and account for student improvement.

PRODUCTS:
Term 2:
v~ 3-4 Open Responses
* Reading selection must reflect active reading strategies
* Each written piece must be accompanied by the pre-writing steps.
e Even though the open response does not grade conventions, it still must be
dealt with all along the way. It is crucial to the Long Composition.
* Students should select 1 Open Response that received a low score.
Students should revise, rewrite, and evaluate the revision using the rubric.
Students should write a reflection of the process of revision and explain
how they improved.

v"  8-10 Multiple Choice tests
* Some tests may be a follow-up to an open response.
* All tests must demonstrate the required strategies (i.e. process of
elimination, circling key words, etc.).

Term 3:

v" 2 Long Compositions
e Each piece must be accompanied by all pre-writing steps.
e Minimum of 1 revision after evaluation of the final draft.

v~ Students should read 1 book and learn how to use it with multiple long
composition questions. Students should follow mapping strategies for this. As a
result, the student will know one book in-depth and will be prepared to write
about it regardless of the question posed.

v~ 1 Open Response & Multiple Choice test

e This should target the student’s weakest area as determined by the Term 2
portfolio.

ASSESSMENT: The role of assessment in improving student understanding and
achievement is CRUCIAL. To utilize this portfolio project, a personalized student profile
should be created.
1. Create a Student Profile:

a. Look at the breakdown of student’s ELA score for students who have
previously taken the test. Each question has been aligned with a strand from the
Massachusetts Frameworks.

b. Determine where the student is losing the most points. In other words, ask—

Where does the student’s misunderstanding lie?
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Where does the student’s misunderstanding lie?



MCAS TEST PREP PORTFOLIO

SUMMARY: The goal of each MCAS portfolio is to demonstrate student improvement.
It is essential that the portfolio demonstrates the student’s development of the writing
process, use of MCAS strategies, and reflective thinking. A minimum number of

Term 3:
2 Long Compositions

Each piece must be accompanied by all pre-writing steps.

Minimum of 1 revision after evaluation of the final draft.
Students should read 1 book and learn how to use it
with multiple long composition questions. Students
should follow mapping strategies for this. As a result,
the student will know one book in-depth and will be
prepared to write about it regardless of the question

posed.
1 Open Response & Multiple Choice test
This should target the student’s weakest area as

determined by the Term 2 portfollo
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1. Create a Student Profile:
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previously taken the test. Each question has been aligned with a strand from the
Massachusetts Frameworks.

b. Determine where the student is losing the most points. In other words, ask——
Where does the student’s misunderstanding lie?




SUPPORTS ALL

ALONG THE WAY
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mAccess Center
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1. Empowering a team

2. Focusing on literacy:
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Literacy for ALL — I A0

3. Implementing with fidelity
and according to a plan = Al
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*The Achievement Gap Initiative At Harvard University

Toward Excellence with Equity
Conference Report by Ronald F. Ferguson, Faculty Director

iE &0

“The main lesson was that
student achievement rose
when leadership teams
focused thoughtfully and
relentlessly on improving the
quality of instruction.”

Prof. Ron Ferguson, AGI Conference Report



0.8

0.6

0.4

0.2

Closing the ELA Achievement Gap: Brockton’s Average
(% correct) ELA Scores as Percentages of Statewide Scores for White
Students as 8t and 10t Graders in 2006 & 2008

m 8th Grade, 2006 m 10th Grade, 2008

1.05

MA Whites=1.0

0.93

& 77

Hispanics Blacks Whites

Source: Ronald Ferguson, Director, Achievement Gap Initiative, Harvard University



Your Turn — Self Check:

IT IS IMPORTANT TO BE:
1. Observing and collecting data on
instructional practices

Engaging all faculty in using
student work to inform those
practices

Revisiting and revising practices
based on data




MONITORING the RIGOR: SELF-CHECK
Ensuring consistency of rigor across the school:

1. How often do you collect and review
a. Homework

b. Tests
c. In-class writing
Regularly (once or twice per term)

Infrequently (once or twice per year)
Haven’t done it yet (You need to try it!)

. How often do you organize faculty discussions
comparing student work?
Regularly (once or twice per term)
Infrequently (once or twice per year)
Haven’t done it yet (You need to try it!)




Important lessons to remember:

* FOCUS: Determine what YOUR students need
and be relentless

* CONSISTENCY: We ALL do it “this” way — the
power is in the school wide commitment
(deliberate practice works!)

* PERSISTENCE: Stay the course — too often in
education we give up on things too soon
(yet another thing...)

* MONITOR: Compare and analyze student work
across the school —raise the rigor!

* REPLICATE: Don’t reinvent the wheel - replicate
the process




FINAL THOUGHT:

WEL -EG ENT-CRELER
TENACITY, not brilliance!

If we can do this, anyone can!
In 1999 we were called a
“cesspool” in our local media.
Now we are called the
“Jewel of the City.”




WE DO MAKE A DIFFERENCE!!!
If we can do this, so can you!

Thank You!!l

" Sue Szachowicz, Senior Fellow ICLE,
Brockton High Principal (retired)

For followup questions contact
Lori Eastman at
LEastman@Ileadered.com




